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518 Advancing Postsecondary Education and Training Study

INTRODUCTION AND OVERVIEW

The Advancing Postsecondary Education and Training Study (APETS) is presented by
the Don Wood Foundation, Questa Education Foundation, and TPMA to serve as a
catalyst for action. Readers will likely be familiar with the troubling statistics that only
34% of northeast Indiana’'s workforce has a postsecondary credential (including
certifications, certificates, associates, bachelors, masters, and doctorates) -
far short of the Indiana Commission for Higher Education’s goal of 60% attainment in
working-age Hoosiers by 2025.

They will also know that even as northeast Indiana's employers need more highly-skilled
talent to drive innovation in core industries such as healthcare, hard-tech and med-

tech manufacturing, and business and financial operations, northeast Indiana's colleges
and universities are preparing for an “enroliment cliff" prompted by the low number of
students born during and immediately following the 2008-09 recession. The impact of
the enrollment cliff is heightened by the stark decline of college-going high school seniors
from 63% in 2017 to 53% in 2023 - a trend driven by financial and nonfinancial barriers.
Furthermore, as this APETS will demonstrate, recent studies of postsecondary attainment
conducted on local, state, and national levels clearly validate the need for solutions to
reverse these trends to keep pace with the technological transformation of northeast
Indiana's core industries and compete at a global scale.

Amid Indiana'’s legislative and regulatory changes affecting secondary and postsecondary
education, and with significant sources of public funding and private philanthropy coming
online, the moment is ripe to evaluate the motivations, opportunities, and barriers of
northeast Indiana’s high school seniors and adult learners as they consider and pursue
credentials and degrees. It is crucial to ensure that students and adults make informed
decisions by carefully selecting degrees and credentials based on labor market demands
of employers. This approach will help align educational outcomes with the needs of the
regional economy, providing individuals with relevant skills that enhance their employability
and career prospects. By focusing on these informed choices, the region can better meet
its talent needs and support economic growth.
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What's different this time? | Let's work together as a region.

The APETS is designed to support collective action by a Coalition
for Advancing Postsecondary Education and Training (CAPET).
The coalition will consist of employers, higher education leaders,
technical training partners, scholarship providers, service
providers, economic development organizations, policymakers,
and high school students and adult learners. Over a one-year
period beginning fall 2024, the coalition will prioritize, vet, develop,
and implement targeted solutions to improve postsecondary
education outcomes in northeast Indiana. Ultimately, the
coalition will weave effective strategies into the regional fabric
of education and talent development work to affect long-term
changes that benefit students and the region.

This report serves as a launch point for our work together. Each
stakeholder brings different experiences and perspectives to the
table. The baseline data and commmon language provided herein
will help us progress faster. The report provides a snapshot of

the current landscape of postsecondary attainment in northeast
Indiana's 12-county region (Adams, Allen, DeKalb, Grant,
Huntington, Kosciusko, LaGrange, Noble, Steuben, Wabash, Wells,
and Whitley counties). Data was gathered between July 2023 and
April 2024 to support analysis in the following areas.

Talent Supply:

How does postsecondary attainment align with our
labor market needs now and over the next five years? Are
students at regional colleges, universities, and training
programs pursuing the education and training they need
for HDHW careers in northeast Indiana?

Financial Aid, Scholarships, and Wraparound Services:

What financial and nonfinancial barriers prevent students
from enrolling in and completing postsecondary programs?
What financial aid, scholarships, and wraparound services
are available to help students pursue a certification or
degree and are there gaps in coverage? Do these resources
align with HDHW career pathways in northeast Indiana,
and if not, why?

Examples of Progress and Opportunities for Growth:

Which programs and practices are already driving positive
change in northeast Indiana or elsewhere? What new
ideas and initiatives are most desirable, achievable, and
likely to improve outcomes for postsecondary attainment
in our region?
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A new start. | Let's refresh our definition of postsecondary attainment.

During interviews, focus groups, and surveys,
stakeholders identified the mixed messages,
assumptions, and prevailing doubts that influence
students' decisions about pursuing postsecondary
education. Clearly, widespread preconceptions and
outmoded terminology are part of

the problem. As we consider shared strategies to
align talent development with employer needs

and prepare students for HDHW careers, this
report introduces a broad and inclusive definition
of postsecondary education and training that we
advocate adopting across the region. Changing the
narrative can change the outcomes.

Reframe postsecondary education as career development, equipping graduates
with skills for today and agility for the future.

Our research indicates that establishing clear links between academic
accomplishments and career outcomes will help address negative perceptions
about the value of postsecondary education among a population that is
increasingly hesitant to take on debt.

Put the debate about “college” versus "“trades" behind us.

Data proves (and most stakeholders agree) that the HDHW careers of the
future require some form of training beyond a high school diploma. Presenting
students with a binary decision between "college” or "trades” is a false choice.
College is not limited to a four-year degree on a campus, and the trades
require significant training and education. Postsecondary education includes
certifications, short- and long-term credentials, undergraduate and graduate
degrees, licensures, and more. There are choices and pathways that fit any
student and provide opportunities for all.

Recognize that formalized training and education happens in mulitple settings.

There are many viable methods to develop talent, and our region needs to
cultivate a variety of pathways to help students earn certifications and
degrees. This report focuses on opportunities to help more students complete
formalized education or training programs — which can happen on campus,
online, in high school, at work, in career and technical education centers, and
beyond. Our research methodology focuses on the attainment of credentials,
certifications, and degrees that are recognized by most employers and
measurable using currently available data sources. While we recognize that
work experience and on-the-job training are also important components of
career development, without more programs that offer credit for prior learning,
this type of skill development is beyond the scope of our current research.
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Expand the definition of who a student is beyond
"traditional” and "nontraditional.”

"Nontraditional” is a catch-all term for students who
are adults as well as students who are people of color,
speak English as a learned language, have learning or
emotional disabilities, come from a low-income family,
or are the first in their families to attend college. This
term insufficiently describes the diverse experiences
of many students, but actions to make postsecondary
opportunities available to all students are vital. This
report uses the terminology of "high school senior” and
"adult learner” to identify the phase of life in which a
student is accessing a postsecondary program.

We urge the CAPET to center diversity, equity, inclusion,
and access (DEIA) as a core value in its work, especially
given data presented in this report that reveals
significant disparities across postsecondary education
and training, as well as employment, in the region. This
initiative must acknowledge, consider, and address the
unique challenges faced by Black, Indigenous, and people
of color (BIPOC) and immigrant communities, individuals
with physical or intellectual disabilities, low-income, rural,
and first-generation students. Using clear, accurate, and
inclusive language to describe each of these and other
unigque experiences will result in more effective support
for students with diverse experiences.

Acknowledge that postsecondary education can occur any time and
multiple times throughout a career.

Career development is more like a lattice than a ladder. Many
postsecondary programs and resources are designed for high school
seniors with limited or no work toward a degree or credential; however,
three major trends will require adaptation to the realities of students
entering a course of study at various points in their lives and careers.

The first trend is that high school seniors have more options available to
them than ever before. To meet graduation requirements, high school
students are encouraged to earn dual credits, industry-recognized
credentials, and work experience. It is likely that a portion of these
students will seek opportunities to complete a degree or certification
following graduation or start a new degree or certification that builds
on prior learning. Some are graduating high school with certifications
and degrees completed. Some may immediately enter the workforce or
military and return to a postsecondary program later in life.

The second trend is the growing number of working-age adults with
"some college” but no degree. Currently, 20% of working age adults in
northeast Indiana fall into this category, presenting both a challenge and
an opportunity. The challenge is that many students — both those who
earn credits during high school and those who enroll in a program after
graduation — do not complete a certification or degree for a variety of
financial and nonfinancial reasons. The opportunity is to develop targeted
solutions to help students apply their credits toward the completion of a
certification or degree program.

The third trend is the eventuality of lifelong learning. As the pace of
technological change accelerates, the need to continuously learn new skills
long after the first two or four years following high school graduation will
result in a growing body of adult learners. In her book Long Life Learning,
Michelle Weise suggests that more students will need access to “on-
ramps"” and "off-ramps" for postsecondary programs to support careers
that may span 40, 50, or even 60 years.
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Call to action. | Moving forward — together.

The principal finding of the APETS is that students of all ages
pursuing any postsecondary credential or degree need better access
to personalized support to navigate abundant options and remove
barriers to enroliment and completion.

This report establishes a need to improve the system of delivering information about
educational pathways aligned to labor market needs, financial aid and scholarships,
and wraparound support services to help students of all ages, levels, and career
interests enroll in and complete postsecondary programs. Additionally, financial aid
and other resources will produce the greatest results regarding the region's goals

for postsecondary attainment, talent retention, and per capita income growth if
they point more students toward the HDHW careers that are central to northeast
Indiana's economy. Focusing on systems-level change as proposed in this report,
such as the delivery of information to a variety of stakeholder groups, and targeting
resources toward HDHW career paths, will improve postsecondary outcomes in a way
that will future-proof careers, strengthen businesses, and build economically vibrant
communities in northeast Indiana.

As this work moves forward, it is imperative that stakeholders across the region—
educators, employers, policymakers, and community members—engage collaboratively
to prioritize and take targeted actions. By committing to a unified effort, we have

a unique opportunity to transform the educational landscape and ensure a vibrant
economic future for northeast Indiana.

The call to action is clear:

Embrace opportunities for systems-level change, mobilize resources, and work
collectively to create an inclusive, accessible, and flexible postsecondary education

system that meets the needs of all learners and aligns with the region's workforce
demands. Together, we can forge new partnerships and initiatives that lead to
individual and regional prosperity.
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Executive Summary

The Advancing Postsecondary Education and Training Study (APETS), a collaborative endeavor by the Don Wood
Foundation, Questa Education Foundation, and TPMA, analyzes postsecondary attainment and talent needs in

the 12-county region of northeast Indiana (Adams, Allen, DeKalb, Grant, Huntington, Kosciusko, LaGrange, Noble,
Steuben, Wabash, Wells, and Whitley counties). Aimed at increasing postsecondary educational attainment to foster
economic mobility and meet regional employers' demands, this assessment delves into regional talent needs, barriers
to achieving postsecondary education, financial aid availability, and opportunities for regional action to increase
postsecondary attainment in northeast Indiana.
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A Critical Talent Shortage

Northeast Indiana is not graduating enough students with postsecondary
credentials to meet employers' demand for talent in high-demand, high-wage (HDHW) occupations.

The regional economy of northeast Indiana is on the cusp of significant
growth in HDHW jobs that require postsecondary education or training. Postsecondary Credential:
However, a stark contrast exists between the burgeoning demand for
skilled labor and the current educational attainment levels within the
region. Declines in postsecondary enrollment and completion compound
the problem. It is critical to improve postsecondary attainment to ensure
economic resilience and foster growth.

Recognition of formal training or
education verifying qualifications or
competence in specified fields. Credentials
include certificates, certifications, and
degrees recognized by most employers
and measurable using currently available

Q Over the next five years, the region's demand for talent will grow data sources.

by more than 5,600 HDHW jobs that require a postsecondary
credential. A notable 61% of these positions require a bachelor's
degree.

Occupations in northeast Indiana that are
projected to grow over the next five years,
have low risk of automation, require some

;\\/ Jobs with minimal education requirements (high school diploma
or less) have the greatest risk of automation and are projected to

decline over the next five years.

;\\/ Approximately 46% of working-age residents' highest level of
education is a high school diploma, equivalency, or less. Only 34%

form of postsecondary credential, and
meet a living wage threshold (Average
wage of HDHW jobs is $34.28 per hour).

have completed some form of postsecondary education.

//Q/ Between 2017-2022, the number of certificate graduates at regional
colleges and universities more than doubled and the region is close to
meeting HDHW talent needs for certificate-level graduates.

The northeast Indiana supply gap analysis clearly
shows increasing demand for individuals with
postsecondary credentials to meet the needs of

X~ However, in the same timeframe, regional colleges and universities regional employers. Despite a rise in certificate
have seen a 15% decline in associate degree completions and a 17% completion, there is a growing demand for talent
decline in bachelor’s degree grqduqtes. at all deg ree levels. It is imperctive to assess and

address dall levels of postsecondary achievement
to adapt to the continually evolving regional
talent needs.

Q Northeast Indiana employers will face a gap of 6,500 to 8,000
bachelor's degree graduates by 2027.



Financial Barriers to Postsecondary Education

Cost remains the primary barrier to postsecondary enroliment for high school seniors and adult learners.
Although significant financial aid is available, it is often hard to access and underutilized.

A myriad of studies and student feedback point to education

costs as a primary barrier to both enrollment and completion. The
average annual cost of attending a college or university in northeast
Indiana in 2021 was $39,512 and $23,806 for private and public
four-year institutions respectively, however the net price averages
are significantly lower, averaging $20,515 and $11,707. Differences
between sticker price and net price demonstrate the powerful
impact of grants and scholarships on affordability.

Nearly all students in the region benefit from some form of federal,
state, or institutional aid and significant aid is available through
private financial aid providers and regional employers. Although
financial aid plays a crucial role in alleviating postsecondary

costs, the complexity of navigating financial aid options and
underutilization of available resources underscore the need for
enhanced support mechanisms. Additionally, many existing aid
resources do not align with student needs or regional talent needs.

Sticker Price:

Total costs for in-state
students, including tuition,
on-campus room and board
or off-campus living expenses,
and books and supplies before
any financial aid.

Net Price:

Actual cost students pay after
scholarships and grants, but
before loans.

Financial Aid:

All forms of financial
assistance helping students
cover college costs including
grants, scholarships, and loans.

Private Financial Aid Providers:

Nongovernmental
organizations providing
financial aid including
community foundations and
private foundations.
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97% of northeast Indiana students receive federal,
state, or institutional aid (including student loans).

Approximately $70 million in federal and state aid is
unclaimed by Hoosier students each year.

Northeast Indiana's private financial aid providers offer
more than $6.6 million to nearly 2,200 students each
year. However, many aid resources do not align with
student needs or regional talent needs.

Several student groups have less access to grants and
scholarships — including middle-income students, those
with average grades, and adult learners.

Approximately 60-70% of northeast Indiana employers
offer employer-sponsored tuition assistance programs.
Yet, fewer than 5% of eligible employees utilize these
education benefits.

Most students use loans to cover full costs of
attendance: 57% of Indiana students who earned a
bachelor's degree in 2020, obtained student loans,
graduating with an average debt of $28,521.

While acceptable debt levels are relative to income
and location, prospective students expressed extreme
hesitancy to take on any student debt, highlighting an
additional barrier to enrollment for many.

Northeast Indiana faces opportunities for regional initiatives to
enhance financial aid awards and systems to positively impact
postsecondary attainment. These opportunities include serving
students with unmet needs, maximizing aid resources that

are currently underutilized, aligning aid awards to better meet
student and regional needs, and streamlining a complex system
to make aid easier to access.



Nonfinancial Barriers to Postsecondary Achievement

The intent to enroll is much higher than actual enroliment, and enroliment is much higher
than completion, which highlights additional barriers for current and prospective students.

Nonfinancial Barriers:

Factors that prevent
students from enrolling in or
completing postsecondary
education, including
perceptions about the

value of higher education,
college readiness, sense of
belonging, mental health,
and childcare needs.

Persistence:

Students who continue their
postsecondary education
at ANY institution (typically

measured from first to
second year in college).

Retention:

Students who continue
their postsecondary
education at the SAME
institution (typically
measured from first to
second year in college).

Adult Learners:

Current or prospective
students ages 25 and older.

In Indiana, the aspiration for postsecondary education is widespread, yet substantial concerns
exist over its affordability and perceived value. The disconnect between the desire for education
and actual enrollment is stark. Once enrolled, about 20% of Hoosier students do not persist
beyond the first year. These gaps signal a pressing need for interventions that address additional
barriers to enrollment and completion. Addressing these challenges requires a multifaceted
approach that embraces the diversity of student needs through supportive and flexible
educational models.

RN

%

%

Despite 82% of Hoosiers holding a positive view towards higher education, 84% deem it
too expensive, and 60% question the degree's value in the job market.

Enrollment, persistence, and retention rates vary by age, race, and income level,
indicating systemic barriers, biases, and cultural differences.

Only 31% of first-time, full-time students complete a bachelor's degree in four years in
northeast Indiana and 20% of working-age adults in the region have "some college” but
no degree. Students leave school for various reasons, but once students stop out, they
are unlikely to complete a formal credential. For those with some credits and no degree,
most indicate interest returning for educational pathways other than traditional, four-
year degrees.

More high school seniors are graduating with a diploma and “some college” in the
form of industry-recognized certificates and dual credits and are being encouraged to
explore various postsecondary options, not just traditional four-year degree programs.
A notable 59.7% of 2022 high school graduates passed at least one dual credit class.
However, students report that college credits earned in high school can be difficult to
strategically utilize.

Adult learners face unique challenges to balance learning, earning, and caregiving, but
with most postsecondary education resources designed for recent high school graduates,
adult learners often lack individualized guidance and support to meet their needs.

In addition to financial barriers for students, nonfinancial barriers influence enrollment,
persistence, and completion. Supporting transitions into postsecondary education and providing
wraparound support services to meet the unique needs of all learners are important strategies to
boost postsecondary completion.



Redefining Postsecondary Education

Stop the debate between college and the trades and reframe postsecondary
education as lifelong career development, inclusive of all educational pathways.

Postsecondary education is not a binary choice between "college” and “trades.”

The data proves (and most stakeholders agree) that the HDHW careers of the HDHW Occupations Commonly
future require some form of education or training beyond a high school diploma. Seeking Postsecondary Certificate
Presenting students with an "either or" decision between college or trades o (G e e

establishes misleading options. College is not limited to a four-year degree on a

campus, and the trades require training and education. Postsecondary education Healthcare Administration
includes certifications, certificates, undergraduate and graduate degrees, Occupations

and more. There are choices and pathways that fit any student and provide Health Technologists &

opportunities for all. Technicians

Media & Communication
Q/ This research indicates that establishing clearer links between academic Vil ks

accomplishments and tangible career outcomes will help address

. . . «  Occupational and Physical
negative perceptions about the value of postsecondary education Therapy Assistants and Aides

among a population that is increasingly hesitant to incur debt.

Production Workers

Q Our region needs to cultivate a variety of pathways to help students
earn certificates, certifications, and degrees. These credentials can
intersect and stack over a lifetime of learning and career development.
Educational settings are as varied as credential opportunities.

As awareness of the multitude of options and

Postsecondary education can be delivered in multiple settings — on pathways increases, prospective learners such
campus, online, in high school, at work, in career and technical education as high school students and adult learners
centers, and beyond. Providing multiple pathways enables learners to often report feeling confused and overwhelmed
choose the options that best fit their goals and circumstances, making by the myriad of options, mixed messages, and
postsecondary education more accessible to all. system complexity. Reframing postsecondary

education with multiple pathways as a lifelong

//§/ Education can occur at any time and multiple times throughout a career. endeavor necessitates clear communication

High school students are earning dual credits, certifications, and even and more individualized guidance.

associate degrees before graduation. As the pace of technological
change accelerates, the need to continuously learn new skills long after
the first two or four years following high school graduation will result in @
growing body of adult learners.



THE BOTTOM LINE

The principal finding of the Advancing Postsecondary
Education and Training Study is that students of

all ages pursuing any postsecondary credential or
degree need better access to individualized support
to navigate abundant options and remove barriers to
enrollment and completion.




A CALL

TO ACTION:

Coalition for Advancing Postsecondary Education and Training

The APETS is designed to serve as a catalyst for regional action to improve postsecondary attainment and meet the current and
future talent needs of regional employers. Forming a Coalition for Advancing Postsecondary Education and Training (CAPET)

is the next phase of this initiative. The coalition will include representatives from workforce development, K-12 schools, higher
education institutions, economic and community development organizations, employers, industry associations, social services,
and community- and faith-based organizations. The CAPET will consider the research and opportunities presented in this report
and formalize a strategy for regional action.



Opportunities to Guide the Work of the CAPET

Initial research has led to the development of seven key opportunities to enhance postsecondary education attainment in the region
by addressing the diverse needs and challenges faced by potential students, especially given the evolving economic landscape and the
increasing demand for a skilled workforce. The opportunities presented are not a prescribed course of action, instead they are a starting

point for discussion to collectively develop a regional strategy.

N OPPORTUNITY 1:

Launch a comprehensive informational campaign for prospective
students and families aimed at redefining postsecondary
education and elevating all educational pathways to HDHW
careers.

Despite having multiple paths and options to achieve

the requisite education and training for HDHW careers,
postsecondary discussions are mired in false assumptions and
debates about college versus the trades. This opportunity could
change the conversation with a comprehensive informational
campaign designed to redefine postsecondary education, elevate
all educational pathways to HDHW careers, and promote
financial and other support mechanisms to make postsecondary
education possible.

N OPPORTUNITY 3:

- OPPORTUNITY 2:

Create a regional postsecondary education network of
practitioners and centralized "first stop” source of financial
aid information for students, families, adult learners, guidance
counselors, and other supporters.

Recognizing the complexity of the financial aid process enables
enhanced collaboration among regional stakeholders to provide
clearer guidance to students and their families. K-12 and
postsecondary education partners will be central to this effort.
It could involve developing a formalized network of resource
providers and advocates to provide collaboration and training
opportunities. Other possibilities include creating centralized
tools and dynamic, online resources aimed at streamlining the
financial aid application process, making it easier for prospective
students to access the support needed to fund their education.

Leverage and enhance existing financial aid resources to maximize student enroliment and completion.

Analysis of available financial aid and other postsecondary supports reveals several opportunities to better leverage underutilized

aid resources, redesign existing aid awards and systems, and enhance resources to support both enrollment and completion of
postsecondary programs. The CAPET could design initiatives that help more students access underutilized aid including federal, state,
and employer-sponsored resources. Additionally, changes to existing aid programs could ensure financial aid awards better meet
student needs, serve student groups with unmet need (such as middle income, average grade, and adult learners), and design aid

awards in ways that serve regional talent needs.



N OPPORTUNITY 4:

Improve systems and transparency for the use of credits and
certifications earned in high school.

Enhanced informational tools and advisement about prevalent
opportunities for high school students to earn college credits and
industry-recognized certifications can help more students and
families understand, plan for, and utilize these opportunities.
Initiatives could include collaboration with state officials, K-12
educators, and higher education leaders to provide clearer
guidance on how credits and credentials transfer to various
educational pathways and postsecondary institutions, increasing
transparency and usage of these options.

N OPPORTUNITY 5:

Complement career planning initiatives with transitional
and wraparound support for high school graduates to pursue
postsecondary education.

Enhanced and expanded career planning initiatives for northeast
Indiana's middle and high school students are designed to
ensure every student graduates with a plan for employment,
enlistment, or enrollment. The CAPET can partner with K-12
institutions to build on this work and help students successfully
implement those plans with support to achieve postsecondary
goals. Gaps between every stage of intention, enrollment, and
completion demonstrate the need for additional support to
ensure student success. Designed to help students access and
persist in postsecondary studies, transitional and wraparound
support services can address academic, social, mental health,
and other barriers that prevent many students from completing
a postsecondary credential.

N OPPORTUNITY é:

Address cultural and systemic barriers for BIPOC and
other underserved students by partnering with trusted
communicators.

Research indicates that BIPOC (Black, Indigenous, and People of
Color) and immigrant communities, individuals with physical and
intellectual disabilities, low-income, rural, and first-generation
students face significant and unique obstacles in their pursuit

of education ranging from financial burdens to challenges
transitioning into promising careers. This opportunity focuses on
intentional strategies to create a more inclusive and supportive
educational environment. Initiatives could include community
outreach programs with trusted communicators and culturally
responsive resources designed to specifically address the
concerns and needs of diverse student groups.

N OPPORTUNITY 7:

Empower adult learners through improved access to guidance,
support, and flexible learning pathways.

With the goal of making postsecondary education more
accessible, this opportunity focuses on improving guidance and
resources for adult learners and developing flexible learning
pathways. This could include creating collaborative employer/
educator networks, leveraging and promoting credit for prior
learning, raising awareness of wraparound support services
for adult learners, and developing commmunities of practice for
postsecondary institutions to share best practices, programs,
and policies to support adult learners.



The Coalition for Advancing Postsecondary Education and Training
(CAPET) must intentionally focus on diversity, equity, inclusion, and access
(DEIA) as a core value in its work. Data within this study reveals significant
disparities between race, ethnicity, income, ability, and geography across
postsecondary education and training, as well as employment, in the
region. The CAPET must acknowledge, consider, and address the unique
challenges faced by BIPOC and immigrant communities, individuals with
physical and intellectual disabilities, low-income, rural, and first-generation
students. Using clear, accurate, and inclusive language to describe each of
these and other unique experiences will result in more effective support for
students with diverse experiences. Study stakeholders must value diverse
perspectives and individuals serving on the CAPET or a committee to
ensure that everyone benefits from this effort.

CONCLUSION

Together, these opportunities present a comprehensive approach
to addressing the barriers to postsecondary education and training
in northeast Indiana. By focusing on awareness, accessibility,

collaboration, and support for all students, the CAPET can increase
educational attainment and, consequently, enhance the economic
prospects of the region.
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NORTHEAST INDIANA
LABOR MARKET LANDSCAPE

Methodology

When analyzing regional industry, employment,
and education data, TPMA leveraged data sources To uncover the region's high-demand, high-wage (HDHW) jobs, the
to gain insight into the alignment between the following steps were taken:

skillsets and educational levels of regional talent.
The sources for industry and employment data
were accessed and analyzed using Lightcast, which

Prioritize high growth occupations and remove occupations with
projected declines.

allowed for the utilization of various government « Include only occupations that meet the living wage threshold across
and private data sources including the Quarterly the region.

Census of Employment and Wages (QCEW) and - Consider occupations with education and training beyond a high
the Bureau of Labor Statistics (BLS)'s Occupational school diploma or equivalent.

Employment Statistics (OES) dataset. The source
for educational data relied on information from The
National Center for Education Statistics (NCES), L.
which oversees the Integrated Postsecondary =l s lbes e

Education Data System (IPEDS). It should be noted The living wage for northeast Indiana is calculated to be $15.14 per hour.
that the lvy Tech Community College campuses in
northeast Indiana operate under the same IPEDS High Wage Threshold:
code as all other Ivy Tech Community College
campuses in Indiana. Similarly, Indiana University
Fort Wayne operates under the same IPEDS code
as Indiana University-Purdue University Indianapolis
(IUPUI). By leveraging a combination of government
and private data sources, TPMA ensured a more
comprehensive understanding of regional talent
dynamics and their alignment with evolving
workforce demands.

Adjust to include only target occupations with low automation risk.

The high wage threshold is set at $34.28 per hour, which translates to an
average annual salary of $71,000 for a full-time employee working 40
hours per week.

These wage thresholds were determined using the methodology
developed by the Massachusetts Institute of Technology's Living Wage
Institute. It is important to note that other studies may set higher
thresholds for living-wage and high-wage jobs in northeast Indiana.
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Key Takeaways

%
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As technological advancements, automation, and globalization
transform the nature of work, northeast Indiana's top
industries (manufacturing and healthcare) and fastest-growing
industries (transportation and warehousing and professional,
scientific, and technical services) need more talent with
postsecondary credentials - certificates and degrees.

Over the next five years, the region’s demand for talent
will grow by more than 5,600 HDHW jobs that require a
postsecondary credential. A notable 61% of these positions
require ad bachelor's degree.

Jobs with minimal education requirements (high school
diploma or less) are at greatest risk of automation and are
projected to decline over the next five years.

In northeast Indiana, approximately 46% of working age
residents’ highest level of education is a high school diplomaq,
equivalency, or less. Only 34% have completed some form of
postsecondary education.

Overwhelmingly, Hispanic and Latino, Black, and residents
who identify as Two or More Races hold lower levels of
postsecondary education and training and are employed in
occupations that are at higher risk for automation when
compared to other race or ethnic groups.

Between 2017-2022, the number of certificate graduates at
regional colleges and universities more than doubled and the
region is close to meeting HDHW talent needs for certificate-
level graduates.

However, in the same timeframe, regional colleges and
universities have seen a 15% decline in associate degree
completions and a 17% decline in bachelor's degree graduates.

Northeast Indiana employers will face a gap of 6,500 to 8,000
bachelor's degree graduates by 2027.

Postsecondary Credential:

Recognition of formal training or education
verifying qualifications or competence in
specified fields. Credentials include certificates,
certifications, and degrees recognized by most
employers and measurable using currently
available data sources.

High-Demand, High-Wage (HDHW) Jobs:

Occupations in northeast Indiana that are
projected to grow over the next five years, have
low risk of automation, require some form of
postsecondary credential, and meet a living
wage threshold (Average wage of HDHW jobs
is $34.28 per hour).

Technological advancements, automation, and
globalization have transformed the nature of work,
creating a need for a more skilled and adaptable
workforce. As the job market continues to evolve,
employers increasingly seek candidates with higher levels
of education and training to meet their evolving needs
and remain competitive in their respective fields.

The following labor market analysis was conducted with
a deliberate focus on segmenting HDHW jobs across the
region that require postsecondary training or education.
This ensures that future regional efforts target specific
occupations and related education and training that
lead to increased economic mobility for northeast
Indiana residents.
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Industry and Occupation Trends

The 12-county region that comprises northeast Indiana includes
a mix of critical industries and occupations that reflect Indiana's
diverse economy.

As of 2022, the predominant industries in northeast Indiana based
on the number of jobs include manufacturing, healthcare and
social assistance, and retail trade. Together, occupations within
these three sectors account for 45% of the total employment
opportunities in the region as of 2022. Several major industries are
anticipated to experience significant sector growth over the next
decade, as measured by the number of net new jobs. These large
industries with higher-than-average growth include professional,
scientific, and technical services (14%), transportation and
warehousing (14%), and healthcare and social assistance (12%).

However, it is imperative to recognize that a sizable portion
of these positions across industries require low, or no levels of
education and training for entry, which often equals lower wages.

Across the region, assemblers and fabricators hold the most jobs
(15,621) with a median wage of $18.25/hour and require only

a high school diploma or equivalent for entry. While wages are
notable when compared to the cost of living in the region, these
occupation types generally do not have room for advancement
without further education or training.

When looking at the other top jobs in the region - laborers and
freight, stock, and material movers; retail salespersons; and fast
food and counter workers — these roles do not require formal
education for entry and see lower wages that fall below living
wage thresholds for the region. These roles also experience high
turnover rates when compared to occupations like registered
nurses, heavy and tractor-trailer truck drivers, and operations
managers that require formal education and training and produce
higher wages.
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TABLE 1: INDUSTRY GROWTH ACROSS THE 12-COUNTY REGION (2022-2032).

RNINGS
JoB

31 Manufacturing 100,223 100,631 408 0% $83,183
62 Health Care and Social Assistance 55,838 62,470 6,632 12% $72,278
44 Retail Trade 42,910 43,556 646 2% $43,161

Q0 Government 42,053 41,299 (754) 2%) $60,880
72 Accommodation and Food Services 31,783 32,064 282 1% $23,080
81 Other Services (except Public Administration) 24,361 25,707 1,346 6% $33,441
23 Construction 24,006 25,574 1,569 7% $71132

Administrative and Support and Waste Management

56 and Remediation Services 21,496 23,298 1,802 8% $45,091
48 Transportation and Warehousing 19,335 21,999 2,664 14% $68,207
42 Wholesale Trade 16,094 16,836 742 5% $89,005
52 Finance and Insurance 14,019 13,942 a7 (1%) $93,820
671 Educational Services 12197 13,128 931 8% $33,122
54 Professional, Scientific, and Technical Services 12,162 13,822 1,660 14% $84,083
M Agriculture, Forestry, Fishing and Hunting 4,591 4,544 46) %) $55,325
53 Real Estate and Rental and Leasing 4,576 5,002 426 9% $59,355
71 Arts, Entertainment, and Recreation 4,428 4,687 259 6% $28,209
55 Management of Companies and Enterprises 3,376 3,603 227 7% $132,579
57 Information 3,249 2,643 (6006) (19%) $73,046
22 Utilities 934 1118 184 20% $144132
21 Mining, Quarrying, and Oil and Gas Extraction 348 399 51 15% $98,729
TOTAL 437,978 456,322 18,343 4.2% -

|
Source: Lightcast (2024)



24 | B Advancing Postsecondary Education and Training Study

TABLE 2: TOP OCCUPATIONS IN NORTHEAST INDIANA (2022)

Miscellaneous Assemblers and Fabricators 11,580 15,621 71% $18.25 High school diploma or equivalent
Hand Laborers and Freight, Stock, and

Material Movers 16,527 11,123 140% $15.53 No formal education

Retail Salespersons 10,270 11,042 89% $11.89 No formal education

Fast Food and Counter Workers 17,580 10,815 159% $10.69 No formal education

Office Clerks, General 7971 10,020 82% $15.99 High school diploma or equivalent
Cashiers 10,693 8,406 131% $10.90 No formal education

Registered Nurses 1,939 8112 21% $29.74 Bachelor's degree

Heavy and Tractor-Trailer Truck Drivers 4,759 7,383 59% $23.05 Postsecondary non-degree award
General and Operations Managers 3,903 7,266 49% $41.84 Bachelor's degree

Janitors and Cleaners, Except Maids and 6103 6,566 91% 13.56 No formal education

Housekeeping Cleaners
|

Source: Lightcast (2024)

TABLE 3: TYPICAL ENTRY-LEVEL EDUCATION REQUIRED FOR ALL OCCUPATIONS (2022-2032)

No diploma or degree =~ 101,324 104,708 3,385 3.3% 2.6% M7
Non-Postsecondary : -

High school diploma 194,641 198,980 4,339 2.2% 107
Some college 9,313 9,298 -16 -0.2% 8.1% 98
Postsecondary 29742 31,548 1,806 61% 98
nondegree award

Postsecondary " ciate degree 7,807 8,431 624 8.0% 93
Bachelor's degree 74,392 81,557 7166 9.6% 85
Graduate degree 15,466 16,928 1,462 9.5% 86

Source: Lightcast (2023)
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Occupations with fewer training requirements face
a greater likelihood of automation and experience
slower growth compared to roles that demand
postsecondary training.

While regional job growth from 2022-2032 will
increase 4.3%, jobs requiring no diploma or a high
school diploma or less will see lower growth rates
with an average of 2.6%. However, jobs that require
postsecondary training (some college, postsecondary
nondegree, associate, bachelor, or graduate) will see
an increase of 8.1%.

This correlation between jobs with lower levels of
required education and the likelihood of automation
revedls a noteworthy trend. Roles that traditionally
involve routine tasks and standardized processes,
which can often be streamlined through automation,
tend to require lower levels of formal education. These
tasks are being increasingly automated to enhance
efficiency and reduce operational costs. In the context
of this transformation, it becomes increasingly evident
that a substantial segment of northeast Indiana's
workforce faces potential hardships in the ever-
evolving job landscape.

The growing demand for jobs requiring postsecondary
training highlights the importance of accessible entry
points to education and training programs.

Postsecondary education is a continuum with multiple
entry points and includes certifications, short- and
long-term credentials, degrees, and more. Within the
next 10 years, there will be an 8.1% increase in the
number of jobs requiring postsecondary training, from
certification, to associate, bachelor's and graduate
degrees. Individuals with postsecondary training

and education have greater opportunities for career
growth and advancement over their lifetimes.

Education Trends

The current talent supply in northeast Indiana reveals diverse educational
backgrounds among working-age residents.

Currently, 46% of working-age residents possess a high school diploma,
equivalency, or less. This aligns with the typical requirements for entry-
level positions in local industries, which generally don't require extensive
education or training. Because turnover is common, there is a continual
demand for new hires with a high school diploma or equivalency. Across
the northeast Indiana region, 20% of individuals enrolled in college or
university but did not complete their training. Individuals with some
college experience but no degree may have the burden of student loan
debt without reaping the benefits of enhanced economic mobility. This
may impede their ability to access job opportunities that offer higher
earnings and advancement opportunities. Additionally, nearly 34% of the
talent pool in northeast Indiana completed some form of postsecondary
education and training, which may include certifications, credentials,
bachelor’s, or graduate degrees.

GRAPH 1: EDUCATIONAL ATTAINMENT PIPELINE
FOR NORTHEAST INDIANA (2022)

[ Graduate Degree

[ Bachelor's Degree
[ Associate Degree

[ Some College

[High School Diplomc] 34%

[No Diploma or Degree] 12%

Source: Lightcast (2023) and the American Community Survey
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There are racial disparities across postsecondary education and
training completion in the region.

Overwhelmingly, Hispanic and Latino, Black, and residents who
identify as Two or More Races in northeast Indiana hold lower
levels of postsecondary education and training when compared to
their White counterparts.

When isolating across race and ethnicity, Hispanic and Latino
(70.6%) groups are currently employed in occupations that are at
higher risk for automation when compared to other race or ethnic
groups. When looking at these high automation risk occupations,

the majority require a high school diploma or less. For Hispanic
and Latino workers currently working in high automation risk
occupations, 95.6% of those jobs require a high school diploma
or less.

Black or African American populations are the second most at
risk group, with approximately 58% of their jobs being at elevated
risk for automation. Like Hispanic and Latino populations,

94.13% of these jobs require a high school diploma or less for
entry. By all indications, these are populations across northeast
Indiana that may require reskilling or upskilling due to automation
in occupations.

GRAPH 2: EDUCATIONAL ATTAINMENT LEVEL BY GENDER AND RACE AND ETHNICITY (2022)

Male

Female

Hispanic or Latino

White

Black or African American
Asian

Two or More Races

0% 10% 20% 30% 40% 50% 60%

Source: Lightcast (2023) and the American Community Survey

Il Doctoral or professional degree
Bl Maoster's degree

Il Bochelor's degree

Bl Associate degree

[0 Postsecondary non-degree award
B Some college, no degree

8 High school diploma or equivalent

777 No formal educational credential

70% 80% 90% 100%
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Postsecondary Enrollment Trends

While the nation has seen steady recovery in enrollment trends since
reaching its lowest level in 2020, postsecondary institutions at all levels
— vocational schools, community colleges, and four-year colleges and
universities — are still facing declining trends. This ongoing decline traces
back to the impact of the 2007 recession (College APP, 2022). The
recession initially prompted many Americans to either enroll or re-enroll
in postsecondary programs because of widespread layoffs. However, the
full repercussions of the recession did not become apparent until after
2010, when college and university enrollments started to experience a
consistent decline (College APP, 2022).

Within the dynamic landscape of postsecondary education and training,
enrollment trends have charted a compelling course over the past few
decades, which include:

e Postsecondary enrollment trends increased during the 2007
Great Recession as the labor market and available jobs tightened.

o As the economy recovered post the 2007 Great Recession,
enrollment rates decreased as more jobs became available.

e Unlike previous trends, the tightening labor market caused by the
Covid-19 Pandemic (2020-2022) saw decreased enrollments in
postsecondary education.

e Enrollment rates today are starting to stabilize, but an enroliment
gap persists across the nation.

These trends reflect the intricate interplay of economic shifts, societal
forces, and educational opportunities that impact enrollment and
completion of postsecondary education and training opportunities.
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Postsecondary enrollment trends increased during
the 2007 Great Recession as the labor market and
available jobs tightened.

During economic downturns, like the Great Recession,
workers look to postsecondary institutions to reskill or
upskill to meet employer demand when employer hiring
requirements are more stringent and fewer jobs are
available. During this time, individuals who had a high
school diploma were more likely to pursue education
and training opportunities that resulted in credit hours
and/or certifications Similarly, those experiencing
financial hardships - like reduced work hours or having
difficulty meeting rent or mortgage payments — also
sought additional education and training to develop
skillsets in alignment with the labor force (Ryan,

2019). While Americans saw the opportunity to pursue
education during the 2007 economic downturn, these
trends began to shift in 2070 and onward.

As the economy recovered after the 2007 Great
Recession, enrollment rates decreased as more jobs
became available.

The years after the Great Recession (2010-2021)
mark a steady postsecondary enrollment decline for
our nation. Between 2010 and 2021, the number of
undergraduate students decreased by 15%, resulting
in approximately 2.6 million fewer individuals enrolled
in a postsecondary institution. Much of this decline
(58%) occurred between 2010-2019, with 42% of the
total enrollment decrease occurring between the Fall
semesters of 2019 and 2021 (Meyer, 2023).

Unlike previous trends, the tightening labor market caused by the Covid-19
Pandemic (2020-2022) saw decreased enrollments in postsecondary
education.

The nation saw the lowest enrollment rates in decades during 2020 at

the peak of the Covid-19 pandemic. Unlike previous trends, the Covid-19
pandemic and following economic downturn did not bring with it increased
enrollment rates like the Great Recession. Rather, it accelerated enrollment
declines at colleges and institutions of all levels across the nation. Across
the country, first-time enrollment in the Fall of 2020 saw a 10% decrease
with overall enrollment declining 2.5%.

Indiana's trends fell similarly to national trends, as postsecondary
enrollment of high school graduates fell from 59% in 2019 to just 53% in
2020. Black and Hispanic students across the state saw disproportionate
levels of declining enrollment (43% and 44% respectively) — reversing strong
pre-pandemic rates of enrollment (Ascend Indiana & Employlndy, 2022).

An enrollment gap persists across the nation and will worsen as the
population of high school students declines precipitously beginning in 2025.

Today, institutions across the nation are serving approximately 1.2 million
fewer students than 2019 (Knox, 2023). When segmenting postsecondary
institutions, public four-year colleges and universities saw the greatest
decline in enrollment. Conversely, two-year college and skilled trades
programs have seen an increase in enrollment, which is notable as these
institutions saw the greatest declines at the height of the pandemic (a
10% decline nationally). Further compounding enrollment declines is the
anticipated “enrollment cliff” beginning in 2025 when a smaller generation
of prospective college students will graduate high school. In the 2008
recession, birth rates declined substantially. Seventeen years later as those
students start to graduate high school, the population of college-aged high
school graduates is projected to drop by 15% between 2025-2029, resulting
in even fewer high school graduates to achieve postsecondary education
and fill critical talent gaps (Schuette, 2023).
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Photo of students courtesy of Indiana Tech.
In recent academic years, colleges and universities in the region : ;

observed a decrease in the number of total postsecondary
enrollments in all degree programs.

The impacts of these declining enrollment trends affect both
institutions and the workforce.

The predominance of enrollments in bachelor's degree programs
holds significant implications for the region’'s workforce and
economic development. The distribution of awarded degrees,
with bachelor's degrees constituting the largest share,

mirrors the preferences of regional employers. This alignment
underscores the crucial role played by higher education
institutions in meeting the specific demands of the job market.

GRAPH 3: TOTAL POSTSECONDARY ENROLLMENT BY AWARD TYPE
AT REGIONAL COLLEGES AND UNIVERSITIES (2017-2022)

18,740 18127 17,017 16,697 16,206
20K
16K Bl Groduate degree
2K Il Bochelor's degree
8K Bl Associate degree
K [0 Postsecondary non-degree award
0

2017 - 2018 2018-2019  2019-2020 2020-2021  2021-2022

Academic Year

Source: U.S. Department of Education, National Center for Education Statistics,
Integrated Postsecondary Education Data System (IPEDS)
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Completion of associate and bachelor’s degrees has declined
since 2017.

The landscape of educational attainment in the region, as
documented over the past five years, reveals significant
trends in completion rates across various award types, with

implications for workforce development and economic progress.

Table 4 provides a comprehensive overview of the shifts in
educational completions from 2017 to 2022, reflecting the
evolving demands of the regional job market and the role of
educational institutions in responding to these needs.

Certification programs have experienced a remarkable surge,

with completions increasing by 1,784, marking a 131% difference.

This substantial growth underscores a rising demand for
specialized skills and knowledge that certifications provide,
aligning with employer needs for a more skilled labor force.

Associate and bachelor's degree completions, however,

have seen a decline over the same period. Associate degrees
decreased by 320 completions, a -15% change, while Bachelor's
degrees declined by 1,116 completions, reflecting a -17% change.
These declines, combined with the current and projected
shortage of bachelor's degree graduates to meet regional
talent needs, underscore the urgency to address postsecondary
enrollment and completion.

GRAPH 4: TOTAL DEGREES EARNED BY AWARD TYPE
AT REGIONAL COLLEGES AND UNIVERSITIES (2017-2022)

13,191

13,547 13,317 14,019 13,817

16K
14K
12K
10K
8K
6K
4K
2K
O

2017 -2018 2018-2019 2019-2020 2020-2021 2021-2022

Academic Year

Il CGroduate degree
Il Bochelor's degree

Bl Associate degree

[0 Postsecondary non-degree award

Source: U.S. Department of Education, National Center for Education
Statistics, Integrated Postsecondary Education Data System (IPEDS)

TABLE 4: TOTAL DEGREES EARNED BY AWARD TYPE AT REGIONAL
COLLEGES AND UNIVERSITIES FOR CALENDAR YEARS 2017-2022

High School Diploma 8,218 8172 8,365 8,523 8,198 20 0%
Certification 1,359 2132 2,372 3,051 3143 1,784 131%
Associate Degree 2193 2134 2,095 2,107 1,873 -320 -15%
Bachelor's Degree 6,600 6,389 6,070 5,837 5,484 1116 -17%
Graduate Degree 3,039 2,892 2,780 3,024 3,317 278 9%

Source: Lightcast (2023) and the American Community Survey
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SUPPLY GAP LABOR MARKET
ANALYSIS FOR NORTHEAST INDIANA

Process and Methodology

To uncover the region's high-demand and high-wage jobs, the following steps were taken:

1.

Prioritize high-demand occupations and remove
occupations with projected declines.

When looking at leveraging financial aid and scholarships

to support education and training to meet talent needs,

it is imperative to consider occupations with anticipated
growth and specialization for the region. To identify these
occupations, leveraging the Bureau of Labor Statistics' (BLS)
Occupational Employment and Wage Statistics (OEWS),

all occupations were collected that currently exist across

the region. To segment growth occupations, any occupation
with an anticipated decline over a five-year projection period
(2022-2027) was removed from the assessment. Removing
occupations with projected decline, it was found that over
60% of occupations that necessitate a high school diploma or
equivalent are projected to decline in the region. Specifically,
the region anticipates losing 3,600 Office and Administrative
Support occupations, as well as over 2,100 Food Preparation
Workers, representing the occupations with the largest
expected declines. Consequently, these workers may require
reskilling or upskilling to align with evolving industry trends.

2.

Include only occupations that meet the living wage
threshold across the region.

A key factor to consider for future financial aid and scholarship
opportunities is the wages associated with occupations to
justify the cost of training. In northeast Indiana, a key focus is
to ensure that the regional workforce has access to jobs that
meet the living wage threshold. To achieve this, occupations
paying below $15.14 per hour (Department of Urban Studies
and Planning, 2023) were excluded from the assessment (See
Appendix A: Occupations Removed from High-Demand, High-
Woage Jobs Assessment for excluded jobs). National data
emphasize the importance of job access with wages of $15 or
more per hour, as a significant number of working Americans
(nearly one-third) currently earn less than this threshold.
Many of these lower-paying jobs are found in the retail

and restaurant sectors, where employees often lack access

to essential benefits available in higher-paying positions
(Mansfield, 2022).
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3. Consider occupations with education and training
beyond a high school diploma or equivalent.

The assessment also considered the education and training
requirements for entry into various occupations. As part of

this evaluation, roles that only required a high school diploma

or equivalent for entry were excluded. Although many jobs,
particularly in the Advanced Manufacturing sector, meet the living
wage threshold without needing education or training beyond
high school (See Appendix A: Occupations Removed from High-
Demand, High-Wage Jobs Assessment for excluded jobs), this
exclusion was intentional. It allows for a focused examination of
jobs and careers that require education and training beyond high
school, aligning with the study's goal of encouraging regional
talent to pursue relevant educational opportunities. Notably,
when segmenting occupations that require a high school diploma
or less, this eliminated over 54% of all occupations in the region.
The assessment resulted in the removal of approximately 80%

of occupations that require a high school diploma or equivalent.
These included roles like Food Preparation Workers, and Office
and Administrative Support. By aligning with national trends, this
ensures that our efforts are directed towards jobs that are more
likely to offer benefits and opportunities for career advancement.

4. Adjust to include only target occupations with low
automation risk.

The last factor considered when assessing future occupations in
the region was the risk of automation. With rapid technological
advancements driven by the Internet of Things, Industry 4.0,
Machine Learning, and Artificial Intelligence, there is a potential for
automation to replace or significantly reduce the need for human
labor in certain job tasks. Therefore, for this study's purposes,
occupations at risk of automation were removed to ensure that
education and training align with the open and available jobs in
the future economy.
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Northeast Indiana High-Demand, High-Wage Jobs
Requiring Postsecondary Training or Education

Through this deliberate segmentation of occupations, the region's HDHW occupations were identified for future strategy consideration.
These findings serve as a foundation for the subsequent sections of this report, delving into the specifics of these occupations and
exploring the educational pathways aligned with them.

The region will grow over 5,600 jobs that meet the TABLE 5: OCCUPATIONAL JOB GROWTH BY TWO-DIGIT SOC
threshold of HDHW occupations, with an average (STANDARD OCCUPATIONAL CLASSIFICATION) CODE (2022-2027)

wage of $34.28 per hour, or approximately

When looking at occupational groups across the Architecture and Engineering Occupations 373 $42.95
region, Healthcare Practitioners and Technical Arts, Design, Entertainment, Sports, and Media Occupations 179 $23.68
Occupqtions (1,729, .Business and Financial Business and Financial Operations Occupations 1132 $32.80
Operations OCC,UpOtlonS (1’1.32)’ and Computer Community and Social Service Occupations 262 $23.13
and Mathematical Occupations (570) will see the - :

greatest growth over the next five years. These Computer and Mathematical Occupations 510 $37.92
trends closely align with the region's key industries, Educational Instruction and Library Occupations 316 $25.90
ensuring a symbiotic relationship between Healthcare Practitioners and Technical Occupations 1,729 $36.58
workforce development and economic growth. Healthcare Support Occupations 210 $25.51
Occupations expected to grow with the highest Legal Occupations 8/ $3997
wages include Management Occupations Life, Physical, and Social Science Occupations 60 $36.18
($48.22), Sales and Related Occupations ($45.54), _Management Occupations 461 $48.22
and Architecture and Engineering Occupations Production Occupations 112 $37.96
($42.95). Pursuing education and training Sales and Related Occupations 173 $45.54
opportunities in these occupations is likely to Grand Total 5,604 $34.28
result in the greatest return on investment. |

Source: Lightcast (2023)



| B Advancing Postsecondary Education and Training Study

Across the HDHW occupations, future regional demand for bachelor's
degrees outsize demand for other degree types.

When looking at the education and training levels for the segmented
occupations of focus, 61% of these occupations require a bachelor's
degree for entry. Following in close suit, 11% of these occupations
require a master's degree and another 11% require a postsecondary
non-degree award. These trends are consistent with the overall
occupational growth patterns across the region, where bachelor's
degrees and non-degree awards are consistently the most sought-
after qualifications by employers.

GRAPH 5: FUTURE DEMAND FOR EDUCATION LEVELS
ACROSS SEGMENTED OCCUPATIONS (2022-2027)

-

Bl Doctoral or professional degree M Master's degree
M Bachelor's degree M Associate degree

Postsecondary non-degree award I Some college, no degree

Source: Lightcast (2023)

These findings underscore the importance of higher
education and specialized training in preparing for the

job market of the future. With a sizable portion of the
segmented occupations requiring at least a bachelor's
degree for entry, individuals seeking to excel in their careers
and secure higher-paying jobs should consider investing

in advanced education. Likewise, the prominence of
postsecondary non-degree awards also emphasizes the
value of short-term, specialized training programs that
equip individuals with specific skills and credentials, making
them more competitive in the evolving job landscape. By
aligning educational pursuits with the demands of these
high-growth occupations, individuals can enhance their
employability and potential for career advancement in the
region's job market.

Healthcare and Business occupations will see the greatest
job growth across the region, adding more than 50% of all
total net new jobs over the next five years.

When looking at occupational categories further, a clearer
picture emerges of job types that will experience significant
growth, allowing for strategic investment in specific career
paths and targeted workforce development initiatives.

For instance, the region expects considerable job growth

in Healthcare Practitioners and Technical Occupations,
adding over 1,700 net new jobs with average wages of
$36.58 per hour, and in Business and Financial Operations
Occupations, with an expected 1,132 net new jobs and
average wages of $32.80 per hour. Appendix B: Common
Job Titles for High-Demand, High-Wage Jobs outlines
common job titles across the SOC codes to demonstrate
more commonly held jobs across these roles.
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TABLE 6: OCCUPATIONAL GROWTH BY THREE-DIGIT SOC CODE, FUTURE GROWTH,
WAGES, AND TYPICAL ENTRY LEVEL EDUCATION (2022-2027)

TRY LEVEL
ATION

Architecture and Engineering Occupations 373 $42.95
Drafters, Engineering Technicians, and Mapping Technicians 27 $26.89 Associate
Engineers 347 $46.16 Bachelor's
Arts, Design, Entertainment, Sports, and Media Occupations 179 $23.68
Art and Design Workers 74 $24.13 Bachelor's
Media and Communication Equipment Workers 22 $18.83 Postsecondary Non-Degree
Media and Communication Workers 83 $24.84 Bachelor's
Business and Financial Operations Occupations 1,132 $32.80
Business Operations Specialists 867 $30.30 Bachelor's
Financial Specialists 266 $40.93 Bachelor's
Community and Social Service Occupations 262 $23.13
Counselors, Socil Workers and Other Community 7o sm% Masters
Religious Workers 44 $22.98 Bachelor's
Computer and Mathematical Occupations 510 $37.92
Computer Occupations 5710 $37.92 Bachelor's
Educational Instruction and Library Occupations 316 $25.90
ohd Spocial Edveation Teachers 316 52590 Bachelor’s
Healthcare Practitioners and Technical Occupations 1,729 $36.58
Health Technologists and Technicians 398 $24.15 Zzzgiieg’?endory Non-Degree or
Healthcare Diagnosing or Treating Practitioners 1,331 $52.10 Master's or Doctoral Degree
Healthcare Support Occupations 210 $25.51
Healthcare Administration Occupations 69 $17.08 Postsecondary Non-Degree
chupotionol Thgropy and Physical Therapist 141 $28.32 Postsgcondory Non-Degree or
Assistants and Aides Associate
Legal Occupations 87 $39.91
Lawyers, Judges, and Related Workers 52 $56.47 Doctoral Degree

Legal Support Workers 34 $23.34 Associate
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(continued)

-
i

Life, Physical, and Social Science Occupations 60 $36.18
Occupational Health and Safety Specialists and Technicians 23 $32.08 Bachelor's
Physical Scientists 17 $37.38 Bachelor's
Social Scientists and Related Workers 20 $39.07 Doctoral Degree
Management Occupations 467 $48.22
/If\/locljvneg;ies;gg, Marketing, Promotions, Public Relations, and Sales 86 $54.87 Bachelor's
Construction Occupations 115 $38.57 Bachelor's
Healthcare Administration Occupations 174 $49.46 Bachelor's
Operations Specialties Managers 86 $47.00 Bachelor's
Production Occupations 112 $37.96
Operations Specialties Managers 87 $47.49 Bachelor's
Production Workers 25 $28.42 Postsecondary Non-Degree
Sales and Related Occupations 173 $45.54
Financial Specialists 149 $45.16 Bachelor's
Sales Representatives, Wholesale and Manufacturing 24 $46.31 Bachelor's
Grand Total 5,604 $34.28

S S E @ E S E

Source: Lightcast (2023)
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The northeast Indiana region has seen an increase in hires with a
high school diploma or less but is starting to see stagnant growth
across these occupation types.

The region recovered many of the occupations lost during the
Covid-19 pandemic, indicating strong recovery across the corridor.
When looking at degree types, however, pre-pandemic trends
indicate that employers were starting to hire fewer individuals
who held a high school diploma, equivalency, or less. These
occupations saw an increase in the year following the peak of

the pandemic but have started to see stagnant growth across
the region.

GRAPH 6: HIRES BY DEGREE OR
DIPLOMA TYPE (2018-2024)

2018 2019 2020 2021 2022 2023 2024
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B Master's degree B Associate degree

M Some college, no degree

The region will see an increase in hiring needs for individuals who
hold a bachelor’'s degree over the next five years.

When segmenting the percentage growth of entry level degrees
for future jobs, bachelor's degrees (26.6%) and postsecondary
non-degree awards (6.5%) will continue to see notable growth
over the next five years. As employers increasingly seek other
types of degrees, talent within the region may require reskilling or
upskilling to match the rising demands of the industry.

I
GRAPH 7: ENTRY-LEVEL EDUCATION REQUIREMENTS
ACROSS FUTURE JOB GROWTH (2022-2027)

Doctoral or
professional degree

I 1.07%

Master's degree I 2.04%

26.60%

Associate degree I 245

Bachelor's degree

Postsecondary - o

non-degree award 6.5/%
Some College I 097%

High school diploma "
or equivalent #110%

No formal
educational credential

1910%

I Postsecondary non-degree award B High school diploma or equivalent

No formal educational credential

Source: Lightcast (2023). Educational attainment numbers are based on Lightcast's demographic data and the American Community Survey.
Educational attainment data cover only the population aged 25 years or more and indicate the highest level achieved.
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Gap Analysis of Occupations and Postsecondary Education

Transitioning from the analysis of the labor market, the following
section delves into a comprehensive gap analysis of these high-
demand occupations in relation to the supply of talent pursuing
these degree types. This analysis draws upon data from multiple
authoritative sources, including Postsecondary Employment
Outcomes (PSEQO), Classification of Instructional Program

(CIP), Integrated Postsecondary Education Data System
(IPEDS), and Lightcast data. These sources collectively provide

a detailed perspective on the discrepancy between program
completers and the region's HDHW occupations identified earlier.
Leveraging these databases, the investigation yielded the ensuing
methodology and considerations within the dataset.

There are several factors that impact estimates. Firstly, because
there is a lack of long-term data for certain postsecondary non-
degree awards, an average was calculated based on available
trends. This method may result in an underestimation of
candidate numbers. Secondly, data relies on an in-state/out-
state reporting structure, without factoring in regional variations.
An assumption was made that in-state retention equates to
regional retention, potentially leading to a slight overestimation of
candidate counts. Moreover, candidates were allocated primarily
to high-priority roles identified during the initial job analysis,
potentially causing minor overestimation.

While certain external factors such as recessions or pandemics
can significantly influence trends, the analysis operates under
the presumption of consistent conditions until 2027. Finally, it
is anticipated that postsecondary enrollment will either remain
stable or experience growth in the next five years.

This could contribute to a slight overestimation of future
available graduates.

In addition to these considerations, various scenarios have been
factored into the analysis:

o Best Case Scenario: Assumes that the prior year's shortage
has been mitigated through the in-migration of non-local
graduates. This is calculated by deducting annual job
openings and year-over-year employment changes from
the available number of graduates, based on 2022 levels.

e Worst Case Scenario: Assumes that the prior year's
shortage remains unaddressed by non-local graduates’
in-migration. This is calculated by subtracting annual job
openings and employment changes from the current year
to 2022 levels from the available number of graduates,
pegged at 2022 levels.

e Stable Grads: Considers a scenario where the count of
retained graduates remains consistent at 2022 levels for
each subsequent year.

e Increased Grads: Examines a scenario where the number
of retained graduates increases by 2.5% (2024), 5% (2025),
10% (2026), and 15% (2027) over 2022 levels.

These methodologies collectively shape the insights, affording a
comprehensive understanding of the supply gap.
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The region is producing a strong pipeline of individuals who have postsecondary non-
degree awards (credentials and certificates) aligned to high-demand and high-wage jobs.

The northeast Indiana market for postsecondary non-degree awards in high-demand
and high-wage occupations during the 2021-22 period offers a diverse range of job
opportunities. With 13 occupations requiring a postsecondary non-degree award within
these promising fields, the potential for economic mobility becomes attainable through
further education and training.

There are many graduates with postsecondary non-degree awards within the healthcare
field. Most notably, Medical Assistants demonstrate a significant presence with 419
certified professionals. A similar trend is observed for Licensed Practical and Licensed
Vocational Nurses, with 246 graduates obtaining their certifications. Conversely, Audio
and Video Technicians lack representation in this cohort. Similarly, the field of Computer
Numerically Controlled Tool Programming has seen only 29 graduates, suggesting a
potential niche for those proficient in this technical skill.

TABLE 7: 2022 GRADUATES OF NON-DEGREE AWARDS
COMPARED TO AVAILABLE HIGH-DEMAND, HIGH-WAGE JOBS

Medical Assistants 419 2151
Licensed Practical and Licensed Vocational Nurses 246 1,925
Computer User Support Specialists 180 1372
Psychiatric Technicians 79 563
Medical Records Specialists 53 452
Massage Therapists 103 443
Emergency Medical Technicians 56 386
Paramedics 34 316
Surgical Technologists 39 286
Audio and Video Technicians 0 251
Health Technologists and Technicians, All Other 32 229
Computer Numerically Controlled Tool Programmers 29 135
Health Information Technologists and Medical Registrars 15 118

Sources: IPEDS Annual Completions Report (2022) and U.S. Census Bureau
Postsecondary Employment Outcomes Program

Considering the current forecasts for
occupational growth and maintaining

an unchanging annual count of openings
(oftentimes fueled by turnover), it is
anticipated that by 2027, a potential
shortage of approximately 152 workers
could emerge within the specified 13
high-demand and high-wage occupations
that require a postsecondary non-degree
award in the region. The occupations
most susceptible to substantial
undersupply include Audio and Video
Technicians, Massage Therapists, Surgical
Technologists, Emergency Medical
Technicians, and CNC Programmers.
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GRAPH 8: SUPPLY GAP OF PROJECTED GRADUATES
FOR POSTSECONDARY NON-DEGREE JOBS
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Source: Bureau of Labor Statistics, Projections Management Partnership

If the region is able to increase retention of graduates by 20% over the next five years (a hypethetical
scenario represented by the dark green line on graph 8), then the current projected shortage of graduates
across all programs listed in the provided chart could be transformed into a surplus of 210 graduates
with the right interventions. Nonetheless, even with this heightened retention, specific professions could
continue to face the risk of undersupply.
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Region will need to graduate more
associate degree holders to meet the

growing demand for this level of education.

The northeast Indiana market for
associate degree graduates in 2021-22
reveals distinct variations in the number of
available graduates across various fields.
Healthcare is among these fields. Physical
Therapist Assistants stand out with 85
graduates, emphasizing their prominent
presence in the job market. Radiologic
Technologists and Technicians follow
closely with 70 graduates. Respiratory
Therapists exhibit a sizeable number of
54 graduates, further strengthening the
healthcare sector.

TABLE 8: 2022 ASSOCIATE DEGREE GRADUATES COMPARED TO
AVAILABLE HIGH-DEMAND, HIGH-WAGE JOBS

Paralegals and Legal Assistants 22 576
Radiologic Technologists and Technicians 70 542
Industrial Engineering Technologists and Technicians 26 420
Respiratory Therapists 54 383
Veterinary Technologists and Technicians 10 270
Physical Therapist Assistants 85 267
Diagnostic Medical Sonographers 20 134
Cardiovascular Technologists and Technicians 20 115
Occupational Therapy Assistants 37 102
Magnetic Resonance Imaging Technologists 13 78

Sources: IPEDS Annual Completions Report (2022) and U.S. Census Bureau
Postsecondary Employment Outcomes Program

In contrast, certain fields display fewer graduates. Magnetic Resonance Imaging
Technologists, for instance, have 13 graduates, reflecting a smaller but specialized
group. Similarly, Veterinary Technologists and Technicians demonstrate 10 graduates,
while Cardiovascular Technologists and Technicians, along with Diagnostic Medical
Sonographers, each contribute 20 graduates to the workforce (See Appendix C: Supply
Gap Assessment for Associate Degrees for the full projected supply gap analysis of
HDHW jobs that require associate degrees for entry).

In general, the need for graduating more individuals with associate degrees presents a
more substantial concern compared to those with postsecondary non-degree awards.
Both the 2027 Best- and Worst-Case scenarios underscore an impending shortage
(ranging from -25 to -312, respectively). Occupations displaying the most significant
disparities between demand and supply encompass Paralegals, Veterinary Technicians,
Industrial Engineering Technicians, Respiratory Therapists, and Radiological Technicians.
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GRAPH 9: SUPPLY GAP OF PROJECTED GRADUATES FOR ASSOCIATE DEGREE JOBS
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The region has the greatest demand for more individuals who hold a bachelor’s degree to meet future demand for available jobs.

In the northeast Indiana region during the 2021-22 period, the graduation landscape reflects the emphasis on healthcare and education
sectors. The top three programs among colleges and universities in northeast Indiana with the highest number of available graduates
are Registered Nurses, leading with a robust count of 202 graduates. This is closely followed by Industrial Engineers, boasting a
noteworthy 113 graduates, and Elementary School Teachers (Except Special Education) with 103 graduates.

Conversely, the situation is different for the bottom three programs in terms of available graduates. These programs face challenges
in providing enough candidates to fill the job market demand. Notably, roles such as Information Security Analysts, Compensation,
Benefits, Job Analysis Specialists, and Occupational Health and Safety Specialists fall into this category, with their available graduates
ranging from just 3 to 9 individuals.
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Registered Nurses

TABLE 9: 2022 BACHELOR'S DEGREE GRADUATES
COMPARED TO AVAILABLE HIGH-DEMAND HIGH-WAGE JOBS

202

8112

Child, Family, and School Social

Work 62 899
Elementary School Teachers, 103 3746 Orkers
Except Special Education ' Substance Abuse, Behavioral
Accountants and Auditors 55 2,865 Disorder, and Mental Health 33 856
' Counselors
Secondary School Teachers, Busi o X S i
Except Special and Career/ 67 2,495 AILIJSOIr‘]ciSS perations Specialists, 19 823
Technical Education er
Industrial Engineers 113 2492 Directors, Religious Activities and v 287
H R Speciali 45 2'074 Education
t . .
Humon Resources Speciolss Loan Officers 1 761
iddle School Teachers, Except
Special and Career/Technical 48 1,685 Computer Systems Analysts 18 /54
Education Training and Development 15 717
Specialists |
Market Research Analysts and 37 1566 P
Marketing Specialists ' Cost Estimators 14 686
Management Analysts 28 1,339 Administrative Services Managers 13 674
Software Developers 30 1,287 Personal Financial Advisors 12 642
Cler 9 1,264 Clinical Laboratory Technologists
224 4 g 20 642
~ ; d Technicians
Industrial Production Managers 20 1187 an
Financial Managers 20 1134 Computer and Information 14 588
Medical and Health S Systems Managers
edical an ealth Services ) ) i
Managers 37 M4 Architectural and Engineering % 577
Construction Managers 19 1,013 Managers
Solns N g 18 ('?57 Public Relations Specialists 35 554
ales Managers Graphic Designers 83 538
Project Management Specialists 18 Q930 " "
Securities, Commodities, and 10 573
Mechanical Engineers 40 Q22

Financial Services Sales Agents
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Compliance Officers 8 421 Facilities Managers 4 194
Sales Representatives, Wholesale Meeting, Convention, and Event 5 186
and Manufacturing, Technical and 15 420 Planners
Scientific Products Dietitians and Nutritionists 5 185
Marketing Managers 8 398 Compensation, Benefits, and Job 4 178
Labor Relations Specialists 10 386 Analysis Specialists
Financial and Investment Analysts 7 368 Software Quality Assurance

Analysts and Testers > 169
Civil Engineers 17 361 4
Fundraisers 8 356 Data Scientists 10 167
Social and Community Service - 234 Operations Research Analysts 3 155
Managers Purchasing Managers 3 154
Tutors 21 330 Interpreters and Translators 3 151
Human Resources Managers o) 298 Web Developers 4 139
Logisticians 7 291 Web and Digital Interface 4 18
Computer Occupations, All Other 7 275 Designers
Engineers, All Other 14 269 Information Security Analysts 4 m
Teachers and Instructors, All Other 13 267 CO"“T‘”F’”'W and Social Service 12 111

Specialists, All Other
Special Education Teachers, ) ; udi ;
Kindergarten and Elementary 8 255 Fine Artists, Including Painters, 24 109

Sculptors, and lllustrators
School
Occupational Health and Safety 9 230 Chemists 10 104
Specialists Art Directors 23 Q4

|
Writers and Authors 17 199

Sources: IPEDS Annual Completions Report (2022) and U.S. Census Bureau Postsecondary Employment Outcomes Program. Data on education stable
vs increased grads is drawn from the IPEDS annual completions report and the Postsecondary Employment Outcomes program from the US Census
Bureau. All modeling and gap projections completed by the research team.
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The bachelor's degree cohort presents a significant challenge for the region,
primarily driven by occupations in Healthcare and Business/Management
clusters. Looking ahead to 2027, the best-case scenario indicates a shortage
of around 4,300 workers, while the worst-case scenario projects a number
exceeding 8,000. Notably, Registered Nurses face the most substantial
shortage, with projected deficits ranging from -547 to -1,263 workers. Other
professions, including Accountants and Auditors, Market Research Analysts,
HR (Human Resources) Professionals, Industrial Engineers, Elementary School
Teachers, and Medical Services Managers, also face worst-case scenario
shortages of more than 250 employees by 2027 (See Appendix D: Supply Gap
Assessment for Bachelor's Degrees for the full projected supply gap analysis of
HDHW jobs that require bachelor's degrees for entry).

GRAPH 10: SUPPLY GAP OF PROJECTED GRADUATES FOR BACHELOR'S DEGREE JOBS
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Source: Bureau of Labor Statistics, Projections Management Partnership
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The region is steadily producing individuals with master's degrees
but will face a cliff of individuals who hold this level of education
to meet the demands of employers.

The graduation landscape for those obtaining a master’'s degree
reflects a strong emphasis on the education sector. The region
sees available graduates in Educational, Guidance, and Career
Counselors and Advisors, as well as Education Administrators
for Kindergarten through Secondary levels and Instructional
Coordinators. The recognition of mental health and wellness

is evident with available graduates in Marriage and Family
Therapists, Rehabilitation Counselors, and Mental Health and
Substance Abuse Social Workers. The healthcare sector is poised
for support and growth, graduating professionals qualified

for roles such as Occupational Therapists, Speech-Language
Pathologists, and Nurse Practitioners.

TABLE 10: 2022 MASTER'S DEGREE GRADUATES

COMPARED TO AVAILABLE HIGH-DEMAND, HIGH-WAGE JOBS Like other trends across credentials
and degrees, several professions within
remain undersupplied, regardless of the

Nurse Practitioners 28 877 best-case scenario. Looking ahead to
Educational, Guidance, and Career Counselors and Advisors 23 822 2027, the best-case scenario indicates a
Education Administrators, Kindergarten through Secondary 18 766 shortage of around 381 workers, while the
Healthcare Social Workers 27 533 worst-case scenario projects a number
Speech-Language Pathologists 1 324 exceeding 723.

Occupational Therapists 7 281 Notably, Nurse Practitioners will see
Instructional Coordinators 9 279 the greatest need for qualified talent,
Physician Assistants 8 253 seeing deficits over the next 5 years of
Rehabilitation Counselors 10 203 -68 to -174 workers. Other professions
Marriage and Family Therapists 6 157 that will see significant deficits include

Healthcare Social Workers, Education

Mental Health and Substance Abuse Social Workers 10 151 o )
Administrators, and Guidance/Career

Orthotists and Prosthetists 2 45 . S
I Counselors, all posing significant

_ challenges in terms of filling vacancies.
Sources: IPEDS Annual Completions Report (2022) and U.S. Census Bureau
Postsecondary Employment Outcomes Program
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GRAPH 11: SUPPLY GAP OF PROJECTED GRADUATES FOR MASTER'S DEGREE JOBS
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The trends shaping northeast Indiana's workforce landscape carry
profound implications for the region's future trajectory. While
proactive efforts in certifications and credentials align education
with emerging demands, addressing the deficits becomes pivotal
to ensuring sustained growth.

The shortage of associate degree graduates in fields like
healthcare and technology could potentially translate into a
diminished capacity to provide essential services. At the bachelor’s

degree level, the potential shortages in critical professions like
Registered Nurses and HR Professionals could disrupt healthcare
access and organizational efficiency. Moreover, master's degree
shortages in Nurse Practitioners and Healthcare Social Workers
strike at the heart of healthcare support, while undersupplied
Education Administrators impact the quality of education.
Northeast Indiana's capacity to bridge these gaps will not only
determine workforce vitality but will define the region's resilience,
prosperity, and social fabric for years to come.
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AFFORDING POSTSECONDARY
EDUCATION AND TRAINING

Methodology

This section summarizes the financial aid available to students

in northeast Indiana seeking postsecondary education and
training. A multi-source data collection approach was employed,
with primary data sourced from the Integrated Postsecondary
Education Data System (IPEDS), administered by the National
Center for Education Statistics (NCES). IPEDS data for the 2021-
2022 academic year provided insights into the number of full-time,
first-time degree/credential-seeking undergraduate students and
the distribution of financial aid among this group.

Additional insights were obtained from the Indiana Commission
for Higher Education, supplementing the IPEDS data to offer a
comprehensive view of the financial aid landscape. Enroliment and
financial aid information were also collected directly from regional
colleges and universities, allowing for detailed analysis of financial
aid offerings and student enrollment patterns.

Sticker Price:

Total costs for in-state students, including tuition, on-campus
room and board or off-campus living expenses, and books and
supplies before any financial aid.

Net Price:

Actual cost students pay after scholarships and grants, but
before loans.

Financial Aid:

All forms of financial assistance helping students cover college
costs including grants, scholarships, and loans.

Surveys were conducted among scholarship providers and
employers in northeast Indiana to gather data on private
scholarship awards and employer-sponsored education benefits.
These surveys collected both qualitative and quantitative
information on the types and extents of local scholarships and
tuition benefits offered to employees.

The data analysis focused on identifying trends in financial aid
distribution, calculating the percentage of students receiving
various types of aid (grants, loans, scholarships), comparing
financial aid availability across institutions, and assessing the
impact of employer-sponsored tuition benefits on students' ability
to finance their education.

By triangulating data from these diverse sources, a comprehensive
summary of financial aid availability in northeast Indiana was
developed, providing a robust understanding of the financial
support mechanisms available to postsecondary students in

the region.
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Key Takeaways

//§/ The advertised cost (sticker price) for higher education
institutions in Northeast Indiana is far higher than
what students typically pay (net price):

- Private 4-Year Average Sticker Price is $39,512
and Net Price is $20,515

- Public 4-Year Average Sticker Price is $23,806
and Net Price is $11,707

- Public 2-Year Average Sticker Price is $19,766
and Net Price is $8,197

%

Despite the lower net price for higher education and
the significant financial aid available, costs remain the
#71 barrier to postsecondary enroliment for high school
students and adult learners.

Q/ In northeast Indiana, 97% of students receive some
form of federal, state, or institutional aid (including
loans). Private financial aid providers offer more than
$6.6 million to nearly 2,200 students, and 60-70% of
employers offer employer-sponsored tuition benefits.

Approximately $70 million in federal and state aid
goes unclaimed by Hoosier students each year, and
less than 5% of eligible employees utilize employer-
sponsored tuition benefits, highlighting a gap in
awareness and access to these resources.

%

57% of Indiana students who earned a bachelor's
degree in 2020 took student loans, graduating with an
average debt of $28,521.

%

Navigating the complexities of college affordability in northeast
Indiana unveils a landscape where the challenge of higher
education costs is met with a beacon of hope through the vast
array of financial aid opportunities. The contrast between

the average annual costs and the significant financial aid
available in the region highlights the indispensable role that
various aid programs play. While financial aid is instrumental

in reducing cost barriers to postsecondary enrollment, there
are opportunities to enhance financial aid awards and systems
to positively impact postsecondary attainment. These include
serving students with unmet need, maximizing aid resources
that are currently underutilized, aligning aid awards to better
meet student and regional needs, and streamlining a complex
system to make aid easier to access. Improving and leveraging
financial aid resources present game-changing opportunities
to bridge the substantial gap between the expenses associated
with college and the financial realities faced by students and
their families, offering a pathway to higher education that
might otherwise seem out of reach.

BOTTOM LINE:

There are opportunities for regional initiatives to enhance
financial aid awards and systems to positively impact
postsecondary attainment, including serving students
with unmet need, maximizing aid resources that are
currently underutilized, aligning aid awards to better meet
student and regional needs, and streamlining a complex
system to make aid easier to access.
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Postsecondary Costs and the Role of Financial Aid
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Average annual costs at regional colleges and universities are similar to
those across the state, when comparing regional and state averages

for four-year private and four-year public institutions. Although regional
sticker prices average $39,512 and $23,806 for four-year private and four-
year public institutions respectively, the net prices are significantly lower,
averaging $20,515 and $11,707 for private and public four-year institutions
respectively. Two-year institutions represent a lower cost option with an
average sticker price of $19,766, and net price of $8,197.

Broadly defined, financial aid includes all forms of financial assistance
for postsecondary education including grants, scholarships, loans, and
unigque opportunities like work-study and employer-sponsored education
benefits. Financial aid often falls into two categories — aid students do
not have to pay back, including grants and scholarships, and “full aid"”
packages which include loans. Net price is the actual cost students pay
after grants and scholarships, but before loans.

The significant differences between sticker price and net price
demonstrate the powerful impact of grants and scholarships on
affordability. Yet also highlight how sticker price and net price could easily
lead to confusion among prospective students and assumptions about
college affordability that may not be based on a true understanding of
out-of-pocket costs. Please reference Appendix E: IPEDS Financial Aid

Definitions for more information.
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TABLE 11: TOTAL COSTS FOR FULL-TIME FIRST-TIME UNDERGRADUATES IN 12 COUNTY REGION (2021-2022)

(o] OFF-
TOTAL PRICE | AVERAGE AMOUNT AVERAGE NET
e | oo | raon o | BOOKS (In-State, OF GRANTAID | PRICE-STUDENTS
INSTITUTION NAME AND BOARD' HOUSING AND Including Room, AWARDED AWARDED GRANT
! ' | SUPPLIES | Board, Books, (Federal, State, OR SCHOLARSHIP
e Al e and Supplies) Local, Institutional) AID
EXPENSES | EXPENSES PP g
Grace College and Theological Seminary  $28,228 $10,976 $1,000 $40,204 $21,252 $18,317
Huntington University $28,192 $11,818 $1,000 $41,010 $19,686 $20,066
Indiana Institute of Technology $28,840 $15,073 - $43913 $19,813 $22179
Indiana Institute of Technology-College
of Professional Studies* $10,224 - $15,601 - $25,825 $5,719 $19.970
Indiana Wesleyan University-Marion $28,960 $11,658 $1,384 $42,002 $20,194 $21,755
'gl‘f')'gglo Wesleyan University-National & ¢4, - $14,511 $475 $22,962 $6179 $15,936
Manchester University $34,436 $11,926 $1,000 $47362 $28,535 $18,024
Taylor University $36,570 $13,059 $1,100 $50,729 $23,303 $27,366
Trine University $34,180 $15,200 $17100 $50,480 $24,645 $24,276
Trine University-Regional/Non-
Traditional Campuses* $9,576 - $11,576 $900 $22,052 $2,436 $19,616
University of Saint Francis-Fort Wayne $33,390 $13,500 $1,200 $48,090 $24,860 $18,162
Private 4-Year (Regional Average) $25,507 $12,901 _ $1,018 m $17,875 m
Indiana University-Purdue University-
Indianapolis** $10,044 $13,076 $1,050 $24,170 $12,201 $11,462
Purdue University Fort Wayne $8,857 $13,344 $1,240 $23,441 $7,432 $11,951
Public 4-Year (Regional Average) $9451 | $13210 | | $15 $23,806 $9,817 $11,707
Public 4-Year (State Average, including
regional campuses PFW and IUFW) $8,940 $13,062 $1,116 $23,545 $8,790 $10,786
lvy Tech Community College* $4,637 - $12,000 $1,050 $17,687 $7799 $6,756
Vincennes University* $6,449 - $14,118 $1,278 $21,845 $11,186 $9,637
Public 2-Year (State Average) $5,543 $0 $13,059 $1,164 $19,766 $9,493 $8,197
I

Sources: U.S. Department of Education, National Center for Education Statistics,
Integrated Postsecondary Education Data System (IPEDS), Institutional
Characteristics and Student Financial Aid and Net Price Components **IUPUI and IUFW have same IPEDS code

*Most students are commuters and living expenses and costs vary
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Student Loan Debt

Despite the availability of grants and scholarships to make college
more affordable, many students still find it necessary to take out
loans to cover their education expenses. For the Class of 2020, 57% of
Indiana students who earned a bachelor's degree took student loans,
graduating with an average debt of $28,521 (The Institute for College
Access & Success, 2021). While student loan debt in Indiana is lower
than the national average of $30,467, educational loans are still an
important component to finance postsecondary education (Bruecker,
2023). According to IPEDS data for Fall 20271, 63% of students at higher
education institutions in northeast Indiana took out federal student
loans averaging $5,312 per year and 60% of students took out private
student loans averaging $6,738.

As demonstrated by the percentage of students borrowing funds, it is
common for students to incur some debt for postsecondary education.
Borrowing funds for postsecondary education can be a wise investment
when that education pays off with higher earnings after graduation.
However, a reasonable level of debt is relative to potential earnings
and cost of living. Additionally, some loans are better than others

for students. For example, subsidized federal loans benefit students
with fixed interest rates and no interest accrued during enrollment.
Unique forgivable loan programs, such as those offered by Questa
Education Foundation, provide students with financial assistance for
enrollment and the opportunity to earn 50-100% debt forgiveness,
enabling students to significantly minimize debt upon graduation.

Yet, many prospective students do not understand the nuances of
student debt and lack guidance to make strategic financial decisions
for postsecondary education. Prospective student resistance to debt
further complicates postsecondary attainment goals. Both high school
students and adult learners expressed extreme hesitance to take out
student loans. The prospect of and assumptions about student debt
deter many from enrolling in postsecondary education.
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PROMISING PRACTICE

The US Department of Education maintains the College Scorecard to help
prospective students explore potential costs and debt in relation to average
earnings for graduates in various majors from specific colleges and universities.
This online tool, collegescorecard.ed.gov, combines data from the Integrated
Postsecondary Education Data System (IPEDS) and the National Student Loan
Data System (NSLDS). Students can research prospective schools and learn the
average costs (net price), median debt, and median earnings for graduates of the
institution and for specific majors.
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Financial Aid Available for Northeast Indiana Students

For students pursuing postsecondary education, the full TABLE 12: AVERAGE AID AWARDED FOR HIGHER EDUCATION
sticker price of college education is not the reality. On INSTITUTIONS IN THE 12-COUNTY REGION (2021-2022)
average, students attending public schools in Indiana
receive upwards of $8,000 annually in federal and NG
state grants and scholarships. This substantial support D
reflects Indiana’'s commitment to enhancing educational Any Aid _ 5,334 97%
offordcbiility thr'ough gtgte—sponsored .Ossistcm.ce, Federal grants $4.602 3.449 63%
contributing ‘Fo its posfgon as a Iegder |n.the Mlo!vves‘F for Foderal student loans $5,312 3449 53%
need-based financial aid and ranking it fifth nationwide
(Indiana Commission for Higher Education, 2022). Institutional grants $12,754 4,308 78%
Other Federal grants $1,445 2,756 50%
Table 12 (ri‘g:.t) fktjrt1h2e|;:illustrol‘;es fche iiptg ?cf t.his Other student loans $9152 490 9%
support within the 12-County Region. The deftinitions
fofgach aid type can be four{d ingAppendix E: IPEDS Pell grants $4,423 2:239 1%
Financial Aid Definitions. Notably, 97% of students State/Local grants $6,468 1688 31%
Student loans $6,738 3,274 60%

received some form of aid, with specific support

channels including a mix of grants and loans from a
variety of sources. Institutional grants stood out as the Source: Integrated Postsecondary Education Data System (IPEDS)

most common source of aid, serving 78% of students,
with an average award of $12,754, emphasizing the
substantial impact of these grants and scholarships

on educational affordability. This average combines
institutional aid at public and private schools;
institutional aid is typically proportional to costs. Other
notable figures include Pell grants available to 41% of
students, and state/local grants supporting 31%, further
highlighting the diverse sources of aid available to
students and the impact of each source on overall costs.
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Types and Analysis of Financial Aid

This section delves into an extensive exploration of the myriad forms of financial aid accessible to students pursuing postsecondary
education, identifying challenges and opportunities to enhance financial aid systems and resources. It encompasses a comprehensive
analysis of federal, state, institutional, and private financial support mechanisms, outlining the diverse avenues through which students

can secure funding for their educational endeavors.

Federal Aid Overview

In the landscape of higher education financing, federal financial
aid plays a pivotal role in supporting students across the United
States. Appendix F: Federal Aid Initiatives provides an overview
of the major federal aid initiatives, illustrating the comprehensive
nature of the federal financial aid system designed to meet the
varied needs of its student population. This system encompasses
grants, which are awarded without the requirement for
repayment, work-study programs that provide valuable
employment opportunities, and loans, which students must
repay. Such a multifaceted approach by the federal government
plays an essential role in eliminating financial hurdles to higher
education, contributing to a more inclusive and accessible
academic landscape for students nationwide.

Among the plethora of federal aid programs, the Federal Pell
Grant emerges as the most prominent, distinguished by its
extensive reach and pivotal role in enabling access to higher
education for students facing significant financial challenges. In
the 2021-22 academic year alone, the Federal Pell Grant program
benefitted around 6.2 million recipients, with an average grant
amounting to $4,160 (National Association of Student Financial
Aid Administrators, 2024). The determination of Pell Grant

TABLE 13: NUMBER AND DISTRIBUTION OF PELL GRANT
RECIPIENTS BY FAMILY INCOME LEVEL, AWARD YEAR 2020-2021

$6,000 or less 1,160,502 18.65%
$6,001 to $15,000 1,067,330 1716%
$15,001 to $20,000 681126 10.95%
$20,001 to $30,000 1,118,014 17.97%
$30,001 to $40,000 784941 12.62%
$40,001 to $50,000 582,747 9.37%
$50,0017 to $60,000 401,303 6.45%
$60,001 and over 425,447 7.00%
Total 6,221,404 100%

Source: U.S. Department of Education, Federal
Pell Grant Program End-of-Year Report, 2020-2021

amounts considers the student's educational expenses and their
family's financial capacity to contribute towards college costs.
Table 13 presents a detailed breakdown of Pell Grants awarded
to students in the United States, categorized by their family's
income level.
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Federal financial aid provides significant support
for local students with high financial need.

Locally, federal financial aid supports many students in northeast
Indiana, with 63% of students receiving federal grants (including
Pell Grants) and 63% of students receiving federal loans.
Specifically, in 2021-2022, 41% of students enrolled at higher
education institutions in northeast Indiana received Pell Grants,
averaging $4,423. Federal grant aid and subsidized federal

loans primarily serve low-income students and families, while
unsubsidized federal loans are available to all students regardless
of income.

Federal financial aid changes impact local students,
highlighting the need for flexible regional aid to fill in the gaps.

All federal aid programs use information from the Free
Application for Federal Student Aid (FAFSA) to determine
student eligibility for need-based financial aid. In 2023-2024, the
federal government implemented substantial changes designed
to simplify the FAFSA filling process for students and update the
ways financial need is calculated. Mired in delays, the impact of
the new FAFSA process is still unknown. Changes are ultimately
expected to increase the number of students eligible for Pell
Grants. However, two changes affecting student financial need
will likely have a negative impact on northeast Indiana students.
The Student Aid Index or SAI (formerly called the Expected
Family Contribution or EFC) no longer considers the number of
family members in college when determining what a family can
afford to contribute to college costs, making college affordability
more difficult for families with multiple students in college at
the same time. Additionally, SAl calculations now include small
businesses and family farms as available assets for college
costs, despite the illiquidity of these resources. It is expected
that these changes will adversely affect many northeast Indiana
students coming from rural, farming communities. Although
regional initiatives are unlikely to influence federal policy, there
are potential opportunities for local financial aid providers to
consider and address gaps in support from federal systems.

Advocacy by communities through organizations like the National
Association of Student Financial Aid Administrators (NASFAA) is
crucial for ensuring that northeast Indiana has a voice in federal
policy discussions. NASFAA plays a key role in coordinating and
amplifying the input of those interested and involved in financial
aid conversations. By providing comments on proposed federal
policies, local stakeholders can influence decisions that impact
student access to financial aid. This advocacy helps ensure that the
unique needs and perspectives of northeast Indiana are considered,
promoting policies that support equitable access to higher
education. Community involvement in these efforts is essential for
driving positive change and ensuring that regional concerns are
addressed at the national level.

The Biden-Harris administration amended Title IV of the Higher
Education Act to improve financial accountability and protect
students by requiring institutions to report financial risks,
provide detailed financial aid counseling, and follow stricter
certification procedures.

The Biden-Harris administration has made significant amendments
to Title IV of the Higher Education Act (HEA) to enhance
accountability and consumer protection in higher education.

These changes include new regulations requiring institutions to
report specific financial "trigger” events, such as high cohort
default rates or legal actions, which could indicate financial
instability. These reports enable the Department of Education to
demand financial protections from these institutions to safeguard
against sudden closures. Furthermore, the amendments reinforce
administrative capabilities by mandating comprehensive financial
aid counseling, adequate career services, and the validation of high
school diplomas. The regulations also prohibit the withholding of
transcripts for federally funded courses and set stricter certification
procedures for institutions participating in federal financial aid
programs. These measures are part of a broader effort by the
administration to protect students and taxpayers from predatory
practices and ensure that educational institutions provide real value
(U.S. Department of Education, 2024).
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KEY INITIATIVE

State Aid Overview

In response to postsecondary enrollment declines, in 2023,
the Commission for Higher Education introduced the
HOPE Agenda - Hoosier Opportunities and Possibilities
through Education - challenging stakeholders to work
together to make Indiana a top 10 state by 2030 in seven
measures:

1) post-high school training and education going rates for
youth and adults;

2) postsecondary attainment for veterans, individuals with
disabilities, and the justice-involved;

3) utilization of credit for prior learning to honor the work,
training, and education already achieved by adult learners;

4) the rate at which Hoosiers successfully complete their
chosen area of study;

5) retaining talent in Indiana after someone has graduated
from a postsecondary training or education program;

6) measurable distinction in economic and social mobility
and prosperity outcomes; and

7) become recognized as a state for growing or starting a
business based on the strength of human capital.

Indiana supplements federal financial aid with its own state-
sponsored assistance. In 2020, the state dedicated $385
million to state financial aid. Impressively, Indiana stands as
the leading state in the Midwest for its provision of need-
based financial aid to students, and it ranks fifth nationwide
(Indiana Commission for Higher Education, 2022).

Despite aggressive investment in state-sponsored assistance,
Indiana currently ranks 28 in the nation for all forms of
postsecondary attainment, and 39t in the nation for working-
age adults with an associate degree or higher. However,
Indiana ranks fifth in the nation for achievement of sub-
associate degree levels with technical certificates, certificates,
and industry certifications.

Building on its commitment to make higher education more
accessible and affordable, Indiana offers a diverse range of
state-sponsored financial aid programs tailored to meet the
unigue needs of its students. From working adults seeking
to further their education, to children of veterans and public
safety officers pursuing degrees, the state ensures that a
variety of financial circumstances and career ambitions are
addressed. These state aid options, designed to complement
federal financial support, not only exemplify Indiana'’s
dedication to educational advancement but also highlight
the state's innovative approach to fostering a well-educated
workforce. Appendix G includes an overview that delves into
the specifics of these state aid programs, showcasing the
broad spectrum of opportunities available to Indiana students
aiming to achieve their academic and professional goals.
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Indiana's recent expansion of the 215t Century Scholarship and
Frank O'Bannon Grants provides significant financial aid for
students from low-income families.

Established in 1990, the Evan Bayh 21st Century Scholarship is an
innovative source of state aid for low-income families, engaging
students as early as 7th and 8th grade. This program provides up
to 100% of tuition at public Indiana colleges and partial tuition
at private schools. It does not cover room and board, books,

or non-standard fees. In 2023, the state legislature enacted
automatic enrollment in the program for all students who qualify
for free and reduced lunch. In just one year, this initiative more
than doubled the number of 8™ graders enrolled, increasing from
approximately 19,800 in June 2022 to over 43,000 in June 2023
statewide. A reported 50.3% (4,699) of the Class of 2027 (current
9th graders) in northeast Indiana were eligible for enrollment in
the 21st Century Scholars program, and 95.1% (4,465) of those
eligible students enrolled in the program. The program requires
participants to complete a Scholar Success Program and commit
to pursuing a full-time degree. With automatic enrollment in
place, regional focus can shift to supporting students’ completion
of the Scholar Success Program to maintain eligibility.

An additional state resource, the Frank O'Bannon Grant, also
focuses on students with financial needs, ensuring that monetary
constraints do not hinder their pursuit of higher education.
Current maximum award amounts are $9,200 for private schools
and $4,600 for public schools. Grant awards vary based on
financial need and a variety of factors that incentivize student
performance and on-time graduation. Recently, the Commission
for Higher Education announced an increase of the maximum
award by 35%, which restored cuts that were made in 2009
during the Great Recession.

Indiana is investing in financial aid programs designed to meet
talent needs for the state.

Some state financial aid programs target talent development to
meet the needs of Indiana employers. Notable programs include
the Next Generation Hoosier Educators Scholarship, which aims
to cultivate the state's teaching force for the future, offering
financial assistance to high-achieving students pursuing teaching
careers. Students are awarded scholarship support in exchange
for their commitment to teach in Indiana public schools upon
graduation.

The Next Level Jobs Workforce Ready Grant addresses the

need for skilled professionals in high-demand career fields by
covering the costs of qualifying certificate programs, ensuring
that Indiana's workforce remains competitive and robust. There
are over 150 qualified programs in five target industries covered
by the program, including Advanced Manufacturing, Building

and Construction, Health and Life Sciences, IT and Business
Services, and Transportation and Logistics. Over 33,000 adults in
Indiana have completed credentials with support from Workforce
Ready Grants, increasing their earnings by nearly $7,000 after
graduation (State of Indiana, 2024).

Additionally, Indiana offers the Next Level Jobs Employer Training
Grant, reimbursing employers up to $5,000 per employee who

is trained, hired, and retained for six months, up to $50,000 per
employer for training in target industries. Approximately 3,000
employers have been engaged in the program, providing training
for nearly 30,000 employees across the state and increasing their
annual wages by over $4,000 (State of Indiana, 2024).
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In the landscape of higher education, institutional aid plays

a pivotal role in facilitating students' access to both four-

year universities and two-year colleges. This form of financial
assistance, granted directly by the institutions themselves, is
designed to bridge the gap between the cost of attendance and
what students and their families can afford. It encompasses a
wide array of awards, including scholarships, grants, and even
tuition waivers, each tailored to support the diverse needs and
merits of the student body.

Scholarships provided by colleges and universities are often
merit-based, recognizing outstanding academic achievements,
leadership qualities, athletic skills, or artistic talents. These
scholarships do not require repayment, making them highly
sought after by prospective students. They can cover a range
of costs from tuition and fees to room and board, and in some
cases, they might even include a stipend for personal expenses.
Based on IPEDS data, desktop research, and information provided
by regional institutions, the largest institutional aid awards

are based on academic success. Award levels are relative to
institutional costs, most commonly supporting students with a
3.0 GPA or higher. Students with the highest GPAs receive the
largest awards, and the minimum GPA to be competitive

for most full-tuition or full-cost scholarships is 3.75. Notably,
several private institutions provide some level of merit aid to all
admitted students.

Institutional Aid Overview

Grants, another critical component of institutional aid, are
typically need-based, offering support to students whose financial
backgrounds might otherwise prevent them from pursuing higher
education. Like scholarships, grants do not need to be repaid,
which alleviates the financial burden on students and their
families. Institutions determine eligibility for these grants based
on the information provided through financial aid applications,
such as the Free Application for Federal Student Aid (FAFSA).

Furthermore, some institutions may offer tuition waivers to
certain students, such as employees, veterans, or residents of
the local community. These waivers can significantly reduce the
cost of tuition, making higher education more accessible to
non-traditional students or those with specific affiliations

or circumstances.

In addition to these common forms of aid, many institutions also
have specialized funds and endowments aimed at supporting
students from diverse backgrounds, including international
students, first-generation college students, and individuals
pursuing specific fields of study. These targeted programs ensure
that a wider range of students can benefit from higher education,
reflecting the institutions’ commitment to inclusivity and diversity.

Through institutional aid, colleges and universities demonstrate
their dedication to removing financial barriers to education.

By tailoring their financial aid packages to meet the needs of
their students, these institutions not only enhance accessibility
but also contribute to the overall success and diversity of their
student population.
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Private Scholarship and Financial Aid Overview

Private scholarships and financial aid (such as forgivable

loans) play a vital role in supporting students aspiring to afford
postsecondary education and training, serving as a crucial
supplement to federal, state, and institutional aid. Funded by
myriad sources including corporations, non-profit organizations,
foundations, community groups, and individual benefactors,
these aid opportunities offer financial resources based on a
wide variety of criteria, ranging from academic achievements to
personal backgrounds. Private scholarships and financial aid can
significantly reduce the financial burden on students and their
families and can help minimize student debt. Different types of
aid can be leveraged in different ways. Scholarships can typically
cover tuition and mandatory fees with no tax implications. Some
scholarships and other aid, such as forgivable loans, can also
cover room and board, books, and living expenses. While private
financial aid is often less significant in scale than government
and institutional aid, for many students, these awards make
postsecondary education possible or make the difference
between attending the college of their choice or settling for a
less suitable fit due to financial constraints.
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The exploration of private, financial aid resources in northeast
Indiana involved a multi-faceted approach, incorporating feedback
from scholarship providers, thorough research of public resources,
and qualitative insights from interviews with high school students
and adult learners. This holistic methodology unveiled a detailed
panorama of the financial support mechanisms available,
alongside their potential uses and constraints, for current and
aspiring students. Insights were gathered from two dozen
organizations through surveys, shedding light on the scope of
financial aid they offer annually.

Regional private financial aid providers report over $6.6 million in
annual funding to support nearly 2,200 local students.

Most private scholarships and financial aid available in northeast
Indiana are provided by commmunity foundations in the 12-county
region (representing 46% of annual funding awards) and private,
nonprofit foundations (52%), which include Questa Education
Foundation, Don Wood Foundation, The James Foundation, and
Olive B. Cole Foundation. The surveyed financial aid providers
reported investing over $6.6 million in funding to support nearly
2,200 local students each year. Financial aid awards range broadly
from $500-%$15,000 per year. The average financial aid award
was just over $3,000 per year, with a typical award of $1,500
(based on the statistical median). On average, less than half of
the students who apply are awarded, indicating greater need
among students than is met by private resources.

In addition to surveying private financial aid providers, this
research contributed to the Northeast Indiana Scholarship Search
Tool maintained by Questa Education Foundation, cataloging
publicly accessible information about local scholarships and
financial aid available to northeast Indiana residents. This tool
underscores the rich array of financial aid options in northeast

Availability of Private Scholarships & Financial Aid

Indiana, identifying over 600 distinct awards from private sources,
including community foundations, nonprofit organizations, private
foundations, and other entities.

GRAPH 12: PERCENTAGE OF NORTHEAST INDIANA
PRIVATE AID BY PROVIDER TYPE

Community Foundations 2%,
M Private, Nonprofit Foundations
B Other Organizations

46%

Source: Northeast Indiana
Scholarship Provider Survey

Eligibility for local private aid is primarily based on residency,
followed by academic performance and financial need.

Local financial aid providers naturally prioritize residency as a
top requirement for awards, with 81% indicating awards are
designated for residents. Of survey respondents, 57% reported
specific GPA requirements. Although GPA minimums averaged
2.5, approximately 82% of awards go to "A" students. Financial
need is another common eligibility criterion, required by 57%

of respondents and commonly evaluated through FAFSA
submissions. Notably, several financial aid providers emphasized
that donors establish eligibility criteria for most awards.


https://www.questafoundation.org/scholarship-database
https://www.questafoundation.org/scholarship-database
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Surveys and discussions with
financial aid providers, focus
groups with high school students
and adult learners, and feedback
from high school counselors

and college financial aid
professionals reveal challenges
and opportunities within the
private scholarship and financial
aid arena.

Analysis of Private Scholarshipsand Financial Aid

Lack of information and verification from trusted sources may deter
students from applying.

High school students reported hesitancy pursuing available scholarships,
uncertain about the potential aid available and which advertised financial
aid resources are legitimate. Students found that most scholarships they
research do not provide award amounts, limiting their ability to evaluate
which applications could yield significant support. A regional asset map
developed for this study verified the lack of award details — 80% of private
scholarships identified through public research did not list award amounts.
Scholarship providers often limit this information because award amounts
can vary based on available interest from endowed scholarships and the
number of applicants. Additionally, students reported uncertainty about
which scholarship resources they can trust. Students in focus groups noted
that they felt uncomfortable sharing private information while applying for
college, financial aid, and private scholarships.

‘ ‘ It's hard to know if a website is real, what information

is needed, and where to find it, , ,

said one student. "[It is] hard to know if the website is real and not a scam,”
said another. Students are not sure how to verify legitimacy of what they
find online, indicating a need for more guidance to help students navigate
financial aid opportunities.
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Tax Implications of Financial Aid

Some types of financial aid are taxable;
therefore, many financial aid providers
restrict the use of awards for specific
expenses to avoid or reduce tax implications
for student recipients. Grants and
scholarships are not taxable when used for
tuition, mandatory fees, books, and other
expenses required of all students in the
program. To be eligible for these tax breaks,
students must be degree-seeking and
attending a qualified educational institution.
Typically, scholarships received for room,
board, optional fees, and other expenses
associated with college attendance, such as
transportation and childcare, are taxable.
Additionally, employer education benefits
over $5,250 per year are taxable. Student
loans are not taxable — allowing use of these
funds for all education expenses, but debt
forgiveness can be. Student loan forgiveness
is not subject to federal taxes through 2025,
but Indiana is one of the few states in the
country that taxes student loan forgiveness.
Although financial aid providers often limit
the use of scholarships and limit the amount
of education benefits to avoid taxable
income, students face significant costs

for education-related expenses that are

not covered by many financial aid awards
(Adams, 2024).

Scholarship structure does not always align with students' needs
and experiences.

Through surveys and discussions, private financial aid providers
acknowledge that scholarships are not often designed to accommodate
students' needs and experiences, and most are established based on
donor preferences. Many scholarships are one-time awards, which help
reduce first year costs, but leave students struggling to manage expenses
beyond their first year. For multi-year awards, many scholarships

are allocated over a two- or four-year timeframe assuming students
complete an associate or bachelor's degree on time. In reality, 31% of
first-time, full-time students will graduate within four years, and it can
take longer for adult learners who balance enrollment with work, family,
and other responsibilities (IPEDS, 2023). Additionally, financial aid often
is not available to cover students' full cost of attendance. According to
survey results from local financial aid providers, all private aid can be
used for tuition; however, only 67% can be used for books and supplies,
48% for room and board, 19% for transportation, and 14% for other
related needs. Often scholarships are limited to tuition and mandatory
fees to avoid tax implications for recipients. Yet, additional costs beyond
tuition can be barriers to enrollment for many students.

Narrow eligibility criteria of private scholarships can lead to
underutilization.

Community foundations reported multiple scholarships with narrow
criteria or with distinct requirements that can discourage students
from applying due to the significant time investment and potential
mismatch with eligibility requirements. Narrow criteria can result in
aid going unutilized. In surveys of private financial aid providers, 75%
of respondents reported unused aid, representing approximately
$135,000 a year for traditional scholarships. Most often scholarships
go unawarded because there are no qualified candidates. Occasionally,
awarded students lose aid because they change majors or switch
schools and are no longer eligible to receive funds. Narrow eligibility
criteria are often established by well-meaning donors who are not
versed in the complexities of student or regional need.
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PROMISING PRACTICE

The Hispanic Leadership Codalition of Northeast Indiana (HLCNI) empowers
the Latino community through education and leadership, providing resources
and connections to the Hispanic/Latino community to pursue educational
attainment, professional development, and community involvement. As a
trusted resource in the community, HLCNI provides critical connections for
Hispanic/Latino residents of Northeast Indiana. Since 2006, HLCNI has
awarded over $170,000 in scholarships to over 160 Hispanic/Latino students
pursuing postsecondary education. HLCNI also serves as a resource for DACA
students (Deferred Action for Childhood Arrivals), providing funding for
applications and renewals.
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PROMISING PRACTICE

Ivy Tech Childcare Program - The YMCA Childcare program at lvy Tech
Community College Fort Wayne supports students and employees by
offering affordable childcare on campus. lvy Tech developed this opportunity
in response to a 2022 survey in which 97% of participants said they needed
access to quality childcare.

vy Tech and the YMCA of Greater Fort Wayne strive to meet the needs of
the students by offering full-day sessions in the spring and fall semesters
and half-day sessions during the summer. Program costs are minimal, and
students do not need to be YMCA members to participate.
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Most private scholarships are aligned with donor
interests, not regional talent needs.

In a recent convening of community foundations co-
hosted by Questa Education Foundation and the Don
Wood Foundation, scholarship administrators discussed
the challenge of demonstrating the positive benefits of
their scholarship programs to their boards of directors
and communities. Many counties lack a unified plan for
workforce development and postsecondary attainment
with clear objectives or recommendations that could
guide donors as they establish scholarship funds or
award grants from their donor advised funds.

More concerningly, community foundations fear that they
have become "exporters of talent” because scholarships
are rarely, if ever, tied to residency or employment
requirements after completion. Compounding this fear,
tracking students after the completion of a scholarship
award is time-consuming and cost prohibitive for
community foundations with lean staff structures and
limited administrative budgets.

‘ ‘ The majority of our scholarship
recipients never return home, so we may help
them with their educational attainment, but do

not help the community overall. Also, we believe
many students do not persist with their degrees,

leading to ‘debt without degree’.

)

Not all community foundations experience the same
outcomes. For example, the Community Foundation
of Greater Fort Wayne recently conducted a survey of
scholarship alumni and found that many returned to
Allen County to start their careers.

Most commmunity foundations reported that they are
actively working with donors to revise existing scholarship
criteria where possible and advising new donors on
scholarship structures that best serve students and

the employment needs of their communities. The
development of resource guides and data oriented
toward scholarship providers and their donors could help
address many of these concerns.
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PROMISING PRACTICE

Questa Scholars Program - To provide funding to students while also
addressing regional talent needs, Questa Education Foundation links their
financial aid awards with workforce development for the region through
their unique forgivable loan program. The Questa Scholars program offers
funding awards for postsecondary education as a forgivable loan. When
Questa Scholars graduate, 50-100% of their loans are forgiven when they
meet program requirements to live and work in Northeast Indiana after
graduation. This design helps students afford postsecondary education
expenses and encourages them to remain in the region to build our talent
pool. Questa has provided forgivable loans to over 2,100 students since 2007
and 80% of Questa graduates remain in Northeast Indiana to live and work.
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Employer-sponsored education benefits represent a
significant resource for employees seeking to advance
their education while working. These programs, offered
by companies as part of a comprehensive employee
benefits package, are designed to support workforce
development by investing in the continuous learning and
skill enhancement of their staff. The types of education
assistance provided can vary widely among employers
but generally include tuition reimbursement, direct
tuition payments, scholarships, and educational grants.

Tuition reimbursement is a common form of support,
where the employer agrees to pay back a portion

or all of the tuition expenses an employee incurs for
taking courses relevant to their job or career path. This
arrangement often requires the employee to pay upfront
for their courses and earn a satisfactory grade before
receiving reimbursement.

Direct tuition payments eliminate the upfront cost for
employees, with the employer paying the educational
institution directly for the employee's courses. This
approach is particularly beneficial for employees who
may not have the initial funds to cover tuition costs.

Employer-Sponsored Education Benefits

Some companies offer scholarships or educational grants
to their employees, which, like private scholarships, do
not need to be repaid. These awards are typically merit-
based and/or need-based and are aimed at covering the
costs associated with postsecondary education, including
tuition, fees, and sometimes books and other materials.

Employer-sponsored education benefits may also
include support for professional certification programs,
continuing education courses, and advanced degrees.
In addition to financial support, some programs offer
flexible working schedules to accommmodate employees’
study commitments, enhancing the appeal and
accessibility of further education.

These benefits not only aid employees in pursuing their
educational goals without incurring significant debt
but also benefit employers by enhancing employee
satisfaction, retention, and attracting talent. By
investing in the educational growth of their workforce,
companies can ensure they have a well-trained, highly
skilled team ready to meet the challenges of an ever-
evolving business landscape.
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PROMISING PRACTICE

Ivy Tech Achieve Your Degree - Achieve Your Degree (AYD) is a partnership between
vy Tech Community College and community businesses and institutions to offer
employees the opportunity to receive a free community college education. lvy Tech
partners with nearly 300 employers statewide to offer the AYD program, enabling
employees at partnering companies to take classes at lvy Tech and defer payments on
their balance until the end of their semester when they can use tuition reimbursement
benefits from their employer to cover those costs. The program eliminates the up-
front costs that prevent many employees from initially enrolling in degree programs.
Other program benefits include:

In-state tuition is offered to all students regardless of their primary residence

A combination of in-person and distance education courses ensures that students
can maintain their work schedule while attending classes

Employer submits one payment for all employees directly to the college

Ivy Tech offers on-site application assistance and academic advising to
accommodate busy work schedules and ensure appropriate course schedules
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Availability of Employer-Sponsored Education Benefits

Tuition assistance benefits are widely available across multiple industries in northeast Indiana according to the Northeast Indiana
Wages and Benefits Survey 2023. More prevalent than tuition assistance, regional employers also offer in-house skills and career
development programs.

In a regional survey specifically addressing education benefits, around 60 companies, predominantly from the manufacturing and
educational services sectors and largely based in Allen County, shared details on the educational aid they offer to their employees.
Nearly 60% of these companies offered tuition assistance benefits, the majority of which (56%) offered between $2,500 to 5,250 per
year and 21% offered more than $5,250 (the highest benefit level exempt from income tax).

TABLE 14. NORTHEAST INDIANA EMPLOYER-SPONSORED The scope of tuition assistance provided by these employers
EDUCATION BENEFITS BY SECTOR is notably broad, covering a range from in-house training and

certification programs to advanced educational pursuits,

including bachelor's and graduate degree programs. A

common stipulation for utilizing these funds is meeting a

TurTom Acsieames minimum academic performance standard (required by

74% of programs), followed by limiting benefits to full-time

Goods Producing

In-House Skills and Career

& Logistics Development Programs 72% 75% employees (68%) and employees completing a minimum period

of employment before they qualify for funding (62%). Among
employers offering tuition assistance benefits, 38% indicated

Professional, Tuition Assistance 73%
Financial, &

Information In-House Skills and Career 40, 87% workback requirements ranging from 1-3 years, meaning
Services Development Programs employees commit to remain at their employer for a certain
Tuitien Acsisitsiice 67% 67% length of time after earning their degree.

Construction In-House Skills and Career -0, 67% In addition to tuition assistance programs, several surveyed
Development Programs employers offer scholarship benefits and in-house training
Leisure, Tuition Assistance 67% 100% opportunities for college credit. A handful of companies offer
Hospitality, Retail, |n-House Skills and Career 100% 100% student loan reimbursements, and two noted benefits to
& Restaurants Development Programs © ° match employee investments in 529 education savings
[ accounts. Among employer respondents, 26% do not offer

education benefits — most noted this was due to costs. Many
employers without education benefits (60%) had fewer than

Source: Northeast Indiana Wages and Benefits Survey, 2023
100 employees.
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PROMISING PRACTICE

Military Education Benefits

Considerable education benefits are available to military service men and
women and their dependents, representing another resource for financial aid
to make postsecondary education possible. Appendix H: Military Education
Benefits provides an overview of the education benefit programs offered to
military families and related eligibility requirements.
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Analysis of Employer-Sponsored Education Benefits

Employer surveys, focus groups with adult learners, and national
research provide context for usage and impact of employer-
sponsored education benefits.

Aligned with national trends, tuition assistance benefits at
regional employers are substantially underutilized.

Despite the generous flexibility and range of options offered by
these education benefit programs, the uptake among employees
has been modest. Less than 5% of employees use tuition
assistance benefits each year according to employer respondents.
National data reveal similar trends. In a national study conducted
for InStride, "80% of employees said they were interested in going
to school while working, but only 40% knew their employer offered
a TAP [Tuition Assistance Program] and only 2% actually used it".

Reasons for underutilization of tuition assistance benefits varies.
In local focus groups, some prospective adult learners indicated
resistance to workback requirements often associated with
education benefits. Participants did not want to be obligated

to the employer. Others discussed how childcare responsibilities
interfered with their ability to work all day and study on nights
or weekends. Others responded positively saying they would

use employer education benefits if the degree program helped
advance their careers and/or led to increased pay. Nationally,

InStride research revealed employees report that details about
tuition assistance benefits are often unclear and complicated
application processes dissuade employees from pursuing these
resources (InStride, 2023). These barriers suggest that well-
designed benefit programs, coupled with positive company culture
may result in increased employee usage of education benefits to
pursue postsecondary education.

Employers report mixed reviews for ROl from tuition
assistance programs.

Most employers (56%) reported that tuition assistance benefits
positively impact employee retention in regional surveys, and 94%
of employees in national surveys reported that they would stay
longer with their current employer if the company invested in their
career (LinkedIn Learning, 2018). However, regional employers
rank in-house training higher for improving employee skills and
performance (8.1 out of 10) over tuition assistance programs (6.4).
Although most regional employers offer some form of education
assistance, programs may require more strategic design and
deployment to generate the greatest return for both employees
and their employers.
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PROMISING PRACTICE

Best practices for employer-sponsored education benefits.

InStride is a public benefit company serving multiple Fortune 500 companies to
optimize education benefits for employees and maximize an employer's return

on investment. Based on their experience and research, best practices that result
in greater outcomes for employer education benefit programs include expanding
benefits to fully cover education costs for all employees, connecting education to
career pathways within the company, and promoting these opportunities with full
support from every level of the organization.

Locally, Fort Wayne Metals is implementing these practices with exceptional
results. The company provides an unlimited, no-questions-asked policy, allowing
employees to pursue any degree, whether an associate or bachelor's, with 100%
tuition coverage. This benefit is provided at the Purdue Fort Wayne tuition rate,
ensuring affordability and accessibility. Additionally, Fort Wayne Metals has
established an agreement with Indiana Tech to charge their employees the Purdue
Fort Wayne tuition rate for Indiana Tech classes, further expanding educational
opportunities. This comprehensive and flexible approach to supporting employee
education significantly enhances workforce development and demonstrates a
strong commitment to employee growth and satisfaction.
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Analysis of Northeast Indiana Financial Aid Landscape

The financial aid landscape in northeast Indiana presents

a complex picture of opportunities and challenges faced by
students pursuing higher education. Clearly, financial aid is
critical to making postsecondary education possible. Most
students—97%—in northeast Indiana benefit from some form

of aid, significantly mitigating the cost of higher education. The
average aid packages, inclusive of federal and state grants,
institutional grants, and loans, illustrate a robust framework
designed to support students' educational endeavors. However,
in the context of declining college-going rates among graduating
high school students and adult learners, it is necessary to explore
opportunities to leverage available aid to increase postsecondary
enrollment and completion in the region.

While northeast Indiana demonstrates a commendable array

of financial aid resources aimed at reducing the cost barrier

to higher education, significant challenges remain. Prospective
student concerns about the costs and value of higher education
relative to student loan debt, populations of students with
unmet need, underutilization of employer-sponsored benefits
and government aid, and missed opportunities to leverage aid in
support of regional talent needs highlight areas for improvement.
Addressing these gaps requires a concerted effort from
policymakers, educational institutions, employers, and community
organizations to ensure that financial aid effectively meets the
needs of all students in northeast Indiana, facilitating access to
higher education and contributing to a more educated and

skilled workforce.

Some students have less access to much-needed financial aid,
including middle income students.

Most financial aid resources are appropriately designed to
support low-income students for whom college would be out of
reach without significant financial assistance. Federal and state
aid programs make the greatest difference for these students,
providing grants, scholarships, work-study, and subsidized loan
opportunities. A good portion of institutional and private aid is
also need-based, relying on the same financial indicators from
the FAFSA to prioritize aid awards for the neediest students.
Although this is essential support, current financial aid structures
leave many students who need help without access to aid. Middle-
income students often fall through the cracks of the financial aid
system, their needs obscured by income thresholds that do not
account for the full spectrum of their financial realities. Financial
aid leaders at regional colleges identified the financial challenges
of students who are above thresholds for need-based grants,

but who do not have the financial resources to fully cover costs.
Recent changes to FAFSA calculations to include small businesses
and farms as assets available to support postsecondary costs will
compound the challenge for many northeast Indiana students.
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Most financial aid opportunities and systems are not designed for
adult learners.

Adult learners face unique challenges in accessing aid. Many
scholarships and financial aid opportunities are specifically
designed for graduating high school students. Private scholarship
and financial aid providers reported that approximately 85%

of awards go to traditionally aged students (18-24 years old).
However, review of regional scholarships and financial aid from
private sources revealed that at least 20% are available to

adult learners and every county has financial awards specifically
designated for adult learners or "non-traditional” students.
Private scholarship providers report that these financial awards
are often underutilized, yet adult learners struggle to access
available aid, often unaware that scholarships are available

to them and lacking guidance on how to access this aid. This
juxtaposition suggests that the challenge is not that aid is entirely
unavailable to adult learners, but rather financial aid systems are
not designed for their needs.

In addition to challenges with navigating the financial aid system,
adult learners are likely to incur additional expenses associated
with returning to school, extending beyond traditional costs

to include the impact on lost wages when temporarily pausing
work. Yet many scholarship opportunities can only cover tuition
and mandatory fees. For adults considering higher education,
they indicate program costs (55%), inflation (45%), and work
commitments (38%) are obstacles to enrollment. Of adults
currently enrolled in higher education, 70% of currently enrolled
adults identify cost as their primary obstacle to pursuing
postsecondary education (Gallup & Lumina Foundation, 2024).
The financial aid available to adult learners may not adequately
address their financial needs.

Financial aid policies often do not accommodate student
experiences, especially for adult learners.

Financial aid leaders at regional colleges and universities brought
to light the challenges students often face understanding the
terms and conditions associated with the financial aid they earn.
Confusion over credit hour requirements and GPA thresholds, for
instance, can lead to unforeseen consequences that jeopardize a
student's financial aid eligibility. When a student feels compelled
to drop a course to balance work and financial demands, the
repercussions can extend far beyond just one semester, potentially
triggering a cycle of academic challenges and increasing debt.
While many financial aid policies are federally driven, there may
be opportunities for institutional and private aid to offer more
flexibility. For example, scholarship policies allowing part-time
enrollment, deferment, or a semester of academic probation
rather than revoking funds could better accommodate the diverse
needs and experiences of students.
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Several significant sources of financial aid are underutilized,
including government aid and employer-sponsored benefits.

In 2022-2023, the Indiana Commission for Higher Education
estimated that prospective students left approximately $70
million in federal and state financial aid unclaimed, as evidenced
by FAFSA filing rates. Without filing a FAFSA, students forfeit
access to government, institutional, and some private aid that
relies on FAFSA data to determine student need. In 2023, Indiana
enacted a law requiring every graduating senior to file the
FAFSA, resulting in the state achieving the highest rate of FAFSA
submissions among high school students for the 2023-2024
academic year in the United States (Ruffalo Noel Levitz, 2024).
Other states enacting similar legislation experienced increased
college-going rates as a result. The region has opportunities to
build on this initiative, bolstering school-led efforts to support
FAFSA filing and pursuing strategies to guide more adult learners
through the FAFSA process.

Employer-sponsored education benefits also emerge as an
underutilized resource within the region. Despite the flexibility
and significant aid offered by local employers, a low uptake of

these benefits suggests a gap between availability and utilization.

The reasons for this discrepancy could range from lack of
awareness to restrictions tied to employment conditions, pointing
to a need for enhanced communication and changes to benefit
program designs.

Lack of alignment and challenges measuring outcomes make it
difficult to evaluate the impact of financial aid to meet talent
needs in the region.

With some notable exceptions, most financial aid opportunities
are not directly connected to regional talent needs. Further,
research yielded little data on measurable outcomes for
enrollment, completion, and retention in the region due to
financial aid. The lack of a consistent approach to collecting and
sharing data inhibits transparency and impedes a comprehensive
understanding of the impact financial aid programs have

on recipients and the broader community. Local community
foundations identified tracking outcomes as the greatest
challenge in administering scholarship programs. While this is a
common challenge, some local programs demonstrate success
influencing student academic performance, postsecondary
graduation rates, and retention of graduates in the region.
Regional financial aid programs directly aligned with talent needs,
such as the Questa Scholars program, demonstrate the potential
for aid to positively influence graduation rates and retention

of graduates to build northeast Indiana’s talent pool. These
examples illustrate the opportunity to evaluate and enhance
financial aid programs to achieve optimal results for students and
regional workforce development.
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PROMISING PRACTICE

Community Foundation of Wabash County's College Savings Accounts reimagine
scholarship delivery to address barriers for students through early investment

in a college saving account. They're starting early by investing in college savings
accounts for students in grades 4-8. These students can earn $1,000 each year
for their academic achievements over five years. With an investment of around
$5 million over seven years, the program is making a significant impact. Early
involvement in elementary and middle school aims to engage low-income families
who may not traditionally seek scholarships in high school. By engaging children
and families at an earlier stage, the program fosters financial responsibility and
nurtures a positive attitude toward education. Additionally, it prompts parents
to start discussions about education with their children, encouraging them to
consider education and training beyond high school.
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Barriers to Accessing Financial Aid

Having few clear and consistent communication channels for financial aid information complicates
students' ability to capitalize on available opportunities.

Educational institutions, including high schools, face challenges in effectively communicating
scholarship information, with diverse methods of dissemination often leading to crucial information
being overlooked by students. This issue is compounded by students' varying preferences for
receiving information, necessitating a more customized approach to communication.

Interviews with high school counselors revealed that there are multiple methods for distributing
financial aid opportunities including information shared via email, school announcements, and
handouts. However, students are less likely to reference information outside of their normal mode
of communication, leading them to not consistently check their email or receive information
through printed materials. A notable percentage of individuals have not heard of at least one of the
following state scholarship programs such as the state's work-study program (58%; EARN Indiana),
Next Level Jobs (55%), and the Frank O'Bannon Grant (58%) (INvestEd, 2023).

Further, counselors noted that the way information is coommunicated can overwhelm students.
The abundance of emails and marketing often leads to information overload, making it difficult for
students to process essential details. This challenge in commmunication could result in overlooking
crucial updates, deadlines, and opportunities associated with their college decision.

Multiple and varied communication channels not only introduce confusion but also hamper the

seamless flow of essential information. As a result, students and parents may find themselves

unsure about the correct channels to navigate, leading to delays in crucial decisions and missed
opportunities for accessing available resources.
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High School Seniors are overwhelmed by financial aid options and
struggle to identify and strategically utilize financial resources to
best serve their unique needs.

Students and their families often need assistance with navigating
the financial aspects of applying for postsecondary programs,
financial aid, and scholarships. Many struggle with completing
the Free Application for Federal Student Aid (FAFSA) due to
insufficient information and a lack of understanding about
personal finance and the financial aid process. One student

said during a focus group, "When I'm applying to colleges, | get
confused on the questions related to the financial side of things.”

The presentation of financial aid information often falls short
of meeting the specific requirements of students who are
trying to navigate their path to higher education. The general
descriptions of financial aid and scholarship opportunities lack
the necessary detail for students to comprehend how these
funds can be leveraged for their educational and career goals.
The primary challenge extends beyond simply making financial
aid available; it involves effectively communicating its relevance
and practicality for each student's unique situation. This gap in
tailored information makes it challenging for students to see
how financial support aligns with their personal aspirations and
financial circumstances.

High school educators and administrative staff are crucial in
guiding students through the complexities of postsecondary
planning, including financial aid navigation. However, the
overwhelming task of filtering through vast amounts of financial
aid data, combined with extensive responsibilities, is exacerbated
by Indiana's exceptionally high student-to-counselor ratio.
According to the American School Counselor Association, Indiana
has the highest ratio in the United States at 694 to 1. In 2023,
the state employed only 1,494 counselors to assist and advise
over T million students (Smith, 2024). This significant imbalance
places a heavy burden on staff and leaves many students feeling
unsupported and uninformed about specific financial aid options
that could make college more accessible and affordable. The lack
of a clear, individualized approach further complicates the ability
of educators to offer personalized financial aid guidance amidst
their growing responsibilities.

This lack of customized financial aid information is a significant
barrier to college enrollment, as students may prematurely
conclude that higher education is beyond their financial reach.
Many believe they cannot afford college because they are unaware
of the breadth of financial aid opportunities available beyond the
general information provided by their schools.
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Traditional support systems for navigating financial aid and
accessing scholarships lack capacity and resources to meet all
student needs.

High school efforts to foster postsecondary awareness through
career initiatives and planning sessions are commendable, yet
they often fall short of addressing the individual needs of every
student. The sheer volume of students and the diversity of

their aspirations strain the resources of high schools, making

it challenging to offer the comprehensive support needed.
Counselors noted they often lack standardized training to assist
students in navigating scholarship and financial aid opportunities
effectively. One guidance counselor highlighted the difficulty,
noting the prevalent "misconception that teachers possess
inherent knowledge about the postsecondary process due to their
educational background,” which fails to account for the evolving
nature of higher education and its financial aspects. This gap
underscores the critical need for updated training and resources
to equip staff with the tools necessary to guide students
effectively through their postsecondary planning. Additional
support from organizations and stakeholders outside the school
system could also complement and bolster school efforts.

Community foundations are also ill-equipped to offer specific
guidance to high school seniors and adult learners. While
community foundations are adept at administering scholarship
programs in collaboration with their donors and volunteers, they
lack the capacity to provide individualized support to graduating
high school seniors or adult learners who are seeking assistance
in planning for a postsecondary program. Financial advising is
beyond their purview, and they lack the knowledge and resources
to point students to other regional or statewide financial aid

and scholarship programs or wraparound services. During the
bi-annual convening of Northeast Indiana Scholarship Providers,
community foundations report that they would benefit from

the ability to refer prospective students to regional intermediary
organization(s) who could offer individualized assistance, financial
planning, and centralized resources.

Adult learners frequently tackle the complexities of financial aid
systems independently.

Adult learners face a landscape marked by a stark absence of
guidance. Without the structured support systems present in
high schools, many adults are left to their own devices to uncover
information about financial aid and scholarships.

One adult shared,

‘ ‘ | don't know how to get a scholarship. Can you

even get scholarships as adults? | thought those were just
for high school kids or athletes, , ,

encapsulating the pervasive uncertainty among this group.

This sentiment is further echoed in their reliance on informal
methods of information gathering, such as "just google it" or
reaching out to potential colleges directly. The disparity in access
to information is notably narrower for adults enrolled in HSE
programs, where the support from educators is more tangible.
One adult learner in an HSE program recounted that his HSE
teacher told him about the FAFSA and helped him fill it out,
leading to a significant financial aid package that covered his
tuition entirely through grants.

According to the 2023 State of Higher Education report from
Gallup and the Lumina Foundation, a growing number of currently
enrolled adult students - 56% - say financial aid and scholarships
are "very important” reasons they are still enrolled, indicating that
these investments make persistence and completion financially
feasible. Efforts to provide clearer pathways and support,
including financial assistance through programs like Adult Promise
and federal stimulus initiatives, aim to address these challenges.
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PROMISING PRACTICE

The Literacy Alliance Provides Guidance for Adult Learners - As the Career
Navigator at The Literacy Alliance, Melanee Nielson helps guide students through
potential career and college opportunities. Founded in 1972, The Literacy Alliance
helps adult learners in Allen, Adams, and Wells Counties earn their high school
equivalency diploma (Project Graduate), improve English language proficiency
(Project Connect), and access one-on-one tutoring for basic education skills
(Project Build). Many students at The Literacy Alliance have never visited a college
campus before, and not all are interested in college, but tours of nearby colleges
like lvy Tech open possibilities for them.

‘ ‘ The vast majority of our students are low-income and face many barriers
to skills attainment,” says Melinda Haines, Chief Executive Officer. "Staff at

The Literacy Alliance meet students where they are and provide a personalized
education plan for them to succeed. This includes earning a high school
equivalency diploma and making sure they know about college options available
to them. Our fastest-growing program is Project Connect, where we provide
three levels of English language learning classes. Some of these students come
to us with degrees from their native countries, but for many, English language
acquisition is a pathway to the HSE and postsecondary degree attainment. ,,
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NONFINANCIAL BARRIERS TO
POSTSECONDARY ENROLLMENT,
PERSISTENCE, AND COMPLETION

Methodology

This section reviews a wide range of perspectives on the
nonfinancial needs and challenges pertaining to postsecondary
education in the region. Insights from the 2023 CollegeAPP report
titled "Intent Matters: Avoiding the Enrollment Cliff" the Lumina
Foundation-Gallup State of Higher Education 2024 report, the
National Student Clearinghouse Research Center's Persistence
and Retention report, the U.S. Department of Education, National
Center for Education Statistics, Integrated Postsecondary
Education Data System (IPEDS), and other studies shed light

on these distinct obstacles and ambitions faced by students
regionally and nationally.

To garner a regional perspective, various stakeholders were
engaged through a series of 17 interviews, encompassing a diverse
group that included 8 community foundations, 4 high school
guidance counselors, 4 higher education financial aid advisors,

2 groups of current high school students, and the Northeast
Indiana Regional Partnership. These discussions were structured
around key themes such as financial aid, coommunity collaboration,
and the specific needs and hurdles faced by students, offering
rich insights into the multifaceted nature of postsecondary
education challenges in Northeast Indiana. Complementing
these interviews, four focus groups were conducted with adults
across the region who have either never pursued postsecondary
education or who began their educational journey but did not
complete it. These focus groups provided valuable perspectives
from a critical segment of the population, shedding light on the
barriers that deter adult learners from enrolling or persisting in
higher education.
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Key Takeaways
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Many more high school seniors and adult learners express an intent to enroll in
postsecondary education than actually enroll. This discrepancy highlights a critical
gap in achieving educational and career goals, particularly among different age
groups, racial and ethnic groups, and income levels.

o 64% of Americans aged 18-24 intend to enroll, but only 43% actually do

o 42% of those aged 25-34 intend to enroll, but only 1% do

o 29% of those aged 35-44 intend to enroll, but only 2% do

Once enrolled, about 20% of Hoosier students do not persist beyond the first year.

Despite 82% of Hoosiers holding a positive view towards higher education, 84% deem
it too expensive, and 60% question the degree's value in the job market.

According to IPEDS data, only 31% of first-time, full-time students complete a
bachelor's degree in four years at northeast Indiana colleges and universities.

20% of working-age adults in the region have "some college” but no degree.

Students leave school for various reasons, but once students stop out, they are
unlikely to complete a formal credential. For those with some credits and no degree,
most indicate interest returning for educational pathways other than traditional,
four-year degrees.

More high school seniors are graduating with a diploma and “some college” in the
form of industry-recognized certificates and dual credits. A notable 59.7% of 2022
high school graduates passed at least one dual credit class. However, students
report that college credits and certifications earned in high school can be difficult to
strategically utilize.

Adult learners face unique challenges to balance learning, earning, and caregiving,
but with most postsecondary education resources designed for recent high school
graduates, adult learners often lack individualized guidance and support to meet
their needs. Traditional support systems for navigating financial aid and accessing
scholarships lack capacity and resources to meet all student needs.

The journey toward postsecondary
education is marked by diverse
aspirations and challenges, influenced
by a multifaceted mix of cultural,
economic, and systemic factors unique
to different student subgroups. While
cost remains the top challenge for all
types of students, other nonfinancial
barriers widen the discrepancy
between prospective students' intent
to enroll in postsecondary education,
actual enrollment, and completion.
These insights provide valuable
context for understanding the

forces at play behind the enroliment,
persistence, and completion trends,
offering a detailed examination of the
nonfinancial barriers that stand in the
way of educational goals.

BOTTOM LINE:

High school seniors and adult
learners need more personalized
guidance to navigate career

and training options, financial
planning, and wraparound
support that will help them
successfully enroll in and complete
a postsecondary program.
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Challenges with Enrolling in Postsecondary Programs

When examining the desire to enroll in education or training,

it becomes evident that there is significant interest among

high school seniors and adult learners in pursuing learning
opportunities; however, few do. The difference between intent
to enroll and actual enrollment underscores the vital relationship
between academic ambitions and the financial and nonfinancial
realities of pursuing a postsecondary program.

Regardless of age and level of education, Black and Hispanic
adults are more than twice as likely as White adults to express
intent to enroll in postsecondary education or training.

CollegeAPP reports that while 64% of Americans aged 18 to

24 express plans to enroll in postsecondary education, actual
enrollment figures from the U.S. Census estimates reveal that
only 43% of individuals within this age group are engaged in their
educational pursuits. The gap widens with older adults, with 42%
of those aged 25 to 34 and 29% of adults aged 35 to 44 intending
to enroll, yet only 11% of the 25 to 34 age group and fewer than
2% of those over age 35 are currently enrolled. Breaking this data
into specific subgroups, 40% percent of Hispanic adults, 39% of
Black and African American adults, and 39% of Asian adults plan
to enroll in postsecondary education, compared to just 16% of
White adults.

In a tight labor market, income levels and employment status
play a nuanced role in determining one's intent to enroll in
postsecondary programs.

The currently robust labor market conditions simultaneously
offer opportunities and pose challenges that impact prospective
students' decisions to pursue or defer education. While good
employment prospects may deter immediate postsecondary
enrollment, economic downturns prompt more individuals to

pursue education as a strategy to fill a potential gap in a resume
when job options are scarce.

Graduating high school seniors are currently entering strong
labor market conditions — a potential disincentive to enrolling in
a postsecondary program. According to a post in the Economic
Policy Institute's Working Economics Blog, as of March 2023,
the unemployment rate for young workers under the age of 25
was 7.5% - the lowest in 70 years. Furthermore, the 12-month
average unemployment rate ending in March 2023 was 8.0%
compared with 8.2% in the 12 months before the pandemic for
young people — a faster recovery than any other recession in
the last half-century. Blog authors E. Gould, J. Kandra, and K.
deCourcy observe,

‘ ‘ The recent softening of college and university
enrollment may be due to a re-evaluation of the benefits
of going to college right away as well as the growing

cost of college and a college wage premium that has not
improved in about 10 years. It could also be driven by the
reduced utility of attending college in the pandemic, rising
college debt, and better opportunities in the strong labor
market for low-wage workers that kept them working
full-time instead of going back to school. School and work
are not mutually exclusive; as of the latest data, about
17% of young people are both employed and enrolled,

and that rate has fluctuated between about 16% and

21% over the last 40 years. For some, the job losses in the
pandemic recession may have led to limited resources to
pay for higher education. , ,
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According to the College APP study, adults with lower income
levels (less than $35,000/year) show a strong desire to pursue
postsecondary education and training to improve job prospects,
but actual enrollment does not always align with this intent.
Individuals earning under $75,000 annually are more likely to
intend to enroll, especially in the 25 to 44 age range, indicating

a direct correlation between financial need and the pursuit of
postsecondary education. This demographic shows a preference
for shorter-term credentials and degrees earned at community
colleges over four-year institutions, highlighting the importance of
accessible and affordable educational options in supporting their
aspirations. The choice of institution varies with income, however,
with those earning more showing a preference for four-year
colleges and universities, while those with lower incomes consider
community colleges as a viable option.

Although rare in the currently tight labor market, layoffs are
traditionally thought to incentivize working adults to enroll in
postsecondary programs by decreasing the opportunity cost of
postsecondary enrollment. A study published in the Economics of
Education Review found that about 9% of workers in Ohio who
lost their jobs in a mass layoff between 2002 and 2009 enrolled

in a public two- or four-year postsecondary program. This effect
was especially pronounced in the manufacturing industry. Workers
were most likely to pursue higher education in the first post-layoff
year, with the median enrollment spell lasting five semesters. Of
those who enrolled after being laid off, 29% attained a degree.
The study's authors observe that displaced workers who pursue
postsecondary education realize appreciable earnings benefits,
and community college credentials and retraining programs
effectively mitigate the "scarring effect” of lost earnings many
years after layoffs. The authors posit, however, that most of the
post-displacement enrollment would have occurred regardless

of the layoff, concluding that only T out of every 100 displaced
workers is induced to enroll in a public college specifically because
of a layoff (Veronica Minaya, 2023).

Skepticism about the value of postsecondary education
hinders enroliment.

Although empirical evidence supports the enhancement of
economic mobility through higher education, rising costs and
shifting perceptions about the intrinsic value of postsecondary
credentials and degrees contribute to a growing ambivalence.
National trends speak to this perception challenge, with 56% of
adults in 2022 indicating that a traditional four-year degree is "not
worth the cost." This trend has significantly risen since 2013, when
only 40% of adults reported this sentiment (Camera, 2022).

The Indiana Commission for Higher Education conducted a study
to gauge Hoosier's perceptions of higher education and found
that 84% of Hoosiers view college as too expensive and 60%
believe that a degree 'doesn’'t hold the same value as it used

to' when considering future job prospects (Indiana Commission
for Higher Education, 2022). While data suggests that pursuing
education and training beyond high school can enhance economic
mobility, the perceived value associated with postsecondary
education and training increasingly faces skepticism as costs

rise for obtaining postsecondary credentials and degrees
(Indiana Commission for Higher Education, 2022). Despite these
perceptions, 82% of Hoosiers still maintain a positive view of
higher education, highlighting a genuine desire for education and
training opportunities.
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Echoing the broadly positive views on higher education found in the study by
the Commission for Higher Education, adults in TPMA's focus groups with
student groups in northeast Indiana overwhelmingly supported the value of a
college education, with over 90% advocating that high school students should
pursue higher education. For example, one focus group participant highlighted
the practical benefits of a degree in the workforce:

‘ ‘ I've never struggled finding the jobs | want without a
degree, but having an education gives you validity, equal to like 5
years of experience. At this point, | have a lot of experience so | can

get jobs without a degree because people take me seriously. But
before, people were skeptical. You have more validity a lot quicker if

you have a degree. , ,

Moreover, the adults who participated in focus groups frequently shared
that a college degree should be closely tied to specific career objectives. One
participant exemplified this viewpoint, saying,

‘ ‘ | have one brother that | told to go to college because he
wants to be a teacher and he will need to have a college degree for

that kind of job. But | told my other brother not to go [to college]
because it'll be a waste of money for the job that he wants. , ,

The evidence suggests that more students may be inclined to enroll in

a postsecondary program if they understand the return on investment for
their time and money. Enhanced, targeted messaging and greater access
to personalized guidance could be solutions to help more students
understand how specific training programs or degree options tie to their
desired career objectives, and realistic expectations for annual earning
potential post-graduation.

Education Messaging that
Resonates with Hoosiers

In their 2022 study, the Indiana
Commission for Higher Education not
only gauged Hoosiers' perceptions
about postsecondary education,

but also explored what messaging

is most effective when promoting
education past high school. Report
findings indicate that a shift in
language resonates with prospective
students. Describing postsecondary
supports, like available financial aid, as
resources to make college costs more
'manageable’ are better received than
describing said supports as making
college more 'affordable.’ Hoosiers also
respond positively when education
messaging includes options and
emphasizes individual choice, rather
than encouraging what is perceived as
a 'one size fits all' college path. Finally,
Hoosiers respond more positively to
the idea of postsecondary education
‘opening doors, rather than focusing on
the greater lifetime earnings for college
degree holders. This language aligns
with individuals' current perspectives
and underscores the importance of
describing opportunities and resources
in ways that address hesitations and
alleviate misperceptions.
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Enrollment Considerations for Adult Learners

Adult learners are motivated to pursue postsecondary education
at various life stages but must often consider how to balance
learning, earning, and caregiving.

The desire to complete postsecondary education, increase earning
potential, support a career change, or secure a better job drives
many within this group to consider returning to school. Financial
constraints, however, stand as a double-edged sword, acting
both as a motivator for improved economic prospects and a
barrier to re-enrollment. According to a 2024 report published by
Gallup and Lumina Foundation titled "Cost of College: The Price
Tag of Higher Education and Its Effect on Enrollment,” 56% of
never-enrolled and previously-enrolled adults say cost is a "very
important” reason why they have not enrolled or re-enrolled in
college, and 71% of currently and previously enrolled adults who
have student loan debt report having delayed at least one major
life event (e.g., gaining a dependent, getting married, termination
of employment, etc.) because of their debt.

This tension between the perceived benefits of higher education
and the daunting costs associated with it creates a precarious
landscape for prospective students. While financial pressures
can compel individuals to postpone or forego their educational
ambitions, the motivation to achieve greater financial security
and career advancement through education persists. It is within
this complex interplay of motivation and constraint that many
students find themselves reconsidering their educational paths.

This tension between educational aspirations and practical
realities is further illustrated in focus group discussions with
employed adults who are not currently engaged in postsecondary
education. These individuals cite the substantial challenges of
balancing work, family obligations, and schooling.

One participant vividly described the struggle, saying,

‘ ‘ If you have a child, it would complicate things.
I have a full-time job and a young son. When would |
have the time to drive to a college and go to class? |

couldn’t do that and have a job that pays me enough
money to pay all of my bills and spend time with my
son. | will not give up time with my kid just to get a
degree. It's not worth it. , ,

These firsthand accounts underscore the complex interplay of
factors that can deter individuals from pursuing or continuing
postsecondary programs.

Black and Hispanic adults experience unique and additional
barriers to enroliment.

While many adult students encounter a range of nonfinancial
barriers such as balancing work, family commitments, and
education, these challenges can be even more pronounced for
underserved groups. Black and Hispanic students, in particular,
face additional layers of difficulties that intersect with cultural,
social, and institutional factors. These obstacles not only
amplify the general struggles faced by many adult learners
but also introduce unique issues related to discrimination, lack
of community support, and systemic inequities in accessing
educational resources. This shift in focus highlights how these
specific barriers critically impact the educational journeys and
outcomes of Black and Hispanic students.
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The "State of Higher Education 2023" report by the Gallup and
Lumina Foundation highlights that unenrolled Black and Hispanic
adults face a higher incidence of nonfinancial barriers compared
to their White counterparts. Notably, personal mental health
issues are reported by 35% of Black adults and 34% of Hispanic
adults, whereas only 24% of White adults cite this as a barrier.
Emotional stress is another significant factor, affecting 33% of
Black adults and 37% of Hispanic adults, in contrast to 26% of
White adults.

Childcare responsibilities also present a considerable challenge,
with 33% of both Black and Hispanic adults reporting this issue,
compared to 22% of White adults. Additionally, the care for an
adult family member or friend is a barrier for 29% of Black adults
and 31% of Hispanic adults, significantly higher than the 21% of
White adults reporting this issue.

Moreover, the alignment of educational credentials with personal
beliefs, values, or cultural preferences is a concern for 20%

of Black adults and 17% of Hispanic adults, which is notably
higher than the 10% of White adults who view this as a barrier.
These data underscores the complex array of challenges that
disproportionately affect Black and Hispanic adults in their
pursuit of higher education.

Furthermore, the Gallup and Lumina report indicates that Black
and Hispanic students are also more likely than White students

to say it was difficult for them to persist in their programs.
Hispanic students report struggling more than any other race

and ethnicity; 50% of Hispanic students reported it was difficult
to remain enrolled. For adults who do enroll in a postsecondary
program, more than half of Black students (50.8%) take out
student loans - far exceeding the percentage of Hispanic students
(27%) and White students (22%) who do, indicating differences in
financial need.

Gallup and Luminad's report titled, "Balancing Act: The Tradeoffs
and Challenges Facing Black Students in Higher Education”, along
with Gallup's "Hispanic Students Feeling More Discrimination

at School," provide comprehensive insights into the specific
challenges faced by students of color in the realm of higher
education. These challenges are not only systemic but are also
deeply influenced by cultural factors and personal circumstances.

From the "Balancing Act” report, it is evident that 21% of Black
students in postsecondary institutions report experiencing
discrimination either “frequently” or "occasionally,” a rate higher
than the 15% reported among their non-Black peers. This issue
intensifies in short-term credential programs, where about 32%
of Black students feel discriminated against, compared to 16%
in associate degree programs and 14% in bachelor's programs.
Black students also manage significant external responsibilities,
with 22% having caregiver duties and 20% working full-time—
figures that are nearly double those of other students. Among
Black bachelor's students, 36% handle additional responsibilities
as caregivers or full-time workers, compared to 18% among other
students. This demographic also values flexible scheduling highly,
with 59% stating it is critical for their continued enrollment,
against 37% of others.

Gallup's report adds that about one in four Hispanic students
report experiencing discrimination "frequently” or "occasionally”

in post-high school programs, with the rate climbing to
approximately 40% among those in short-term credential courses.
Furthermore, over half (52%) have considered halting their
studies temporarily, reflecting significant impediments to their
educational continuity.

Both reports underline the enduring obstacles that Black and
Hispanic students encounter in their educational journeys. These
barriers, ranging from systemic discrimination to cultural and
logistical challenges, highlight the complex landscape of minority
education in the United States, which influences both their
experiences and outcomes in higher education.



| B Advancing Postsecondary Education and Training Study

Adults who have attended college but have not earned a degree
represent a subgroup with unique motivations and barriers.

With 20% of northeast Indiana’s population of working adults
having "some college” but no degree coupled with Indiana's
emphasis on high school students earning both a diploma and
credits toward a degree or credential, the number of adult
learners could grow in the future. Underscoring this finding, the
Community Foundation of Greater Fort Wayne conducted a
survey of 433 adults to inform its Community Dashboard for
Lifelong Learning and found that most Allen County residents
(80%) feel there are opportunities to learn in their communities.
In response to the statement, "I am happy with my level of
education," 41% of adult respondents with “some college” either
disagreed or strongly disagreed, indicating that many individuals
who have previously enrolled in college or earned credit may
have interest in continuing their pursuit of a postsecondary
education. Comparatively, only 25% of adults with a high

school diploma either disagreed or strongly disagreed with the
statement, indicating less interest in pursuing postsecondary
education among this group.

A common obstacle that some adults face when attempting
to reenroll and complete a postsecondary program is the
lack of recognition for their previous academic achievements.
During a focus group, one participant shared her challenging
experience with this issue. She initially attended Indiana
University in the late 1990s and was nearing completion of
her degree, requiring only 20 additional credit hours, when
unforeseen personal issues interrupted her studies. However,
when she prepared to re-enroll in a northeast Indiana-based
institution, she faced substantial barriers due to the institution
not acknowledging her prior coursework, which ultimately
deterred her from continuing her education.

‘ ‘ They kept telling me that none of the courses |
completed counted anymore and that | would have to
start completely over. | understand about the actual
classes [the courses that were part of the degree
program] because the science is more advanced now
and there are probably new skills and information to
learn. But you can't even take my English and math
credits anymore? I've got to start completely over? No
way. I'm a grown woman; | don't have time to retake
classes | already passed. | felt like they completely
disregarded all the work | put in, and if they make me
feel like this now, how are they going to treat me if |
need help once | start classes? No way. I'm not putting
myself into that situation. So | decided | would never

go back. , ,

The challenges and motivations of adults in northeast Indiana
who have attended college but not completed a degree are
complex and multifaceted. The significant proportion of the
working adult population with some college experience but no
degree suggests a potential increase in adult learners seeking
to complete their education. However, the barriers they face,
particularly in having their previous academic achievements
recognized, are substantial and often discouraging. The
experiences shared by focus group participants, such as the
one who faced insurmountable hurdles when trying to reenroll
and complete her degree, highlight systemic issues within the
educational institutions that could prevent many from resuming
their studies.
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Adults who balance family, work, and school are often attracted This statement highlights the necessity for educational
to supportive and flexible education pathways directly connected institutions to develop programs that are both flexible and
to their current job or career trajectory. supportive, accommodating the complex life circumstances

of adult learners. Such adaptability in educational offerings is
critical to enable these individuals to successfully balance their
educational aspirations with other life commitments.

Clarifying the connection between academic achievements and
concrete career benefits is essential for adult learners, who are
more likely to appreciate the value of higher education if they

can clearly link their studies to career advancements. Research During focus groups, employed adults expressed the substantial
conducted by the Chronicle of Higher Education and Guild challenges posed by a lack of support from employers despite
Education reveals that adult learners prioritize enhancing their offers to fund education. They shared:

skills and improving their economic prospects, with a keen interest
in understanding how their education will bolster their career
trajectory. Specifically, 49% of those surveyed emphasized the
importance of acquiring knowledge in a specific field, while 45% ‘ ‘
were motivated by the desire for credentials to advance or shift
their career path. Notably, 60% expressed a preference for flexible
degrees or credentials that offer applicability across various
career opportunities, rather than credentials confined to a single
career path.

They keep telling us, ‘Oh don't forget we will
pay for you to go back to college!' but then when you
actually enroll and tell them that you need certain
days off so you can take the class, they tell you they

can't do that. So sure, it's great that they'll pay for it,
but if you can't give me the time to take the class, it's
The needs of adults managing multiple responsibilities are just all talk.

exemplified by the comments of a focus group participant, a , ,
working parent, who stated:

Programs designed for adult learners to "earn and learn”

‘ ‘ The only way | could consider going back to emerge as an opportunity to make a postsecondary program
school was if the program worked around my schedule, more manageable. A survey of northeast Indiana's employers

like if a college offered evening classes and online found tepid use of employer tuition reimbursement programs;
options so | could manage work and my kids' soccer however, more effective programs for working students would go
practices. As much as | would like to have a degree, | beyond traditional tuition reimbursement programs by aligning

can't just drop everything else in my life just to take on-the-job training with classroom work - allowing students to
s s Eeas. simultaneously earn a paycheck and a credential or degree.

2
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PROMISING PRACTICE

Indiana Tech has significantly expanded access to education through flexible
learning pathways with a focus on certifications aligned with employer demand.
Offering classes for specific certifications, Indiana Tech provides a practical route
to career advancement. In just five years, Indiana Tech has gone from offering zero
to forty certifications. These shorter-term certifications also help alleviate student
concerns about the time and financial commitment needed for higher education,
highlighting the diverse opportunities available.
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Enroliment Considerations for Graduating High School Seniors

As educational landscapes evolve, understanding the perspectives and needs of students transitioning from high school to higher
education becomes increasingly important. Integrating insights from national surveys and studies, along with data gathered during
focus groups with high school seniors currently enrolled in career and technical education classes, reveals how Generation Z (those

born between 1997 and 2012) navigates decisions about their educational futures, balancing aspirations with practical concerns about
success, readiness, and the value of further education (The Annie E. Casey Foundation, 2024). Additionally, the analysis highlights the
emerging expectations of Generation Alpha (those born between 2013 and 2025), who are growing up in a distinctly digital and hyper-
connected world, illustrating the shifting paradigms in educational engagement and preparation (The Annie E. Casey Foundation, 2024).

College readiness is a key factor when looking at
enrollment trends.

During a focus group at the Fort Wayne Career
Academy, high school seniors enrolled in career
and technical education programs expressed a
unanimous intention to pursue higher education
post-graduation, despite many lacking a specific
academic or career focus. Their motivations reflect
a nuanced view of the transition from high school
to adulthood. One student described college as a
critical adjustment period:

‘ ‘ I'm not ready to become an
adult yet. I'm only 18, you know? And |
just turned 18. I'm not ready to move out
on my own and pay for all my own bills

and work like 40 hours a week. So I'm
going to go to college and give myself
some time to figure it all out. , ,

This sentiment of using college as a time to grow into adult responsibilities was
echoed by others, one of whom noted,

‘ ‘ College is the perfect time to learn how to be an adult while
still being a student. It gives us time to learn to be an adult. And it's
okay if | don't know what | want to do when | first get there because

while I'm taking my math and English classes, I've got time to figure
out what | want to study. Let me be a teen still. , ,

This perspective aligns with broader trends observed among Generation Z, as
highlighted by a national survey conducted by the ECMC group. It found that
while 65% of Gen Z teens believe education after high school is necessary,

only 13% feel prepared to make decisions about their future education. This
indicates a gap between the perceived necessity of further education and

the readiness to pursue it, emphasizing the need for supportive educational
pathways that consider the developmental needs of young adults. Furthermore,
the study "Recruiting 'Gen P by EAB ("Gen P" refers to Gen Z students whose
college-going behaviors have been significantly influenced by their experiences
during the pandemic) reveals that 26% of Gen Z students are concerned about
their ability to succeed in college, with affordability and mental health readiness
cited as significant barriers.
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High school seniors need support to address the academic and personal
aspects of transitioning from high school to postsecondary programs.
With rising costs and growing skepticism of the value of postsecondary
education, the overall readiness and willingness to pursue these
opportunities and the associated investments are considered. National
research indicates that 70% of adults aged 18-30 years old who either did
not pursue college or did not matriculate through to completion thought
that their high schools did not prepare them for life after graduation,
including how to succeed in a postsecondary setting (EAB, 2023).

Interviews conducted with northeast Indiana high school guidance
counselors underscored the importance of effective transition planning
for students pursuing postsecondary education and training. According
to guidance counselors, students who view college as unattainable often
lack information about the range of opportunities available to them,
struggle with cumbersome application and admission processes and the
complexity of obtaining financial aid and share concerns about their lack
of access to reliable transportation or technology.

Focus groups with students confirmed many of the same concerns
indicated by guidance counselors, with unique circumstances shared for
each student. Overall, students' responses emphasized the importance
of guidance counselors who offer personalized assistance to address real
and perceived barriers.

(14

We're able to go see our counselor whenever we want,

and if she's available, that helps to have someone there to

answer your questions and be there if you need it.

)

The motivation to "be your own boss" and the rise of the
gig economy influence Gen Z's pursuit of postsecondary
training and education.

Writing for the Wall Street Journal, reporter Te-Ping

Chen describes Gen Z as the “Toolbelt Generation,”
observing that the number of students enrolled in
vocational programs like HVAC, welding, and vehicle
maintenance and repair “surged” by 16% last year. Chen
reports that more young people are drawn to career and
technical education programs because of faster and

more affordable training programs, physically active work
environments, high earning potential, and the opportunity
for self-employment and entrepreneurship. Chen points
to a recent survey by Jobber indicating that young people
believe blue-collar jobs offer better job security than white
collar jobs given the growth of Al and other technologies.

Gen Z's pragmatic approach to education and life
decisions also involves a critical evaluation of their options,
often informed by the experiences of peers rather than
celebrity endorsements. This tendency to seek authenticity
and practical advice mirrors their use of social media as

a tool for curating personal identity and making value-
driven choices (The Annie E. Casey Foundation, 2024).

In contrast, Generation Alpha is growing up in a highly
interconnected and technology-saturated environment.
This upbringing shapes their expectations for information
and learning to be instantly accessible, visually engaging,
and tailored to individual needs, reflecting significant
shifts in educational engagement and delivery that will
continue to evolve (The Annie E. Casey Foundation, 2024).
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PROMISING PRACTICE

Opportunities to Earn and Learn

Parkview Student Nurse Program - Parkview Health offers a variety of programs designed to offer
nursing students opportunities for paid clinical work, such as the Student Nurse Assistant (STNA),
Student Nurse Technician (STNT), and Student Nurse Apprentice (SNAP), providing students with

flexible working hours that can be scheduled around courses. The programs also offer mentorship,

tuition assistance, and a pathway toward full-time employment.

Northeast Indiana Federation for Advanced Manufacturing Education (NEINFAME) - Students
participating in NEINFAME are sponsored by their employers to earn an associate degree from lvy
Tech Community College Fort Wayne, paid work experience, and mentoring to launch their career
as manufacturing technicians. Employer partners include AMT, Fort Wayne Metals, LH Industries,
Micropulse, Steel Dynamics and Zimmer Biomet. Students complete the program with no debt and
the option to continue to earn a bachelor’'s degree.

“NEINFAME teaches more than just technical skills; the program also puts a heavy emphasis on
professional skills. These skills include professional attire, punctuality, leadership skills, professional
etiquette and safety awareness. NEINFAME's inspiration lies in cultivating well-rounded
professionals to grow our manufacturing talent pool in Northeast Indiana,” shared Jeff Hansen, vice
president of environmental sustainability at Steel Dynamics in an article for The Journal Gazette.
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The State of Indiana is actively pursuing multiple initiatives to reverse declining college-going rates and bolster regional postsecondary
opportunities for high school students. As a result, more students are graduating high school with an industry-recognized credential
and/or college credits that they can apply toward a postsecondary program.

In 2020, Indiana hit a 10-year low for college-going rates among graduating high school seniors with only 53% of graduates enrolling in
postsecondary education after high school. The Indiana Commission for Higher Education is leading the charge to reverse these declines
with series of initiatives aimed to increase access to financial aid, leverage credit for high school and professional experiences, and
remove barriers for student enrollment.

Indiana Pre-Admissions is a statewide The Indiana College Core is a block of 30 credit hours of general
pre-admissions initiative of the education, college-level coursework which is guaranteed to
Commission for Higher Education which transfer between all Indiana public colleges and universities. In
kicked off with the high school senior 2024, the Indiana Commission for Higher Education launched the
class of 2024. Indiana high school seniors My College Core website to help students better track and utilize
receive a letter about their choices for college credits earned while in high school.

postsecondary education and training, a
list of Indiana colleges where they already

qualify for admission, an invitation to
submit an application to pre-admitted
colleges, and resources to help them
afford college such as assistance with
preparing the FAFSA. 80% of Indiana-
based public and private colleges and
universities are participating in the
program, although each institution has
additional admission requirements.

The Credit for Prior Learning Clearinghouse guides students on
ways to receive credit for experiences outside of the traditional
classroom setting. Indiana public colleges and universities offer

a range of credit options and can award credit based on exams.
Advanced Placement (AP) courses and exams allow students to
earn college credit before enrolling in a college or university. The
College Level Examination Program (CLEP) allows students to earn
credit for work-based learning, self-study, and personal interests.

In addition, a series of legislation passed by the Indiana General Assembly is reshaping the way high school education aligns with the
dynamic needs of the job market and career and educational aspirations of students. House Enrolled Act 1549 (2020), Senate Enrolled
Act 196 (2020), House Enrolled Act 1094 (2022), House Enrolled Act 1002 (2023), House Enrolled Act 1635 (2023), and Senate Enrolled
Act 8 (2024) demonstrate a concerted effort to update high school graduation requirements and modernize career and technical
education (CTE) offerings to incentivize students to earn credentials, certifications, college credits, and associate degrees alongside
their diploma. A summary of related legislation can be found in Appendix I.
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TABLE 15: OVERVIEW OF GRADUATION PATHWAYS
AND RELATED REQUIREMENTS

+ General Diploma;
Core 40 Diploma;
Academic Honors Diplomoa;
« Technical Honors Diploma.

High School Diploma

« Completion of a project-based
learning experience;
Completion of a service-based
learning experience;

« Completion of a work-based
learning experience.

Employability Skills

« Honors diploma

e ACT or SAT

« Armed Services Vocational Aptitude
Battery (ASVAB) with a signed intent
to enlist in the military

+ State- and industry-recognized

credential or certification

State-, federal-, or industry-

recognized apprenticeship

+ Career technical education
concentrator

+ AP/international baccalaureate/
dual credit/Cambridge International
courses or College Level Examination
Program (CLEP) exam

 Locally created pathway *

Postsecondary Ready -
Competencies

* Locally created pathways refer to competencies and/or assessments
determined at the local level and approved by the Indiana State Board
of Education, extending beyond the existing postsecondary readiness
competencies. Locally created pathways serve as indicators that a
student possesses the essential knowledge and skills required for success
beyond high school.

As a forerunner to the most recent series of legislation, the
Indiana State Board of Education approved new graduation
requirements in 2018, known as the Graduation Pathways, with
the Class of 2023 being the first group of high school students
required to follow them. These criteria, known as "boxes,"

include earning the necessary credits for a high school diploma,
demonstrating employability skills, and exhibiting postsecondary-
ready competencies. Within each of these boxes, students have

a variety of options, or "pathways,” to meet the respective
requirement. It is important to note that Graduation Pathways
do not specifically refer to career or college tracks; rather, they
encompass the diverse methods and options students can choose
to fulfill these three graduation criteria. Table 15 (left) provides

a detailed overview of the available pathways within each
graduation requirement box.

An examination of the Box 3 requirements found in the Indiana
Department of Education’s Indiana Graduates Prepared to
Succeed (Indiana GPS) dashboard for the northeast Indiana 2023
cohort reveals that overall, 28.1% of students used career and
technical education (CTE) concentrators (passed at least 2 CTE
courses in the same pathway), 11.1% used SAT College Readiness
Benchmark scores in both English and Math, 9.1% used AP or Dual
Credit Coursework (passed at least 3 AP or Dual Credit courses),
and 1.6% used an Industry Recognized Credential.

Students and their guidance counselors may pick one of several
avenues to satisfy graduation requirements, but the fulfillment of
graduation requirements alone does not illustrate the full scope
of college credits earned by students. It's notable that 59.7% of
northeast Indiana students in the Class of 2022 (data was not
available for the Class of 2023) passed at least one dual credit
course while in high school, graduating with an average of 2.59
college credits per student. During the 2022-2023 school year,
high school students in northeast Indiana earned 46,536 college
credits in career and technical education courses, according to the
Form30a report high schools submit to the state at the end of
each school year.
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EMERGING INITIATIVE:

Indiana GPS Diploma and GPS Diploma Plus

In March 2024, the Indiana Department of Education (IDOE)
announced plans to reimagine high school by replacing the current

Indiana Core 40 and Honors diploma designations with two new Enrollment Ready Seal: Developed in

diplomas: the Indiana GPS (Graduates Prepared to Succeed) and partnership with the Indiana Commission for

the Indiana GPS Plus. Higher Education and Indiana colleges and
universities and would signify the student has

Under the proposed changes, all Indiana high school students met the minimum entrance requirements for

must earn 20 credits in foundational subjects (e.g., English, most Indiana colleges and universities.

math, and science) and then earn 20 "points” from flexible course

options that align with their interests and graduation plan to be Employment Ready Seal: Developed in

awarded the Indiana GPS Diploma. Additionally, students aiming consultation with Indiana employers.

for the Indiana GPS Plus Diploma must fulfill the credit and point
requirements for the Indiana GPS Diploma as well as complete a
rigorous work-based learning experience, and achieve a specific
postsecondary competency, such as an industry-recognized

Enlistment Ready Seal: Developed in
consultation with the Indiana National Guard.

credential or the Indiana College Core.

Students can enhance their GPS Diploma by earning up to three seals, each demonstrating the completion of a specific set of required
courses and activities that align with their individual graduation plan. These seals signify the student's readiness for their post-

graduation path. It is possible for students to earn multiple seals, showcasing their achievements in different areas.

If approved by the Indiana State Board of Education, these changes will become mandatory for students graduating in 2029 and
beyond. At the time of publication, these graduation changes were still open for public comment. While offering flexible options

and courses tailored to a student's unique post-high school path is beneficial, it is crucial to provide students and their families with
comprehensive information and support when selecting a plan of study. Additionally, the “reimagined" high school system must
maintain sufficient flexibility, allowing students to adjust their paths prior to graduation and ensuring that their options remain open.
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Although more high school students are earning college credits
prior to graduation, confusion, lack of tracking, and system
complexity indicate students and families may not maximize use
of credits to accelerate credential completion.

Indiana's growing emphasis on increasing the number of high
school students who graduate with a diploma and industry-
recognized credentials and/or college credits adds a layer of
complexity for students as they plan to transition from high
school to a postsecondary program. Unfortunately, neither

the Department of Education nor the Commission for Higher
Education are currently tracking and reporting the use of dual
credits by students who continue to pursue postsecondary
programs after high school graduation, so it is difficult to verify
if they effectively help high school seniors save time and money
when they enroll in a postsecondary program.

Interviews with students conducted by TPMA as part of a series
of studies of northeast Indiana's Career and Technical Education
ecosystem commissioned by the Don Wood Foundation indicate
dual credit opportunities are not well understood by students and
their parents, and additional guidance may be necessary to apply
the benefits of these programs. One of the studies, the Technical

%?

Photo of students courtesy of Ivy Tech.

Education Ecosystem Report for Allen County produced by TPMA
with support from Ambassador Enterprises and the Don Wood
Foundation in 2024, found a disconnect between the perceived
and actual value of college credits earned through career and
technical education (CTE) courses. During the 2022-2023 school
year, Allen County high school students earned a notable 12,787
college credits from their CTE dual credit classes. About half of
these credits (6,634) were earned in courses designated as "high
value" by the State of Indiana, aligning with high-demand and
high-wage jobs as assessed by the Indiana Office of CTE. Most
dual credits were obtained through Ivy Tech Community College
and Vincennes University.

In focus groups, Allen County-based CTE students indicated that
they viewed college credits as a way to save time and money

in college, but their understanding of the transferability of

these credits was based on assumptions rather than confirmed
information from postsecondary institutions. This belief is likely
linked to the Indiana Core Transfer Library and the Indiana College
Core, with the former being a list of pre-approved courses for
transfer between participating postsecondary institutions in
Indiana. The Core Transfer Library primarily includes articulation
agreements for core academic classes, with many of these
classes only accepted as "general elective credit" at other higher
education institutions. This limitation means that most college
credits earned by CTE students are not covered by the Core
Transfer Library. The Indiana College Core is guaranteed to
transfer, but it is not guaranteed to be a one-to-one transfer the
way high school students understand it. Instead, higher education
institutions may require additional coursework, specific to certain
degree programs, to be completed, and will accept the Indiana
College Core credits as general electives. Also, like the Core
Transfer Library, the Indiana College Core focuses specifically on
general education classes and does not include CTE courses.

CTE students interviewed who had already been accepted into
colleges or universities found that their CTE dual credits would
not transfer to their degree programs or would only count as
elective credits.
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Nonprofit Organizations Assisting Students, Educators, and Parents through Career Exploration and Coaching

With the transition to Graduation Pathways and the Indiana GPS and GPS Plus Diplomas, students begin
career exploration in 7th, 8th, and 9th grades. Several programs have emerged to assist students and their
families in navigating abundant education and career options.

JA JobSpark is a career and workforce readiness
initiative of Junior Achievement of Northern Indiana.
During a two-day interactive career expo, 8th and 9th
grade students explore businesses and organizations
in northern Indiana to “spark” their interest in careers
and get them excited for their future. JA JobSpark
provides hands-on opportunities for students to learn
about the skills needed for careers as well as the
education or training necessary to achieve their career
goals. Prior to the event, educators lead students
through a short class curriculum that explores
education and career pathways. After the event,
students will have a better understanding of the
courses they will need to take in high school, a track
for postsecondary, and a clear career pathway that
aligns with their interests.

The J. Kruse Education Center's Career Coaching
Academy offers personalized coaching for adults,
veterans, and students ages 13+. Coaches work with
students to identify their values, interests, personality,
and talents to select a career pathway and explore
postsecondary options.

The JA Here to Career online tool exposes students to

hundreds of career pathways. This resource highlights
local wages, work expectations, employment
opportunities, and education/training requirements
and costs (including colleges, universities,
apprenticeships, and training programs) by career. It
can be used in the classroom and at home and can be
accessed via phone, tablet, or computer. A one-session
curriculum (with entry-, intermediate-, and advanced-
level versions) has been incorporated into career-
focused JA middle and high school programs and is
also available for use as a stand-alone program.

Project Leadership is an independent nonprofit
organization serving 15 school districts and more
than 22,000 students in three counties (Blackford,
Delaware, and Grant). Project Leadership increases
high school and postsecondary completion rates by
offering direct service to students and their parents
by: (1) designing customized middle school and high
school career ready curriculum; (2) facilitating FSA
ID, FAFSA, Scholars Success Program and college
and scholarship application labs; and (3) coaching
students in career and educational planning through
one-on-one consultations.
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Persistence and Completion

While intent to enroll and enrollment are important leading
indicators for talent development, persistence and completion
are the ultimate drivers of filling the labor supply gap in
HDHW careers.

Once enrolled in a postsecondary program, about 20% of
Hoosier students do not persist beyond the first year on average,
according to the National Student Clearinghouse Research
Center's Persistence and Retention Report. Persistence for all
Indiana's colleges and universities outperforms the national rate
— 75.7% - which returned to pre-pandemic averages in 2022 for
first-year students who started college in fall 2021. While the
number of students entering postsecondary programs during the
fall of 2021 increased for the first time since 2018, enrollment has
not returned to pre-pandemic levels.

Retention rates at northeast Indiana'’s colleges and universities for
first-time undergraduate students ranged from 59% to 91% from
the fall of 2021 to the fall of 2022, indicating the variability of each
institution's program offerings and student body composition.

TABLE 16: PERSISTENCE AND RETENTION RATES
FOR ALL INDIANA COLLEGES AND UNIVERSITIES

Student Count 57559 58,094 56,714 50,284 52,000
Persistence Rate 77.3% 78.0% 78.2% 781% 81.0%
Retention Rate 68.0% 691% 71.0% 701% 72.7%

Source: National Student Clearinghouse Research Center Persistence and
Retention Report

Persistence rate is measured by the percentage of students
who return to college at ANY institution for their second year.

Retention rate is measured by the percentage of students who
return to the SAME institution from fall-to-fall semesters.

Full-time retention rate is the percentage of the fall full-
time cohort from the prior year that re-enrolled at the same
institution as either full- or part-time between August 1 and
October 31 of the following year.

TABLE 17: RETENTION RATE AT NORTHEAST INDIANA COLLEGES
AND UNIVERSITIES FOR FIRST-TIME, FULL-TIME STUDENTS

E
RATE
LL 2022

Grace College and Theological Seminary 79%
Huntington University 82%
Indiana Institute of Technology 60%
Indiana In;titute of 'I_'echnology—CoIIege 4L
of Professional Studies

Indiana Wesleyan University-Marion 78%
Manchester University 68%
Purdue University Fort Wayne 63%
Taylor University 1%
Trine University 78%
University of Saint Francis-Fort Wayne 68%
Ivy Tech Community College (All Campuses) 59%

Source: U.S. Department of Education, Integrated Postsecondary
Education Data System (IPEDS).
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Younger students have notably
higher persistence and retention
rates than students aged 21 and
over, indicating that adult learners
experience more barriers.

National data demonstrates that
persistence and retention rates differ
most widely by age. Data from the
National Student Clearinghouse
Research Center's Persistence and
Retention Report published in July
2023 shows stark differences in
persistence and retention rates for
students who enter a postsecondary
program at age 20 or younger
versus adult learners, ages 21 or
older, indicating that adult students
experience more barriers, have less
access to support, or both.

gl =5
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TABLE 18: PERSISTENCE AND RETENTION RATES BY AGE AT ENTRY

STUDENT PERSISTENCE RETENTION
COUNT RATE, 2021 RATE, 2021

Age 20 or younger 47,387 84.2% 75.3% 80.1% 70.8%
Ages 21-24 1961 47.8% 45.3% 49.7% 45.7%
Age 25 or older 2,644 48.5% 46.0% 44.2% 41.4%

Source: National Student Clearinghouse Research Center Persistence and Retention Report
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Students of color experience lower persistence and retention
rates than their peers.

National data from the National Student Clearinghouse Research
Center's Persistence and Retention Report shows significant
differences along racial and ethnic lines as well. Black, Hispanic,
and Native American students experience lower rates of
persistence and retention, indicating the likelihood of financial
and nonfinancial barriers that are experienced differently than
their White and Asian peers. At public four-year institutions, Black
students saw declines in both persistence and retention rates in
2021, in contrast to sector-wide trends of improvement. Similarly,
at public two-year institutions, Asian, Black, and Native American
students experienced declines in both rates. Hispanic persistence
and retention increased in all sectors.

TABLE 19: PERSISTENCE AND RETENTION RATES BY
RACE/ETHNICITY FOR ALL INSTITUTIONS

NTION RATE
(2021)

Asian 88.4% 79.6%
White 80.5% 70.0%
Multiracial 76.5% 65.3%
Hispanic 711% 62.9%
Black 65.8% 55.5%
Native American 62.1% 51.9%

Source: National Student Clearinghouse Research Center
Persistence and Retention Report

Individuals with disabilities face many barriers to earning degrees
and industry recognized credentials.

Throughout their K-12 education, individuals with disabilities are
often supported by a dedicated team of adults—including parents
or guardians, a teacher of record, and classroom teachers—who
not only understand their disability but also provide essential
accommodations and advocate on their behalf. This structured
support system ensures that their educational needs are met,
enabling them to participate more fully in the learning process.

Although disability is not tracked in the Persistence and Retention
Report, research confirms that the transition to postsecondary
education presents significant challenges for students with
disabilities. Upon graduation, the responsibility to disclose their
disabilities and request necessary accommodation shifts entirely
to the students themselves. A report from the National Center for
Learning Disabilities reveals that 25% of individuals with learning
disabilities choose not to disclose their disability to their college.
Reasons for non-disclosure are multifaceted and include a lack

of awareness of the available disability services, confusion about
how to access these services, fears of stigma from faculty and
peers, concerns about being perceived as lazy or seeking an unfair
advantage, and a misunderstanding of how accommodations
could be beneficial.

The situation is similarly challenging in the workplace. Data
indicates that only 19% of individuals with learning disabilities
who enter the workforce disclose their condition to their employer.
Consequently, only 5% receive accommodations that could aid
their work performance and integration, such as frequent breaks,
auxiliary aids, preferential seating, or large print documents

(UDS Foundation, 2020). This low rate of disclosure and
accommodation highlights a pervasive issue: many individuals
with disabilities face substantial barriers in both educational and
professional environments, which can significantly hinder their
ability to earn degrees and obtain industry-recognized credentials.
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Students stop out of postsecondary programs for many Students leave school for various reasons, but once they stop out,
reasons, including rising costs of tuition and living expenses, job only 2-3% re-enroll, regardless of their degree-granting institution,
opportunities in a strong labor market, uncertainty about their according to Education Data Initiative. However, those who do re-
field of study, and mental health and stress. enroll are less likely to drop out a second time. This national trend

aligns with regional trends as highlighted in Table 20, with non-
first-time students significantly outperforming first-time students

‘ ‘ when it comes to completion. Notably, returning students, labeled
undergraduate degree completion at northeast Indiana colleges " . : . 4 4
below as "non-first-time, full-time", have higher completion rates

;ni;)mv.erhs;tles reveoli iohr thetcohfort entlegng d course(;nfi’él; for bachelor's degrees than first-time students at 4 years (45%), 6
y the eight-year mark, the rate of completion increased to 6. years (51%), and 8 years (52%).

First-time, part-time students do not fare better, with only 9% of
first-time students completing a bachelor’'s degree under 8 years.

Only 31% of first-time, full-time students complete a bachelor's
degree in 4 years in northeast Indiana, as the following chart of

TABLE 20: UNDERGRADUATE DEGREE COMPLETION AT NORTHEAST INDIANA COLLEGES AND UNIVERSITIES

Student entering and Adjusted Certificate Associate Bachelor's Certificate Associate Bachelor's Certificate Associate Bachelor's
attendance status Cohort 2014 degree degree degree degree degree degree

Degree completion by number of students

First-time, full-time 6,806 6 437 2,138 9 335 2,829 8 312 2,933
First-time, part-time 932 2 9 29 2 10 72 2 9 83
Non-first-time, full-time 4,647 4 207 2,078 4 171 2,345 5 161 2,396
Non-first-time, part-time 1,501 4 40 439 5 46 501 6 45 522

Degree completion by percentage
First-time, full-time 6,806 0% 6% 31% 0% 5% 42% 0% 5% 43%
First-time, part-time Q32 0% 1% 3% 0% 1% 8% 0% 1% 9%
Non-first-time, full-time 4,641 0% 5% 45% 0% 4% 51% 0% 4% 52%
Non-first-time, part-time 1,501 0% 3% 29% 0% 3% 33% 0% 3% 35%

Source: U.S. Department of Education, Integrated Postsecondary Education Data System (IPEDS). Data includes eleven Northeast Indiana four-year
colleges and universities. Data excludes Indiana University Fort Wayne which are pooled, and vy Tech Community College.
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Students discontinue their postsecondary education for various
reasons, with rising costs of tuition and living expenses, job
opportunities in a strong labor market, uncertainty about

their field of study, and mental health and stress being some
of the primary factors. According to the National Student
Clearinghouse Research Center's Persistence and Retention
Report 2023, the persistence rate for students who started
college in fall 2021 was 75.7 percent, indicating that nearly a
quarter of students did not continue their education. Moreover,
nearly a third of undergraduate students are assessing their
ability to persist, highlighting the significant challenges faced
by today’'s undergraduate population amidst personal and
economic pressures.

A survey by Sallie Mae and Ipsos, "How America Completes
College 2024," found that one in four current undergraduate
students have considered leaving college or are at risk of
dismissal. Key barriers for these students include the high cost
of tuition, motivation issues, life changes, and stress. The study
also highlighted that first-generation students and those from
low-income backgrounds are more likely to stop out, suggesting
these groups face more substantial barriers. Stopped-out
students reported that additional financial support (41%), more
flexible class schedules (20%), mental health resources (20%),
employment resources (18%), and more social opportunities (18%)
would have helped them continue their education.

Intelligent.com'’s survey of 1,250 undergraduate students, who
were expected to graduate in 2023 or later, found that 17%
planned to stop out after the current semester, with an additional
19% uncertain about returning in the fall. The primary reasons for
stopping out included the desire to capitalize on job opportunities
in the current strong labor market (31%), uncertainty about their
field of study (31%), inability to afford living expenses due to rising
inflation (29%), focusing on mental and physical health (28%),
and the inability to afford tuition (25%). Some students also
needed to financially support their families (24%). After dropping
out, students planned to start businesses (28%), pursue coding
bootcamps (26%), enroll in credential or job training programs
(25%), or attend vocational or trade schools (22%).

These findings underscore the complex and multifaceted reasons
why students stop out of postsecondary education and training.
Financial burdens, mental health concerns, and the lure of
immediate employment opportunities significantly influence
students' decisions to leave college, highlighting the need for
comprehensive support systems to address these challenges.
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PROMISING PRACTICE

Targeted, Multifaceted Support for At-Risk Students

Interventions such as enhanced advising, early warning systems, and emergency
grants, can assist students who are at risk of dropping out. Several noteworthy
programs are designed to help at-risk students address unique challenges and
improve graduation rates in northeast Indiana.
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PROMISING PRACTICE

Targeted, Multifaceted Support for At-Risk Students

TRIO Student Support Services Programs at Purdue University Fort Wayne, lvy
Tech Community College Fort Wayne, and University of Saint Francis are funded
by the US Department of Education to assist college students who are low-
income, first-generation, or have disabilities. To be served by TRIO programs,

a student must be eligible to receive services and be accepted by the funded
program at the institution that student is attending. Services include mentoring,
counseling, financial guidance, tutoring, student engagement events, and other
programs that help students persist in and graduate from college. The Purdue
Fort Wayne TRIO program provides approximately 4,000 one-on-one student
meetings each year and offers over 80 program events. These interventions make
an impact - 90% of PFW TRIO students persist in college and 93% maintain good
academic standing.
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Targeted, Multifaceted Support for At-Risk Students

Persistence Pays Off (PPO) was developed in 2021 by
United Way of Allen County in partnership with the
TRIO Student Support Services program offices at
Purdue University Fort Wayne and Ivy Tech Community
College to offer customized support and case
management to students from low-income households,
first-generation college students, and students with
disabilities. PPO operates as a voluntary program to
provide students with personalized one-on-one case
management from Lutheran Social Services of Indiana
(LSSD.

LSSI case managers have assisted 227 TRIO-eligible
students by connecting them to community services,
providing essential financial literacy and life skills
development, and collaborating closely with TRIO
staff and students to facilitate the achievement of
educational goals. Additionally, the program offers
flexible emergency assistance to address unforeseen
emergencies such as car repairs, bill payments, or
essential educational expenses. This comprehensive
support system ensures that students have access
to the resources they need to overcome barriers and
persist in their education.

During its first two and a half academic years, the
Persistence Pays Off program has achieved remarkable
results. The program boasts a 94% persistence rate,
indicating that the vast majority of participating
students either enrolled for the following semester to
continue their studies or graduated with a credential
and/or degree. Notably, 86% of the students served
were first-generation college students, highlighting the
program'’s focus on supporting those who are often
most in need of guidance and assistance. Additionally,
66% of the students were employed, with just over one-
third working full-time, demonstrating the program'’s
effectiveness in helping students balance work and
education.

The financial support provided through the program
has been substantial, with $109,211 in emergency
financial assistance distributed to PPO students. The
program also has an impressive follow-through rate of
83%, showcasing the commitment of students referred
to PPO services to actively engage and utilize the
support offered. The Persistence Pays Off program is

a testament to the impact that targeted, personalized
support can have on the success and persistence of
students facing significant challenges in their pursuit of
higher education.
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Targeted, Multifaceted Support for At-Risk Students

Career Coaching for the Boys & Girls Club of Huntington County - First-year college students
receive weekly coaching sessions to discuss grades, finances, and student life, such as their
involvement on campus, getting along with their roommates, and effectively communicating with
professors. Club staff also help students access assistance, such as finding health care resources,
reviewing homework assignments, and finding tutoring services. Education and Career Development
Director Desiree Frederick holds a standing bi-weekly call for ALL current college students who grew
up in the Club. During the weekly call, Desiree checks in with students to make sure they are doing
okay and reminds them of upcoming scholarship opportunities and to complete the FAFSA annually.

‘ ‘ Growing up in the Boys & Girls Club, even if they were not close friends,
they are still like a family and are excited to see and talk with each other on these
calls. These calls give the students opportunities to socialize, discuss what they
are going through, and ask questions. ,,

-Mandy Reber, Chief Executive Officer
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When planning to return to school, students with some credits and no degree report a greater interest in pursuing apprenticeships or
non-degree postsecondary credentials than associate or bachelor's degrees.

The Community Foundation of Greater Fort Wayne's Community This local study reflects a larger national trend toward education
Dashboard for Lifelong Learning asked adults, "If you were and training programs that align with specific career objectives,
interested in getting new levels of education or credentials, which often outside of "traditional” higher education systems. The

of the following would you prefer?" Adults with "some college” survey conducted by Intelligent.com of 1,250 undergraduate

who are not currently enrolled in a postsecondary program students found that nearly three-quarters of students who
responded that they prefer apprenticeship (26%), two-year plan to drop out indicate their intent to pursue other avenues of
college (33%), and trade school (19%) over a public four-year professional training, such as a coding bootcamp, a certificate or
university (10%) or private four-year university (1%). job training program, or a vocational or trade school.

The intent to re-enroll in short-term certificate
programs after dropping out may partially
explain the nationwide trend toward short-
term, undergraduate certificates in certain
STEM fields (computer sciences, healthcare,
and engineering) and skilled trades (mechanic
and repair technologies, precision production,
construction trades, and personal and culinary
services) as measured by the National Student
Clearinghouse Research Center's Persistence
and Retention Report. It also highlights a
potential opportunity to promote certificate
programs to students with some college but
no degree that align with northeast Indiana's
HDHW jobs, such as licensed practical

and licensed vocational nurses, medical
assistants, computer user support specialists,
psychiatric technicians, paramedics, and
computer numerically controlled (CNC) tool
programmers, and others found on Table 7.
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S

CONCLUSION

The culminating finding of the Advancing Postsecondary Education
and Training Study is that students of all ages need better access to
personalized guidance to navigate abundant choices, complex financial
systems, and nonfinancial barriers to enrollment and completion. The
research strongly shows that students with greater access to financial
aid and personalized guidance are more likely to pursue and complete

postsecondary training, and some students need more support than
others. By working together as a region, we can connect more students
to the financial aid and wraparound services they need to succeed.
Together, we can pinpoint and remedy the disconnects that exist
between those who provide support and those who need it. By helping
more students achieve their dreams on an individual level, we can close
Northeast Indiana’s critical talent gap — building lasting prosperity for
families and communities throughout our region.

ﬁ%”nunugmu O i mmion .1 TPMA
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COALITION FOR
ADVANCING

POSTSECONDARY
EDUCATION AND TRAINING

The goal of the APETS is to leverage these research findings as a catalyst for regional action to improve postsecondary
attainment, enhancing individual prospects for High-demand, High-wage (HDHW) careers and addressing the current and future
talent needs of regional employers. The next phase of this initiative is the formation of a Coalition for Advancing Postsecondary
Education and Training (CAPET) to consider the research and opportunities presented in this report and to formalize a strategy
for the region. The CAPET will take an active role in aligning initiatives and setting a path forward. Bringing together diverse
partners from various sectors, geographies, and perspectives will drive meaningful change through a collective and aligned
effort. This collaboration will actively engage practitioners working directly with target populations and county-level leaders who
hold decision-making roles to promote greater understanding, innovation, and buy-in.
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Coalition for Advancing Postsecondary
Education and Training (CAPET)

Purpose: Consists of a broad coalition of all stakeholders to stay informed and actively engaged.

Membership: This foundational layer will have unlimited membership, encompassing a wide
array of stakeholders interested in advancing postsecondary achievement within the region.
Membership is open to representatives from workforce development, K-12 and higher education
institutions, economic and community development organizations, employers and industry
associations, social services, and community- and faith-based organizations across local, county,
and regional communities. CAPET members can participate in working groups focused on
specific areas of interest.

Commitment: Members attend an annual postsecondary attainment summit and sign up for
quarterly commmunication updates.

Commitment to DEIA: Leadership Council

Purpose: Oversees the overall vision, mission, and
outcomes of this initiative and ensures collaboration
among working groups.

The Coalition for Advancing Postsecondary Education and Training
(CAPET) must intentionally focus on diversity, equity, inclusion, and
access (DEIA) as a core value in its work. Data within this study

reveals significant disparities between race, ethnicity, income, Membership: 10-20 members including Working Group

ability, and geography across postsecondary education and leaders and representatives of major stakeholder groups.
training, as well as employment, in the region. The CAPET must

acknowledge, consider, and address the unique challenges faced Commitment: Attend quarterly meetings.
by BIPOC and immigrant communities, individuals with physical
and intellectual disabilities, and low-income, rural, and first-
generation students. Using clear, accurate, and inclusive language
to describe each of these and other unique experiences will result
in more effective support for students with diverse experiences. for all aspects of the CAPET.

Study stakeholders must value diverse perspectives and individuals Membership: Staff of the Don Wood Foundation and
serving on the CAPET or a committee to ensure that everyone Questa Education Foundation

benefits from this effort.

Backbone Organization

Purpose: Leads the coordination of and communication
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Working Groups

Purpose: Operates as a subset of the CAPET, working groups will vet, develop, recommend actions, and implement strategies to

improve postsecondary attainment.

Membership: These working groups will include practitioners and decision-makers from local, county, and regional communities, ensuring
a diverse and comprehensive approach to addressing the challenges identified. The CAPET and the Leadership Council will help shape
the development of Working Groups and Opportunities.

Commitment: Members attend regular meetings as determined by the group and present recommended actions and strategies to the

CAPET during the annual summit.

The following is a suggested structure to organize the work of the CAPET based on the initial research in the APETS report. The
structure is subject to change based on stakeholder feedback and new information.

WORKING GROUP T:

Resource Network

This working group could focus on
strategies to improve awareness of,
access to, use of, and effectiveness of
postsecondary resources, financial aid, and
wraparound support for all students.

Suggested Focus:

Promote postsecondary pathways by
connecting, aligning, and streamlining
resources for students and their advisors

Suqggested Starting Point:
Opportunities 1, 2,3, 6

Suggested Partners:

K-12 Educators, Funders, Postsecondary
Educators, Nonprofit & Social Services,
and Employers

WORKING GROUP 2:
High School Students

This working group could focus on
strategies to help more high school
students pursue and complete
postsecondary credentials during and after
graduation.

Suggested Focus:

Streamline high school graduate transition
to educational pathways and improve
student support for credential completion

Suqggested Starting Point:
Opportunities 4, 5, 6

Suggested Partners:

K-12 Educators, Funders, Postsecondary
Educators, Nonprofit & Social Services,
Employers, and Policymakers, &
Economic Development

WORKING GROUP 3:

Adult Learners
This working group could focus on
strategies to help more adult learners

complete postsecondary credentials.

Suggested Focus:

Employer and educator partnerships and
educational pathways for adult learners

Suggested Starting Point:

Opportunities 3, 6, 7

Suqggested Partners:

Funders, Postsecondary Educators,
Nonprofit & Social Services, Employers, and
Policymakers, & Economic Development,
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Timeline

The CAPET will launch in fall 2024 with the publication of the Advancing Postsecondary Education and Training Study and a convening
of all stakeholders. Over the next year, the Coalition will develop and launch a regional action plan to increase postsecondary

attainment, including strategies to implement and sustain this work.

PHASE 1: RESEARCH AND DISCOVERY
June 2023 - August 2024

The Don Wood Foundation and Questa Education Foundation
will convene stakeholder and commmunity conversations to share
report findings and opportunities and to gather feedback,
culminating in the publication of the APETS and a public
information phase.

Key Deliverable: Advancing Postsecondary Education and
Training Study (APETS)

PHASE 3: ACTIVATE WORKING GROUPS
November 2024 - May 2025

Working Groups will begin meeting to develop strategies for
regional action, using feedback from various student focus groups
to vet and revise plans. During this period, members of the CAPET
will receive updates via email.

Key Deliverable: Develop strategies and recommendations for
the CAPET inaugural summit.

PHASE 5: STRATEGY IMPLEMENTATION
Timeline TBD

Following the summit, the CAPET will finalize and launch
strategies to increase postsecondary attainment in Northeast
Indiana. CAPET members will be asked to consider the
implementation of proposed strategies, the desirability

of continuing the CAPET and/or Working Groups, and the
identification of a sustaining organization(s) to lead efforts
moving forward.

Following the report publication, an initial convening of the CAPET
will engage stakeholders to prioritize key opportunities and form
Working Groups to develop concrete strategies and measures.

Key Deliverable: CAPET prioritizes top opportunities.

PHASE 4: POSTSECONDARY ATTAINMENT SUMMIT
Summer 2025

The Don Wood Foundation and Questa Education Foundation will
host a regional gathering for all stakeholders to share updates
and gather feedback on Working Group proposals.

Key Deliverable: Each Working Group will present its work to
date and recommend highly focused, actionable strategies to
improve postsecondary attainment in northeast Indiana for
adoption.



15 | B Advancing Postsecondary Education and Training Study

Communication and Student Feedback

To ensure effective planning and implementation, an engagement and
communication plan will guide the coalition to keep partners informed and
maintain momentum toward the established goals. An essential part of this
plan is an active feedback loop at each stage, making sure strategies work
well across different student populations. Prospective students, including
high school students and adult learners, will provide feedback through focus
groups, shared with the coalition's core leaders. Feedback will be reviewed,
analyzed, and leveraged to evaluate strategies and propose recommended
revisions. This allows the group to use their collective expertise to find the
best solutions and approaches for achieving the goals outlined in the action
plan. Revised strategies will be prepared and distributed for continuous
communication, transparency, and response.

Outcomes and Sustainability

During the Postsecondary Attainment Summit in the summer of 2025,
Working Groups will propose action plans to the CAPET for adoption.

Action plans should outline proposed outcomes, strategic goals and tactics,
resources available and needed, evaluation methodology, and a structure for
sustained leadership and partnership. A summary of each action plan will

be made available to external audiences, ensuring transparency and inviting
broader commmunity engagement in achieving the coalition’s goals.
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Opportunities for the Coalition for
Advancing Postsecondary Education
and Training (CAPET)

The Supply Gap Analysis presented in this research underscores the urgency
for northeast Indiana to increase postsecondary attainment to meet
regional talent needs. Postsecondary costs and the complexity of financial
aid, along with other barriers to student enrollment, persistence, and
completion, highlight the principal finding that students of any age pursuing
postsecondary programs need individualized support to navigate multiple
choices and remove obstacles.

The preceding analysis of the obstacles to postsecondary education in
northeast Indiana highlights a critical need for focused and strategic
interventions. The Coalition for Advancing Postsecondary Education

and Training (CAPET) seeks to build on other regional work, such as

NEl's Vision 2030, which aims to raise per capita personal income and
boost postsecondary attainment. As the CAPET contemplates its future
initiatives, it is presented with a series of opportunities to refine processes,
augment guidance, and extend holistic support to potential students.
These opportunities offer pathways to close the gap between students'
aspirations and their actual enrollment in postsecondary programs, with the
ultimate goal of improving educational and career achievements across the
region.

This section outlines potential avenues the CAPET might explore to effect
meaningful and lasting improvements in the postsecondary educational
landscape. These opportunities serve as suggestions and guidance to

help the CAPET begin its work and are not intended to be prescriptive. By
leveraging insights from other regional initiatives such as Vision 2030 and
focusing on strategic interventions, the CAPET can help ensure that all
students, especially BIPOC and other underserved populations, have access
to the support they need to succeed.




| B Advancing Postsecondary Education and Training Study

//§/ OPPORTUNITY 1 Laun?h.a comprehensive informa?:ional campaig.;n for prospec.tive students and families aimed at
redefining postsecondary education and elevating all educational pathways to HDHW careers.

The rapidly evolving job market, characterized by a growing
demand for skilled professionals in HDHW careers, presents a

critical opportunity for the CAPET. The transition to a knowledge-

based economy underscores the importance of postsecondary
education and training. This shift is evident in the increasing
prevalence of jobs requiring advanced skills and credentials,
particularly in sectors such as healthcare, technology, and

advanced manufacturing. There are multiple paths and options to

achieve the requisite education and training for HDHW careers,

Potential Initiatives for the CAPET

yet postsecondary discussions are mired in false assumptions and
debates about college versus the trades. In reality, the majority

of northeast Indiana residents will need some postsecondary
education or training for HDHW jobs of the future. This context
emphasizes the need for a comprehensive informational
campaign aimed at redefining postsecondary education, elevating
all educational pathways to HDHW careers, and promoting
financial and other support mechanisms to make postsecondary
education possible.

Develop Comprehensive Guides and Resources: The initiative
to develop comprehensive guides and resources is aimed at
redefining postsecondary education by clearly outlining the
multiple choices for further training and education that lead
to HDHW careers — highlighting everything from skilled trades
apprenticeships to graduate degrees. These guides could
encompass a wide range of pertinent information, including
insights into relevant educational programs, the specific
credentialing requirements necessary for various professions,
and thorough review of enrollment options. The goal is to
equip potential students, families, and trusted advisors with a
clear, navigable roadmap that not only guides them through
the educational landscape but also addresses the financial
considerations and support available, making the pursuit of
HDHW careers more attainable.

o Partner with Career Exploration Initiatives: The CAPET
can build on existing regional efforts to help students
explore career options by adding information about
postsecondary educational pathways and related student
resources. Partnering with the multiple career exploration
initiatives—including required career exploration classes,
Ignite Advanced Manufacturing, NEI Healthcare Consortium,
Junior Achievement, J Kruse Education Center, ASK, Project
Leadership and Grow Allen—provides an opportunity to
connect with students already engaged in career planning to
introduce them to their education options and resources to
pursue desired career fields.

By focusing on these initiatives, the CAPET can play a pivotal role in bridging the

information gap and empowering individuals with options to pursue their best
educational pathways to rewarding careers in HDHW sectors.
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Q/ OPPORTUNITY 2 Create a re.giomfll po.st.secondar.y education network.o.f practitioners and ce.ntralized "first stop”
source of financial aid information for students, families, adult learners, guidance counselors,

and other supporters.

Navigating the labyrinth of financial aid and scholarship processes stands as a significant barrier to accessing postsecondary
education and training opportunities. The complexity and diversity of options and application requirements often deter potential
students, particularly those from underserved or low-income backgrounds, from pursuing further education. In addition, the educators
and other advocates striving to assist students report insufficient time, knowledge, and resources to adequately meet diverse student
needs. Collaboration and centralization emerge as potential strategies to bolster guidance and to streamline financial aid pursuits

for students.

e

J A network of practitioners —ranging
5 1 ; from educational institutions
_'=;| f :I to scholarship foundations to
community organizations—could
facilitate a regional approach to
professional development, resource
sharing, process improvement,
centralized tools, and ongoing
collaboration. Cultivating a well-
informed community will enable
multiple stakeholders to support
students in making informed
decisions about their postsecondary
education and training pathways.
The network could work together

to develop more streamlined
applications, student-oriented
practices, and centralized tools to
support students. This opportunity
aims to bridge the gap in knowledge
and access, fostering a supportive
ecosystem where every student has
the tools and support necessary to
pursue their educational aspirations.

nay
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Potential Initiatives for the CAPET

Create a "Hub and Spoke" Network of Resource Providers
and Advocates: Northeast Indiana can develop a network

of postsecondary resource providers and advocates by
designating a central organization to serve as a hub of
information and connections, coordinating and providing
information to and among the regional network. This
collaborative approach allows organizations to provide more
consistent information and increase efficiency in serving
students.

Provide Collaboration and Training Opportunities for
Stakeholders: Organize annual or semi-annual meetings or
training sessions leveraging the expertise within the network,
enabling stakeholders to learn from each other and share
updates on the latest financial aid policies, scholarship
opportunities, and effective counseling practices.

By addressing the complexity of financial aid systems,
centralizing resources, and investing in the collective
capacity of the region's stakeholders to provide
accurate, timely, and personalized advice on financial

aid, this initiative not only aims to make postsecondary
education more accessible but also to empower
students with the knowledge and resources needed to
successfully pursue their educational and career goals.

Enhance Questa Education Foundation's Scholarship Search
Tool and Develop Additional Tools to Centralize Resources:
Expanding Questa's centralized scholarship information
platform would serve as a critical tool in assisting students to
find and apply for scholarships that best match their needs
and aspirations. Additional tools may include a database

of employer-sponsored education benefits and centralized
guidance for financial aid planning, highlighting regional
opportunities. A dynamic, online resource could include guides,
templates, and checklists tailored to the regional financial aid
opportunities and address key areas such as understanding
different types of financial aid, decoding scholarship
applications, and strategies for maximizing aid eligibility.
Creating a "first stop"” source of information will simplify and
streamline the overwhelming volume of information students
must navigate to understand and access aid.

Simplify and Standardize the Financial Aid Application
Process: Develop of a common set of documents and steps

to apply for aid. Such a uniform approach would enable
students to apply for multiple scholarships with ease, reducing
redundancy and increasing efficiency.
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Q/ OPPORTUNITY 3 Leverage and enhance existing financial aid resources to maximize student
enrollment and completion.

Analysis of available financial aid and other postsecondary supports reveals
several opportunities to better leverage underutilized aid resources, redesign
existing aid awards and systems to meet student and regional needs and
enhance resources to support both enrollment and completion of postsecondary
programs. Research unveiled significant sources of financial aid that are
underutilized, including federal, state, and employer-sponsored aid. The CAPET
could design initiatives that help more students access this aid. Additionally,
changes to existing aid programs could ensure financial aid awards better meet
student needs, serve student groups with unmet need — such as middle income,
average grade, and adult learners, and design aid awards in ways that serve
regional talent needs.
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Potential Initiatives for the CAPET

Leverage Government Aid and State Initiatives: Recent
efforts by the Indiana Commission for Higher Education
(CHE) provide opportunities for the region to increase
postsecondary enrollment and completion. For example, with
automatic enrollment in the 215t Century Scholarship program
in place, local efforts can shift from promoting enroliment to
supporting student and family awareness of this resource and
student participation to complete ScholarTrack requirements
that ensure their eligibility for funds. Additionally, regional
efforts can capitalize on the My College Core website as

a tool to help students track and utilize college credits

earned through dual credit, AP classes, and CTE courses

more effectively to save time and money toward completing
their degree. Regional efforts could support FAFSA filing
requirements for high school seniors and encourage those
students to use their FAFSA materials to pursue other regional
aid opportunities. The region could also design outreach and
support systems to help adult learners file FAFSA to access
federal and state aid.

Improve Utilization and Design of Employer-Sponsored
Education Benefits: The substantial underutilization of
employer-sponsored education benefits highlights an
important opportunity. Better promotion of these benefits
and program enhancements that make it easier for employees
to access this aid could make a significant impact on adult
completions. Employers have opportunities to refine benefit
programs, adopting national and regional best practices,

to increase enrollment and completion. Prospective learner
feedback indicates that education benefits coupled with

positive company culture may be most effective to promote
benefit utilization and retention of employees. Employers and
postsecondary providers could build partnerships to improve
program designs to best meet employer needs, aligning with
work and production schedules, and offer flexible learning
options such as credit for in-house training or classes offered
at work sites. The CAPET could support this effort by providing
guidance for employers to simplify access to benefits and
centralize benefit information to make it easier for current and
prospective employees to access.

Support Financial Aid Providers to Enhance Awards and
Systems to Best Meet Student and Regional Needs: Several
opportunities exist to revise and improve financial aid awards
to better meet student needs and align awards with regional
talent needs. To the extent possible, financial aid providers
could revise existing or create new funding opportunities

to support students with unmet need, including middle
income students, those with average grades, and adult
learners. Additional changes to better support students could
include offering multi-year awards, providing coverage of

full educational expenses, and adding flexibility in policies to
accommodate student timelines and life circumstances. In
addition, aligning financial aid awards to encourage pursuit
of credentials and degrees in high-demand talent areas could
help the region develop and retain talent needed for regional
growth. As many scholarship awards are donor-driven, the
CAPET could develop toolkits to guide scholarship donors in
designing awards that better meet student needs and the
talent needs of the region.
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Improve systems and transparency for the use of credits and certifications earned in
high school.

N OPPORTUNITY 4

With recent and pending changes to high school graduation pathways in Indiana, a significant number of
graduating high school students have credits and/or experience that could accelerate the path to completing a
postsecondary certificate or degree. The proposed "diploma plus"” state initiatives could enable and encourage
more students to gain experience and credits prior to graduation. However, students experience confusion about
how to utilize credits earned in high school and systemic barriers that make application of credit challenging.
The Commission for Higher Education is leading statewide efforts to improve systems that enable high school
students to utilize college credits, including the launch of My College Core. The CAPET can capitalize on this work
to accelerate postsecondary attainment in Northeast Indiana.

Potential Initiatives for the CAPET

Improve Opportunities for High School Students to
Strategically Use Credits to Accelerate Completion: Initiatives
could include collaboration with state officials, K12 educators,
and higher education leaders to build upon and improve the
Indiana College Core to help more students use credits in
ways to reduce time to graduation. This includes streamlining
credit transfers to fulfill more general education and major
requirements, rather than elective credit. Additionally, the
CAPET can explore strategies to help students navigate
options and plan coursework to more strategically earn

and utilize credits earned through dual credit, AP, and CTE.
The recently deployed My College Core website provides a
foundation for this effort.

Demonstrate Use of Credits in Multiple Educational Pathways:
When promoting multiple educational pathways to HDHW
careers, the CAPET can promote multiple options for earning
and using credits from high school. In addition to known
pathways like the applicability of AP or dual credits for
degree attainment, the Coalition can promote lesser-known
opportunities like application of credits earned through CTE
coursework and Credit for Prior Learning. The Coalition

can advocate for or create a tool that enables students to
evaluate opportunities to earn credit by learning how and
where they can be used.

Implement Systems to Track and Evaluate Use of Credits to
Improve Student Guidance: Establishing systems to track

and evaluate use of credits earned in high school will enable
schools to best advise students on credit options and highlight
systematic challenges for improvements.
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AN OPPORTUNITY 5 Complement career planning initiatives with transitional and wraparound support

NS

for high school graduates to pursue postsecondary education.

Enhanced and expanded career planning initiatives for Northeast Indiana middle and high school students are
designed to ensure every student graduates with a plan for employment, enlistment, or enrollment. The CAPET
can partner with K12 institutions and youth-serving organizations to build on this work and help students
successfully implement those plans with support to achieve career goals with the requisite postsecondary
education. Loss at every stage of postsecondary education intention, enrollment, and completion demonstrate
the need for additional support to ensure student success. Designed to help students access and persist in
postsecondary studies, transitional and wraparound support services can address academic, social, mental
health, and other barriers that prevent many students from completing a postsecondary credential.

Potential Initiatives for the CAPET

o Partner with Career Exploration Initiatives to Connect
Students with Transitional Programs: The CAPET can build
on existing regional efforts to help students explore career
options by connecting students to programs and resources
that facilitate students' transition into postsecondary
education. Promoting and expanding “bridge"” programs
will provide opportunities for more students to explore and
prepare for further education after high school.

Expand and Enhance Programs that Support Certificate
and Degree Completion: In addition to financial support and
strategies that accelerate completion, it is critical to provide
wraparound services to all students to support persistence
and completion. The region can expand and enhance
programs with proven models that positively impact student
outcomes. Existing programs like TRIO and Persistence Pays
Off serve as exemplars to expand and replicate to support
student completion.
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N OPPORTUNITY 6

Address cultural and systemic barriers for BIPOC and other underserved students

by partnering with trusted communicators.

The pursuit of postsecondary education and training presents
myriad challenges, particularly for Black, Indigenous, and People
of Color (BIPOC) and other underserved students. The necessity
of addressing cultural and systemic barriers for these groups
cannot be overstated, as it is crucial for creating equitable
educational pathways. This opportunity highlights the need to
tackle cultural barriers that may discourage potential students
from seeking education and training opportunities.

Research indicates that BIPOC students face significant obstacles
in their pursuit of education, ranging from financial burdens to
challenges transitioning into promising careers. These barriers not
only hinder access to education but also impact the completion
rates and long-term success of these students. By addressing
these challenges, the CAPET can play a pivotal role in leveling

the playing field, thereby fostering a more inclusive and diverse
educational ecosystem. This, in turn, can lead to a more skilled
workforce, capable of driving economic growth and innovation.

The Literacy Alliance (TLA) operating in Fort Wayne and Decatur,
Indiana, serves as an excellent example of the power of diversity,
equity, and inclusion (DED initiatives in action. Like other adult
education providers across the state, TLA services are free and
open to all. In practice, TLA's non-White enrollment is 47%,
compared to 28% of the general population. Furthermore,
measurable skill gains for students show no achievement gap
between races, with nearly identical percentages between
enrollment and academic gains. This trend is not unique to TLA;
virtually all adult education programs in the state reflect similar
outcomes, as evidenced by the state's comprehensive data.

It is crucial for the CAPET to focus on initiatives that support
BIPOC and other underserved students to replicate the success
programs like TLA have experienced. By addressing systemic
challenges and promoting equitable educational opportunities,
the Coalition can help create a more inclusive and diverse
educational ecosystem. This, in turn, will lead to a more skilled
workforce, driving economic growth and innovation. Supporting
these initiatives ensures that all individuals have the opportunity
to achieve their full potential and contribute meaningfully

to society.
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Potential Initiatives for the CAPET

Initiate Community Outreach Programs: Initiating
community outreach programs to engage directly with
BIPOC communities is a crucial step toward providing vital
information and support in culturally responsive ways. By
partnering with commmunity organizations and leaders,

these programs aim to build trust and ensure that outreach
efforts are both effective and respectful. Furthermore, the
provision of workshops and counseling sessions on navigating
the financial aid process, understanding the benefits of
postsecondary education, and overcoming application barriers
plays a significant role in demystifying the path to higher
education for these communities. Through these concerted
efforts, the initiative seeks to bridge the information gap
and empower BIPOC students and their families with the
knowledge and resources necessary to pursue postsecondary
education opportunities.

Through these multifaceted initiatives, the CAPET
aspires to reduce barriers that have historically
impeded the educational advancement of BIPOC
students. By addressing financial, cultural, and
systemic challenges, the Coalition aims to lay the

groundwork for a more inclusive, equitable, and diverse
educational landscape. Such efforts not only benefit
the individuals directly involved but also enrich the
educational community as a whole, paving the way for
a more inclusive and equitable society.

Develop Culturally Responsive Resources and Supports:
Developing culturally responsive resources and supports is an
essential strategy for demystifying the college application
process and making educational opportunities more accessible
to BIPOC students. By designing informational materials
that specifically address the concerns and questions of

these groups, and establishing mentorship programs to
connect prospective students with peers or professionals
who can share their own experiences and offer guidance,

this initiative aims to create a more inclusive and supportive
educational environment. These actions are designed to tailor
the educational pursuit process to the unique circumstances
of BIPOC students, thereby facilitating their access to and
success in postsecondary education.
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N OPPORTUNITY 7

learning pathways.

In the dynamic landscape of postsecondary education, the
imperative to provide customized support and offer flexible
learning opportunities has never been more critical. Specifically,
this report highlights the growing demand among adult learners
and those with complex life commmitments for education and
training opportunities that accommodate their schedules and
responsibilities. This demand presents a pivotal opportunity

for the CAPET to champion initiatives that offer guidance

for the unique needs of adult learners and promote flexible
learning pathways, thereby making postsecondary education
more accessible and aligned with the needs of the workforce
and community.

Potential Initiatives for the CAPET

Empower adult learners through improved access to guidance, support, and flexible

The importance of this opportunity is rooted in the understanding
that the traditional model of postsecondary education—primarily
designed for recent high school graduates with the capacity to
attend full-time, daytime classes—no longer serves the majority
of today's students. The report indicates a significant portion of
the region's population requires educational solutions that are
adaptable to their life circumstances, including employment,
family care responsibilities, and other challenges experienced by
adult learners. By addressing these needs, the coalition can play a
key role in increasing participation in postsecondary education and
training, which is essential for individual economic advancement
and regional economic development.

e Cultivate Collaborative Employer-Educational Networks:
This initiative aims to forge dynamic networks between local
employers and educational institutions, crafting educational
programs that not only offer flexible scheduling but are
directly tailored to meet the specific needs of our regional
workforce. Examples could include partnerships between
employers and regional colleges to provide credit for in-house
training or offering postsecondary classes and programs at
work sites. Building on the exemplary models set by pioneering
local businesses, such as Fort Wayne Metals and Parkview
Health, the CAPET can foster a community of practice (COP)
among employers. This COP will serve as a vibrant forum
for sharing insights, challenges, and best practices, enabling
employers to learn from one another and collectively identify
the most effective strategies for workforce development.

¢ Raise Awareness of Support Services for Adult Learners: To
enhance the accessibility and awareness of support services
for individuals pursuing flexible learning pathways, the
initiative aims to proactively inform and guide these learners
to the array of available resources and increase awareness
among adult learners about the availability of supportive entry
points into higher education. This encompasses ensuring that
individuals are well-informed about, can easily locate, and
seamlessly navigate through comprehensive support offerings,
such as advising, tutoring, and career services. Acknowledging
the diverse schedules of adult learners, these services will be
made available beyond conventional office hours, ensuring
flexible and inclusive access to support that aligns with their
unique learning journeys.
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Leverage and Promote Credit for Prior Learning (CPL)
Initiatives Supported by the Indiana Commission for Higher
Education (CHE): This initiative seeks to amplify and
capitalize on the foundational work done by the Indiana
Commission for Higher Education (CHE) in the area of Credit
for Prior Learning (CPL). Recognizing that CPL policies are
instrumental in validating the skills and knowledge acquired
through work and life experiences, this effort aims to make
these opportunities more visible and accessible across our
region. By harnessing the resources, guidelines, and best
practices developed by CHE, this initiative will support local
institutions in refining and promoting their CPL offerings. This
effort will not only help in disseminating information about
the availability of CPL but also in guiding students through
the process of navigating these policies. The ultimate goal

is to streamline the path for adult learners and individuals
with professional backgrounds towards obtaining degrees

or certifications, thereby accelerating their educational and
career advancement.

By embracing these strategies, the CAPET can
facilitate a more inclusive and adaptive postsecondary
education system. Such a system not only
acknowledges but actively supports the diverse

circumstances and aspirations of all learners. In

doing so, the coalition will not only enhance individual
access to education and career advancement but also
contribute to the economic vitality and resilience of the
region as a whole.

Promote Cross-Institutional Partnerships: Foster
collaborations between institutions to share resources,
expertise, and best practices for supporting adult learners.
Colleges and universities can share ideas for offering

more flexible program delivery, accommodating various
learning styles, and offering more flexible financing and aid
opportunities for adult learners. By creating a network of
support, institutions can learn from each other's successes and
challenges, leading to more robust and effective programs.

Support Policy Analysis and Development: Conduct research
to identify policy barriers that hinder the success of adult
learners in higher education. Develop policy recommendations
that promote flexibility in course scheduling, financial support,
and the recognition of prior learning and work experience.
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*The following occupations were

Appendix A: Occupations Removed from
High-Demand, High-Wage Jobs Assessment GopAncyes etrosdogs

REMOVED OCCUPATIONS FROM HIGH-DEMAND, HIGH-WAGE JOBS ASSESSMENT*

MEDIAN

- o,
BSEY | gEmEmmy e oo
Gambling Managers Insf. Data High school diploma or equivalent = Insf. Data Q3.0
Farm Labor Contractors Insf. Data No formal educational credential Insf. Data 73.4
Tax Examiners and Collectors, and Revenue Agents Insf. Data Bachelor's degree Insf. Data Q2.5
Mathematicians Insf. Data Master's degree Insf. Data Q0.4
Mathematical Science Occupations, All Other Insf. Data Bachelor's degree Insf. Data 83.4
Cartographers and Photogrammetrists Insf. Data Bachelor's degree Insf. Data Q4.2
Nuclear Engineers Insf. Data Bachelor's degree Insf. Data 75.7
Petroleum Engineers Insf. Data Bachelor's degree Insf. Data 82.0
Aerospace Engineering and Operations Technologists and Technicians Insf. Data Associate degree Insf. Data 104.2
Animal Scientists Insf. Data Bachelor's degree Insf. Data 733
Zoologists and Wildlife Biologists Insf. Data Bachelor's degree Insf. Data 79.0
Epidemiologists Insf. Data Master's degree Insf. Data 75.0
Materials Scientists Insf. Data Bachelor's degree Insf. Data 74.2
Hydrologists Insf. Data Bachelor's degree Insf. Data 83.2
Economists Insf. Data Master's degree Insf. Data 83.8
Survey Researchers Insf. Data Master's degree Insf. Data 81.8
Industrial-Organizational Psychologists Insf. Data Master's degree Insf. Data 87.0
Sociologists Insf. Data Master's degree Insf. Data 841
Historians Insf. Data Master's degree Insf. Data 105.3
Political Scientists Insf. Data Master's degree Insf. Data 89.2
Geological Technicians, Except Hydrologic Technicians Insf. Data Associate degree Insf. Data 879
Hydrologic Technicians Insf. Data Associate degree Insf. Data 879
Forest and Conservation Technicians Insf. Data Associate degree Insf. Data 75.5
Administrative Law Judges, Adjudicators, and Hearing Officers Insf. Data Doctoral or professional degree Insf. Data 0.8

Career/Technical Education Teachers, Middle School Insf. Data Bachelor's degree Insf. Data 84.3
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DESCRIPTION

MEDIAN
HOURLY
EARNINGS

TYPICAL ENTRY
LEVEL EDUCATION

2022-23 %

CHANGE

AUTOMATION
INDEX

Telephone Operators
Communications Equipment Operators, All Other
Gambling Cage Workers
Correspondence Clerks

Meter Readers, Utilities
Desktop Publishers
Proofreaders and Copy Markers
Statistical Assistants

Animal Breeders

Floor Sanders and Finishers
Terrazzo Workers and Finishers
Pile Driver Operators

Paperhangers

Helpers--Painters, Paperhangers, Plasterers, and Stucco Masons

Helpers--Roofers

Service Unit Operators, Oil and Gas

Continuous Mining Machine Operators

Roustabouts, Oil and Gas

Helpers--Extraction Workers

Extraction Workers, All Other

Camera and Photographic Equipment Repairers

Watch and Clock Repairers

Wind Turbine Service Technicians

Commercial Divers

Manufactured Building and Mobile Home Installers

Aircraft Structure, Surfaces, Rigging, and Systems Assemblers
Patternmakers, Metal and Plastic

Layout Workers, Metal and Plastic

Shoe Machine Operators and Tenders

Textile Bleaching and Dyeing Machine Operators and Tenders
Model Makers, Wood

Insf. Data
Insf. Data
Insf. Data
Insf. Data
Insf. Data
Insf. Data
Insf. Data
Insf. Data
Insf. Data
Insf. Data
Insf. Data
Insf. Data
Insf. Data
Insf. Data
Insf. Data
Insf. Data
Insf. Data
Insf. Data
Insf. Data
Insf. Data
Insf. Data
Insf. Data
Insf. Data
Insf. Data
Insf. Data
$0.00
Insf. Data
Insf. Data
Insf. Data
Insf. Data
Insf. Data

High school diploma or equivalent
High school diploma or equivalent
High school diploma or equivalent
High school diploma or equivalent
High school diploma or equivalent
Associate degree
Bachelor's degree
Bachelor's degree
High school diploma or equivalent
No formal educational credential
High school diploma or equivalent
High school diploma or equivalent
No formal educational credential
No formal educational credential
No formal educational credential
No formal educational credential
No formal educational credential
No formal educational credential
High school diploma or equivalent
High school diploma or equivalent
High school diploma or equivalent
High school diploma or equivalent
Postsecondary non-degree award
Postsecondary non-degree award
High school diploma or equivalent
High school diploma or equivalent
High school diploma or equivalent
High school diploma or equivalent
High school diploma or equivalent
High school diploma or equivalent

High school diploma or equivalent

Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.

Insf.

Data
Data
Data
Data
Data
Data
Data
Data
Data
Data
Data
Data
Data
Data
Data
Data
Data
Data
Data
Data
Data
Data
Data
Data
Data
Data
Data
Data
Data
Data
Data

Q4.8
97.2
109.5
102.3
4.6
94.8
@5.0
86.2
105.8
131.2
137.0
128.2
136.9
1351
134.6
1061
112.2
123.5
118.6
1151
111.0
1251
106.3
109.5
18.4
118.7
115.6
119.7
125.4
113.5
127.6
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DESCRIPTION

MEDIAN
HOURLY

EARNINGS

TYPICAL ENTRY
LEVEL EDUCATION

2022-23 %

CHANGE

AUTOMATION
INDEX

Patternmakers, Wood

Power Distributors and Dispatchers

Chemical Plant and System Operators

Cooling and Freezing Equipment Operators and Tenders
Airfield Operations Specialists

Flight Attendants

Rail Yard Engineers, Dinkey Operators, and Hostlers
Rail Transportation Workers, All Other

Motorboat Operators

Ship Engineers

Bridge and Lock Tenders

Traffic Technicians

Transportation Workers, All Other

Dredge Operators

Hoist and Winch Operators

Gas Compressor and Gas Pumping Station Operators
Pump Operators, Except Wellhead Pumpers

Wellhead Pumpers

Engine and Other Machine Assemblers

Gas Plant Operators

Petroleum Pump System Operators, Refinery Operators, and Gaugers

Health and Safety Engineers, Except Mining Safety Engineers and
Inspectors

Textile Knitting and Weaving Machine Setters, Operators, and Tenders
Captains, Mates, and Pilots of Water Vessels

Soil and Plant Scientists

Environmental Engineers

Separating, Filtering, Clarifying, Precipitating, and Still Machine
Setters, Operators, and Tenders

Nuclear Medicine Technologists

Chemical Equipment Operators and Tenders

Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.

Insf.

Data
Data
Data
Data
Data
Data
Data
Data
Data
Data
Data
Data
Data
Data
Data
Data
Data
Data

$22.67
$28.33
$23.27

$39.97

$15.79
$57.04
$27.01
$34.61

$19.94

$34.52
$22.04

High school diploma or equivalent
High school diploma or equivalent
High school diploma or equivalent
High school diploma or equivalent
High school diploma or equivalent
High school diploma or equivalent
High school diploma or equivalent
High school diploma or equivalent
Postsecondary non-degree award
Postsecondary non-degree award
High school diploma or equivalent
High school diploma or equivalent
High school diploma or equivalent
High school diploma or equivalent
No formal educational credential
High school diploma or equivalent
High school diploma or equivalent
High school diploma or equivalent
High school diploma or equivalent
High school diploma or equivalent

High school diploma or equivalent
Bachelor's degree

High school diploma or equivalent
Postsecondary non-degree award
Bachelor's degree

Bachelor's degree
High school diploma or equivalent

Associate degree

High school diploma or equivalent

Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.
Insf.

Insf.

Data
Data
Data
Data
Data
Data
Data
Data
Data
Data
Data
Data
Data
Data
Data
Data
Data
Data

13%
1%
M%

10%

10%
10%
9%
9%

9%

9%
9%

121.8
947
101.7
117.6
0.9
97.0
106.9
105.5
105.8
102.2
107.3
90.6
108.6
1221
118.5
979
105.6
1151
18.7
1011
104.0

84.5

116.5
97.0
78.2
76.6

115.3

@5.2
110.4
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MEDIAN

- o,
By | pomsmmy o mee ansme

Production Workers, All Other $15.96 High school diploma or equivalent 9% 124.7
Forest and Conservation Workers $15.38 High school diploma or equivalent 8% 111.0
Cargo and Freight Agents $18.73 High school diploma or equivalent 8% 0.8
Funeral Home Managers $28.87 Associate degree 8% 83.9
Marine Engineers and Naval Architects $4213 Bachelor's degree 8% 84.7
Maintenance Workers, Machinery $22.86 High school diploma or equivalent 8% 111.5
Statisticians $40.23 Master's degree 8% 01

Musical Instrument Repairers and Tuners $19.83 High school diploma or equivalent 8% 121.2
Passenger Attendants $16.47 High school diploma or equivalent 8% 99.0
Chemical Engineers $43.58 Bachelor's degree 8% 91.7

Gambling Dealers $13.36 High school diploma or equivalent 7% 110.9
Reservation and Transportation Ticket Agents and Travel Clerks $12.49 High school diploma or equivalent 7% Q4.4
Industrial Machinery Mechanics $27.75 High school diploma or equivalent 7% 109.8
Engineering Technologists and Technicians, Except Drafters, All Other $25.52 Associate degree 7% 921

Tour and Travel Guides $11.40 High school diploma or equivalent 6% Q6.4
Aircraft Service Attendants $16.31 High school diploma or equivalent 6% 108.6
Physical Therapist Aides $11.89 High school diploma or equivalent 6% Q2.4
Foundry Mold and Coremakers $18.90 High school diploma or equivalent 6% 126.5
Couriers and Messengers $13.40 High school diploma or equivalent 6% 105.3
Gambling Service Workers, All Other $13.53 High school diploma or equivalent 6% 1.3
Welders, Cutters, Solderers, and Brazers $20.91 High school diploma or equivalent 6% 121.4
Travel Agents $18.37 High school diploma or equivalent 6% 106.8
Food Processing Workers, All Other $16.56 No formal educational credential 6% 17.6
Solar Photovoltaic Installers $16.53 High school diploma or equivalent 6% 119.7
Computer Numerically Controlled Tool Programmers $28.50 Postsecondary non-degree award 6% 101.7
Ushers, Lobby Attendants, and Ticket Takers $11.48 No formal educational credential 6% 104.3
Athletes and Sports Competitors $34.49 No formal educational credential 6% 101.8
Commercial Pilots $34.56 High school diploma or equivalent 6% 89.6
Metal Workers and Plastic Workers, All Other $19.94 High school diploma or equivalent 6% 117.8
Materials Engineers $44.32 Bachelor's degree 6% 87.3

Transportation, Storage, and Distribution Managers $4214 High school diploma or equivalent 5% 88.2



| B Advancing Postsecondary Education and Training Study

MEDIAN

- o,
By | pomsmmy o mee ansme
Bakers $14.23 No formal educational credential 5% 121.9
Packaging and Filling Machine Operators and Tenders $17.46 High school diploma or equivalent 5% 116.9
Tool Grinders, Filers, and Sharpeners $18.27 High school diploma or equivalent 5% 116.3
Hearing Aid Specialists $25.87 High school diploma or equivalent 5% 106.8
Special Effects Artists and Animators $11.58 Bachelor's degree 5% 72.2
Paper Goods Machine Setters, Operators, and Tenders $18.22 High school diploma or equivalent 5% 119.8
Fabric and Apparel Patternmakers $15.07 High school diploma or equivalent 5% 113.3
Orderlies $15.02 High school diploma or equivalent 5% 116.6
Stationary Engineers and Boiler Operators $29.86 High school diploma or equivalent 5% 109.9
Paving, Surfacing, and Tamping Equipment Operators $20.77 High school diploma or equivalent 5% 117.3
Pourers and Casters, Metal $18.88 High school diploma or equivalent 5% 1211
Animal Caretakers $13.10 High school diploma or equivalent 5% 107.0
Structural Metal Fabricators and Fitters $19.39 High school diploma or equivalent 5% 130.3
Textile Cutting Machine Setters, Operators, and Tenders $17.05 High school diploma or equivalent 5% 119.3
Septic Tank Servicers and Sewer Pipe Cleaners $23.33 High school diploma or equivalent 5% 118.6
Craft Artists $5.42 No formal educational credential 5% 101.3
Fiberglass Laminators and Fabricators $22.23 High school diploma or equivalent 5% 120.6
g;i’:;delgg g;j g?(ggig?bg/lr:chine Setters, Operators, and Tenders, $17.32 High school diploma or equivalent 5% 1151
Self-Enrichment Teachers $1717 High school diploma or equivalent 5% 89.0
Food Scientists and Technologists $30.53 Bachelor's degree 5% 89.3
Security and Fire Alarm Systems Installers $2113 High school diploma or equivalent 4% 113.2
Upholsterers $18.48 High school diploma or equivalent 4% 117.6
Helpers--Production Workers $17.45 High school diploma or equivalent 4% 120.0
Sailors and Marine Qilers $24.17 No formal educational credential 4% 106.5
Medical Equipment Preparers $17.93 High school diploma or equivalent 4% 1101
Cabinetmakers and Bench Carpenters $19.00 High school diploma or equivalent 4% 124.3
Sawing Machine Setters, Operators, and Tenders, Wood $16.60 High school diploma or equivalent 4% 120.4
Millwrights $30.68 High school diploma or equivalent 4% 120.3
Control and Valve Installers and Repairers, Except Mechanical Door $23.33 High school diploma or equivalent 4% 109.4

Rolling Machine Setters, Operators, and Tenders, Metal and Plastic $24.98 High school diploma or equivalent 4% 111.7
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Fishing and Hunting Workers $18.11 No formal educational credential 4% 1.3
Plant and System Operators, All Other $30.51 High school diploma or equivalent 4% 110.2
Installation, Maintenance, and Repair Workers, All Other $18.14 High school diploma or equivalent 4% 110.6
Drafters, All Other $23.59 Associate degree 4% 87.0
Metal-Refining Furnace Operators and Tenders $25.88 High school diploma or equivalent 4% 1M7.4
Photographers $15.81 High school diploma or equivalent 4% 92.2
Bicycle Repairers $14.49 High school diploma or equivalent 4% 147
Home Health and Personal Care Aides $13.43 High school diploma or equivalent 4% Q3.6
Shoe and Leather Workers and Repairers $12.83 High school diploma or equivalent 4% 123.2
Phlebotomists $15.53 Postsecondary non-degree award 4% 104.2
Sheet Metal Workers $22.60 High school diploma or equivalent 4% M77
Food Science Technicians $20.04 Associate degree 4% 94.8
Furnace, Kiln, Oven, Drier, and Kettle Operators and Tenders $20.72 High school diploma or equivalent 4% 115.5
Production, Planning, and Expediting Clerks $24.43 High school diploma or equivalent 4% 94.0
Manicurists and Pedicurists $11.72 Postsecondary non-degree award 4% 102.2
Hazardous Materials Removal Workers $20.33 High school diploma or equivalent 4% 124.2
Slaughterers and Meat Packers $15.84 No formal educational credential 4% 129.7
Log Graders and Scalers $20.85 High school diploma or equivalent 4% 107.3
First-Line Supervisors of Production and Operating Workers $29.49 High school diploma or equivalent 4% 88.6
Conveyor Operators and Tenders $18.59 No formal educational credential 4% 111.5
Chemical Technicians $22.92 Associate degree 4% 104.6
Helpers, Construction Trades, All Other $16.88 No formal educational credential 4% 129.4
Helpers--Carpenters $16.36 No formal educational credential 4% 134.5
Electricians $28.33 High school diploma or equivalent 4% 110.3
%ilgier;g” I\azgrlnoonk(;ngl’ozr;i Casting Machine Setters, Operators, and $18.07 High school diploma or equivalent 4% 17.0
Industrial Truck and Tractor Operators $19.46 No formal educational credential 4% 119.5
m!‘ﬁgﬁi Planning Machine Setters, Operators, and Tenders, Metal $19.59 High school diploma or equivalent 4% 184
First-Line Supervisors of Security Workers $20.31 High school diploma or equivalent 4% 0.3

Crane and Tower Operators $2118 High school diploma or equivalent 4% 121.5
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DESCRIPTION

MEDIAN
HOURLY
EARNINGS

TYPICAL ENTRY
LEVEL EDUCATION

2022-23 %
CHANGE

AUTOMATION
INDEX

Tank Car, Truck, and Ship Loaders

Cleaners of Vehicles and Equipment

Molders, Shapers, and Casters, Except Metal and Plastic
Mixing and Blending Machine Setters, Operators, and Tenders
Helpers--Installation, Maintenance, and Repair Workers
Helpers--Electricians

Electrical and Electronics Drafters

Cutting and Slicing Machine Setters, Operators, and Tenders

Lifeguards, Ski Patrol, and Other Recreational Protective Service
Workers

Database Architects

Woodworking Machine Setters, Operators, and Tenders, Except
Sawing

Mobile Heavy Equipment Mechanics, Except Engines
Sales and Related Workers, All Other

Veterinary Assistants and Laboratory Animal Caretakers
Crossing Guards and Flaggers

Roofers

Coating, Painting, and Spraying Machine Setters, Operators, and
Tenders

Cleaning, Washing, and Metal Pickling Equipment Operators and
Tenders

Compensation and Benefits Managers

Textile, Apparel, and Furnishings Workers, All Other
Occupational Health and Safety Technicians

Food Batchmakers

Sewing Machine Operators

Furniture Finishers

Managers, All Other

Cooks, Restaurant

Morticians, Undertakers, and Funeral Arrangers

Bioengineers and Biomedical Engineers

$21.35
$13.95
$18.98
$20.79
$17.31

$17.49
$27.36
$18.43

$9.97
$42.62
$18.06

$26.06
$15.74
$14.23
$16.87
$20.36

$18.68

$16.13

$51.07
$17.33
$26.96
$20:10
$15.08
$16.50
$22.33
$13.83
$25.92
$49.96

No formal educational credential
No formal educational credential
High school diploma or equivalent
High school diploma or equivalent
High school diploma or equivalent
High school diploma or equivalent
Associate degree

High school diploma or equivalent
No formal educational credential
Bachelor's degree
High school diploma or equivalent

High school diploma or equivalent
High school diploma or equivalent
High school diploma or equivalent
No formal educational credential

No formal educational credential

High school diploma or equivalent

High school diploma or equivalent

Bachelor's degree
High school diploma or equivalent
High school diploma or equivalent
High school diploma or equivalent
No formal educational credential
High school diploma or equivalent
Bachelor's degree
No formal educational credential
Associate degree

Bachelor's degree

4%
4%
4%
4%
4%
4%
4%
4%

4%

4%

4%

4%
3%
3%
3%
3%

3%

3%

3%
3%
3%
3%
3%
3%
3%
3%
3%
3%

1121
123.7
121.0
171
117.0
134.7
91.0
116.6

93.3

881

119.0

109.6
969
@3.8
99.4

130.8

118.3

118.3

83.8
119.8
Q4.4
1.3
123.8
115.3
84.5
125.0
99.6
81.6
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DESCRIPTION

MEDIAN
HOURLY
EARNINGS

TYPICAL ENTRY
LEVEL EDUCATION

2022-23 %
CHANGE

AUTOMATION
INDEX

Electrical and Electronics Repairers, Commercial and Industrial
Equipment

Animal Trainers
Bartenders
Helpers--Pipelayers, Plumbers, Pipefitters, and Steamfitters

Multiple Machine Tool Setters, Operators, and Tenders, Metal and
Plastic

Baggage Porters and Bellhops

Medical Equipment Repairers

Laborers and Freight, Stock, and Material Movers, Hand
Food Cooking Machine Operators and Tenders
Structural Iron and Steel Workers

Film and Video Editors

Tool and Die Makers

Food and Tobacco Roasting, Baking, and Drying Machine Operators

and Tenders
Model Makers, Metal and Plastic

First-Line Supervisors of Entertainment and Recreation Workers,
Except Gambling Services

Healthcare Support Workers, All Other

Meat, Poultry, and Fish Cutters and Trimmers
First-Line Supervisors of Farming, Fishing, and Forestry Workers
Mechanical Engineering Technologists and Technicians
Transportation Inspectors

Counselors, All Other

Etchers and Engravers

Inspectors, Testers, Sorters, Samplers, and Weighers
Drywall and Ceiling Tile Installers

Financial Examiners

Electrical Power-Line Installers and Repairers

Disc Jockeys, Except Radio

$27.74

$15.31
$10.85
$18.54

$20.57

$10.38
$22.17
$16.79
$16.39
$28.07
$30.03
$28.83

$18.50
$25.90
$17.29

$17.27
$18.23
$21.21
$25.73
$29.97
$25.35
$21.82
$21.51
$21.48
$19.86
$36.87
$22.27

Postsecondary non-degree award

High school diploma or equivalent
No formal educational credential

High school diploma or equivalent
High school diploma or equivalent

High school diploma or equivalent
Associate degree

No formal educational credential

High school diploma or equivalent

High school diploma or equivalent
Bachelor's degree

Postsecondary non-degree award
No formal educational credential
High school diploma or equivalent
High school diploma or equivalent

High school diploma or equivalent

No formal educational credential

High school diploma or equivalent
Associate degree

High school diploma or equivalent
Master's degree

High school diploma or equivalent

High school diploma or equivalent

No formal educational credential
Bachelor's degree

High school diploma or equivalent

No formal educational credential

3%

3%
3%
3%

3%

3%
3%
3%
3%
3%
3%
3%

3%

3%

3%

3%
3%
3%
3%
3%
3%
3%
3%
3%
3%
3%
3%

973

98.3
121.3
137.3

1191

113.8
102.0
117.2
141
132.2
Q41
120.2

111.9

115.8

91.4

8.4
118.3
96.0
109.9
102.5
80.8
113.4
1061
132.7
89.8
114.0
91.6
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DESCRIPTION

MEDIAN
HOURLY
EARNINGS

TYPICAL ENTRY
LEVEL EDUCATION

2022-23 %
CHANGE

AUTOMATION
INDEX

Extruding and Drawing Machine Setters, Operators, and Tenders,
Metal and Plastic

Demonstrators and Product Promoters
Biochemists and Biophysicists

Rock Splitters, Quarry

General and Operations Managers
Packers and Packagers, Hand
Education Administrators, All Other

Aircraft Mechanics and Service Technicians

First-Line Supervisors of Transportation and Material Moving Workers,

Except Aircraft Cargo Handling Supervisors
Exercise Trainers and Group Fitness Instructors
Merchandise Displayers and Window Trimmers
Exercise Physiologists

Recreational Vehicle Service Technicians
Telemarketers

Pest Control Workers

Archivists

Funeral Attendants

Psychiatric Aides

Cooks, All Other

Boilermakers

Insulation Workers, Floor, Ceiling, and Wall

Grinding, Lapping, Polishing, and Buffing Machine Tool Setters,
Operators, and Tenders, Metal and Plastic

Concierges

Light Truck Drivers

Excavating and Loading Machine and Dragline Operators, Surface
Mining

Cutting, Punching, and Press Machine Setters, Operators, and
Tenders, Metal and Plastic

Material Moving Workers, All Other

$21.93

$13.02
$61.03
$28.38
$42.64
$16.09
$25.28
$31.39

$25.55

$13.67
$17.95
$22.69
$17.67
$14.10
$1718
$2518
$15.15
$17.31
$15.82
$21.58
$17.75

$18.83

$14.76
$17.60

$25.80

$18.82

$22.42

High school diploma or equivalent

No formal educational credential
Doctoral or professional degree
No formal educational credential
Bachelor's degree
No formal educational credential
Bachelor's degree

Postsecondary non-degree award
High school diploma or equivalent

High school diploma or equivalent
High school diploma or equivalent
Bachelor's degree
High school diploma or equivalent
No formal educational credential
High school diploma or equivalent
Master's degree
High school diploma or equivalent
High school diploma or equivalent
No formal educational credential
High school diploma or equivalent

No formal educational credential
High school diploma or equivalent

High school diploma or equivalent

High school diploma or equivalent

High school diploma or equivalent

High school diploma or equivalent

No formal educational credential

3%

3%
3%
3%
3%
3%
3%
3%

3%

3%
3%
3%
3%
3%
3%
3%
3%
3%
3%
3%
3%

3%

3%
3%

3%

3%

3%

116.6

106.9
74.6
4.7
82.2
1231
82.7
101.2

@3.8

84.4
Q41
85.3
10.9
105.8
107.2
91.7
109.8
AN
116.2
123.4
129.2

119.0

103.0
112.9

116.3

115.9

1131
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DESCRIPTION

MEDIAN
HOURLY
EARNINGS

TYPICAL ENTRY
LEVEL EDUCATION

2022-23 %
CHANGE

AUTOMATION
INDEX

Retail Salespersons

Crushing, Grinding, and Polishing Machine Setters, Operators, and
Tenders

Shuttle Drivers and Chauffeurs

Surgical Assistants

Motorboat Mechanics and Service Technicians

Architects, Except Landscape and Naval

Psychologists, All Other

Calibration Technologists and Technicians

Medical Scientists, Except Epidemiologists

Urban and Regional Planners

Actuaries

First-Line Supervisors of Mechanics, Installers, and Repairers
Taxi Drivers

Heating, Air Conditioning, and Refrigeration Mechanics and Installers
Community Health Workers

Elevator and Escalator Installers and Repairers

Machinists

Parking Attendants

Designers, All Other

Chefs and Head Cooks

Construction Laborers

Skincare Specialists

Counter and Rental Clerks

Healthcare Practitioners and Technical Workers, All Other
Machine Feeders and Off Bearers

Medical Appliance Technicians

Medical Transcriptionists

Electronic Equipment Installers and Repairers, Motor Vehicles
Life, Physical, and Social Science Technicians, All Other
Protective Service Workers, All Other

$13.41
$21.36

$13.63
$31.33
$18:16
$36.76
$40.51
$25.30
$46.89
$34.40
$54.75
$33.23
$11.73
$24.49
$19.88
$42.56
$24.59
$13.75
$19.74
$20.08
$19.00
$14.79
$15.54
$31.96
$16.89
$15.83
$17.01
$18.33
$20.40
$21.40

No formal educational credential
High school diploma or equivalent

No formal educational credential
Postsecondary non-degree award
High school diploma or equivalent
Bachelor's degree
Master's degree
Associate degree
Doctoral or professional degree
Master's degree
Bachelor's degree
High school diploma or equivalent
No formal educational credential
Postsecondary non-degree award
High school diploma or equivalent
High school diploma or equivalent
High school diploma or equivalent
No formal educational credential
Bachelor's degree
High school diploma or equivalent
No formal educational credential
Postsecondary non-degree award
No formal educational credential
Postsecondary non-degree award
No formal educational credential
High school diploma or equivalent
Postsecondary non-degree award
High school diploma or equivalent
Associate degree

High school diploma or equivalent

2%
2%

2%
2%
2%
2%
2%
2%
2%
2%
2%
2%
2%
2%
2%
2%
2%
2%
2%
2%
2%
2%
2%
2%
2%
2%
2%
2%
2%
2%

93.4

116.0

99.9
89.6
114.3
76.6
80.2
@21
78.6
104.9
75.0
94.0
99.9
113.0
80.6
118.5
115.2
107.3
87.5
932
131.9
93.7
100.3
89.6
119.3
115.0
100.7
109.8
86.8
91.2
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DESCRIPTION

MEDIAN
HOURLY
EARNINGS

TYPICAL ENTRY
LEVEL EDUCATION

2022-23 %
CHANGE

AUTOMATION
INDEX

Environmental Science and Protection Technicians, Including Health
Chief Executives

Lodging Managers

Semiconductor Processing Technicians

Painting, Coating, and Decorating Workers

Shampooers

Sales Representatives, Wholesale and Manufacturing, Except
Technical and Scientific Products

Maintenance and Repair Workers, General
Glaziers

Heat Treating Equipment Setters, Operators, and Tenders, Metal and
Plastic

Extruding, Forming, Pressing, and Compacting Machine Setters,
Operators, and Tenders

Fence Erectors

Driver/Sales Workers

Sound Engineering Technicians

Surveyors

Adhesive Bonding Machine Operators and Tenders
Operating Engineers and Other Construction Equipment Operators
Personal Care and Service Workers, All Other
Surveying and Mapping Technicians

Stockers and Order Fillers

Medical Secretaries and Administrative Assistants
Dispatchers, Except Police, Fire, and Ambulance
Private Detectives and Investigators

Commercial and Industrial Designers

Electrical Engineers

Audiologists

Laundry and Dry-Cleaning Workers

Technical Writers

Entertainment and Recreation Managers, Except Gambling

$22.52
$60.01
$25.48
$26.67
$17.54
$12.20

$30.29

$22.42
$28.36

$18.97

$22.32

$17.36
$13.58
$22.28
$30.96
$15.58
$26.57
$13.45
$21.77
$14.80
$1717

$19.67
$20.68
$26.49
$44.38
$42.11

$13.10

$27.51

$24.45

Associate degree
Bachelor's degree
High school diploma or equivalent
High school diploma or equivalent
No formal educational credential

No formal educational credential
High school diploma or equivalent

High school diploma or equivalent

High school diploma or equivalent

High school diploma or equivalent

High school diploma or equivalent

No formal educational credential
High school diploma or equivalent
Postsecondary non-degree award
Bachelor's degree
High school diploma or equivalent
High school diploma or equivalent
High school diploma or equivalent
High school diploma or equivalent
High school diploma or equivalent
High school diploma or equivalent
High school diploma or equivalent
High school diploma or equivalent
Bachelor's degree
Bachelor's degree
Doctoral or professional degree
No formal educational credential
Bachelor's degree

Bachelor's degree

2%
2%
2%
2%
2%
2%

2%

2%
2%

2%

2%

2%
2%
2%
2%
2%
2%
2%
2%
2%
2%
2%
2%
2%
2%
2%
2%
2%
2%

88.5
82.0

97.3
108.3
123.5
112.0

91.5

109.6
1271

114.2

117.3

124.7
1091
101.4
@5.8
M7.7
120.3
91.8
Q4.3
112.3
@31
@511
973
81.3
84.8
96.2
113.2
939
84.5
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Museum Technicians and Conservators Insf. Data Bachelor's degree Insf. Data 8.7
Farm and Home Management Educators Insf. Data Master's degree Insf. Data ?0.0
Choreographers Insf. Data High school diploma or equivalent = Insf. Data 86.8
Lighting Technicians Insf. Data High school diploma or equivalent = Insf. Data 961
Oral and Maxillofacial Surgeons Insf. Data Doctoral or professional degree Insf. Data 751
Prosthodontists Insf. Data Doctoral or professional degree Insf. Data Q3.6
Cardiologists Insf. Data Doctoral or professional degree Insf. Data 88.9
Neurologists Insf. Data Doctoral or professional degree Insf. Data 88.9
Orthopedic Surgeons, Except Pediatric Insf. Data Doctoral or professional degree Insf. Data 84.2
Pediatric Surgeons Insf. Data Doctoral or professional degree Insf. Data 84.2
Surgeons, All Other Insf. Data Doctoral or professional degree Insf. Data 84.2
Acupuncturists Insf. Data Master's degree Insf. Data 82.3
Medical Dosimetrists Insf. Data Postsecondary non-degree award  Insf. Data 921
Genetic Counselors Insf. Data Master's degree Insf. Data 85.6
Occupational Therapy Aides Insf. Data High school diploma or equivalent Insf. Data ?3.0
Forest Fire Inspectors and Prevention Specialists Insf. Data High school diploma or equivalent = Insf. Data 96.0
Parking Enforcement Workers Insf. Data High school diploma or equivalent = Insf. Data 106.2
Transit and Railroad Police Insf. Data High school diploma or equivalent = Insf. Data Q2.2
Gambling Surveillance Officers and Gambling Investigators Insf. Data High school diploma or equivalent = Insf. Data 100.1
Cooks, Private Household Insf. Data Postsecondary non-degree award Insf. Data 103.3
Building Cleaning Workers, All Other Insf. Data No formal educational credential Insf. Data 1231
First-Line Supervisors of Gambling Services Workers Insf. Data High school diploma or equivalent = Insf. Data 100.0
Gambling and Sports Book Writers and Runners Insf. Data High school diploma or equivalent = Insf. Data 111.2
Motion Picture Projectionists Insf. Data No formal educational credential Insf. Data 103.6
Costume Attendants Insf. Data High school diploma or equivalent  Insf. Data 94.0
Locker Room, Coatroom, and Dressing Room Attendants Insf. Data High school diploma or equivalent = Insf. Data 119.3
Entertainment Attendants and Related Workers, All Other Insf. Data High school diploma or equivalent Insf. Data 106.8
Embalmers Insf. Data Associate degree Insf. Data 106.4
Crematory Operators Insf. Data High school diploma or equivalent = Insf. Data 91.8
Makeup Artists, Theatrical and Performance Insf. Data Postsecondary non-degree award Insf. Data 975

Models Insf. Data No formal educational credential Insf. Data 115.3
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Appendix B: Common Job Titles for High-Demand, High-Wage Jobs

The table outlines common job titles for the HDHW occupational groups.

COMMON JOBS ACROSS OCCUPATIONAL GROUPS

OCCUPATIONAL OCCUPATIONAL
GROUP & RELATED COMMON TITLES GROUP & RELATED COMMON TITLES
OCCUPATION OCCUPATION
Architecture and Engineering Occupations Arts, Design, Entertainment, Sports, and Media Occupations
e Engineering Technicians e Graphic Designers
e Quality Engineering Technicians Art and Design e Interior Designers
e Field Engineering Technicians Workers e Graphic and Production Designers
Drafters, Engineering e Non-Destructive Testing Inspectors e Product Development Engineers
Technicians, and e |aser Technicians e Videographers
Mapping Technicians e Technical Services Engineers e Production Assistants
e Maintenance Engineering Media and ¢ Product Photographers
Technicians Communication .
. . o Equipment Workers o Grophl.c Opero.tors
e Engineering CAD Technicians e Analytical Engineers
e Electrical Engineers e Audiovisual/ IT Technicians
e Manufacturing Engineers ) e Sign Language Interpreters
- e Mechanical Engineers Media and e Medical Translators
Engineers . : Communication
e Industrial Engineers e Schedule Coordinators
. Workers ) ,
e Structural Engineers e |Interpretive Naturalists
e Principal Engineers
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OCCUPATIONAL
GROUP & RELATED

OCCUPATION

COMMON TITLES

OCCUPATIONAL
GROUP & RELATED
OCCUPATION

COMMON TITLES

Business and Financial Operations Occupations

Business Operations
Specialists

Financial Specialists

Project Managers

Human Resources Generalists
Human Resources Specialists
Business Analysts

Marketing Coordinators
Regulatory Affairs Specialists
Talent Acquisition Specialists
Buyers/Planners

Accountants

Financial Analysts
Mortgage Loan Officers
Internal Auditors

Tax Accountants
Underwriting Associates
Treasury Analysts

Community and Social Service Occupations

Counselors, Social
Workers, and Other
Community and Social
Service Specialists

Religious Workers

Social Workers

Licensed Clinical Social Workers
Case Managers

Behavioral Clinicians

Academic Advisors

Counselors

Substance Abuse Counselors
Licensed Clinical Therapists
Mental Health Therapists
Social Services Specialists

Chaplains

Youth Pastors

Youth and Family Directors
Bereavement Coordinators
Directors of Student Ministries
Church Pastors

Music Directors/Worship Leaders

Computer and Mathematical Occupations

Computer
Occupations

Software Engineers
Software Developers
Systems Administrators
Business Systems Analysts
IT Technicians

Scrum Masters
Programmers

Network Engineers

Educational Instruction and Library Occupations

Preschool, Elementary,
Middle, Secondary,
and Special Education
Teachers

Teachers

Early Childhood Teachers
Preschool Teachers

Middle School Teachers

High School Teachers

Special Education Teachers
Wraparound Facilitators
Qualified Intellectual Disabilities
Professionals

Healthcare Practitioners and Technical Occupations

Health Technologists
and Technicians

Registered Nurses/Licensed
Practical Nurses

Behavioral Technicians
Pharmacy Technicians
Medical Technologists
Medical Records Coordinators
Echocardiographers
Ultrasound Technicians
Admissions Coordinators
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OCCUPATIONAL
GROUP & RELATED

COMMON TITLES

OCCUPATIONAL
GROUP & RELATED

COMMON TITLES

OCCUPATION

Healthcare
Diagnosing or Treating
Practitioners

Registered Nurses

Speech Language Pathologists
Physical Therapists
Occupational Therapists

Staff Pharmacists

Nurse Practitioners

Registered Dietitians

Cardiac Technicians
Optometrists

Dentists

Healthcare Support Occupations

Healthcare
Administration
Occupations

Occupational Therapy
and Physical Therapist
Assistants and Aides

Legal Occupations

Lawyers, Judges, and
Related Workers

Certified Nursing Assistants
Nurse Aides

Qualified Medication Aides
Patient Care Technicians

Chronic Patient Care Technicians
Behavior Technicians

Physical Therapist Assistants
Occupational Therapy Assistants
Rehabilitation Therapy Technicians
Certified Athletic Trainers

Art Therapists

Attorneys

State Attorneys

Family Law Attorneys
Criminal Law Attorneys
Associate Attorneys

General Counsels

Legal Counsels

Law Clerks

Criminal Justice Coordinators
Deputy Probation Officers

OCCUPATION

Legal Support
Workers

Paralegals

Paralegal Assistants

Legal Assistants

Legal Analysts

Legal Administrative Specialists
Title Examiners

Life, Physical, and Social Science Occupations

Occupational Health
and Safety Specialists
and Technicians

Physical Scientists

Social Scientists and
Related Workers

Environmental Health and Safety
Managers

Environmental Health and Safety
Specialists

Directors of Safety

Safety Managers

Consumer Safety Inspectors
Safety and Quality Coordinators
Safety and Training Coordinators
Public Health Inspectors

Analytical Chemists
Plant Chemists
Meteorologists
Environmental Scientists
Hydrologists

Radiation Physicists
District Geologists
Forensic Scientist

Psychologists

Behavioral Health Specialists
Behavioral Consultants
Psychometrists

Psychotherapists

Community Development Planners
Economists

Survey Statisticians

Cultural Resources Specialists
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OCCUPATIONAL
GROUP & RELATED

COMMON TITLES

OCCUPATIONAL
GROUP & RELATED

COMMON TITLES

OCCUPATION

Management Occupations

Advertising,
Marketing,
Promotions, Public
Relations, and Sales
Managers

Construction and Extraction

Construction Manager
Occupations

Marketing Managers
Regional Sales Managers

Business Development Managers

Business Development Officers
Directors of Sales

District Sales managers
Digital Marketing Managers
Global Market Development
Managers

Directors of Communications
National Accounts Managers
Major Gifts Officers

Occupations

Electricians

Construction Superintendents
Construction Coordinators
Bridge to Rediscovery Directors
Robotics Techs

Construction Inspectors
Pipefitters

Project Superintendents

Plant Electricians

Electrical Field Supervisors
Hydrovac Operators
Commercial Controllers
Pressure Vessel Engineers
Drafting Instructors

OCCUPATION

Healthcare
Administration
Manager Occupations

Operations Specialties
Managers

Assistant Directors of Nursing
Directors of Nursing

Clinical Supervisors

Clinical Directors

Primary Clinicians
Laboratory Managers
Directors of Medical Care
Directors of Surgical Services
Operations Managers
Continuous Improvement
Coordinators

Director of Human Resources
Human Resource Managers
Branch Managers
Accountants/Assistant Controllers
Directors of Finance

Chief Financial Officers

Business Office Managers
Accounting Managers/Supervisors
Tax Managers
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OCCUPATIONAL
GROUP & RELATED
OCCUPATION

COMMON TITLES

OCCUPATIONAL
GROUP & RELATED
OCCUPATION

COMMON TITLES

Production Occupations

Operations Specialties
Managers

Production Workers

Controllers

Quality Managers

Productions Managers

Plant Controllers

Purchasing Managers
Commodity Managers
Manufacturing Managers
Supply Chain Managers
Facilities Maintenance Managers
Logistics Managers
Transportation Managers
Facilities Engineers

Production Scheduling Managers

Production Planners
Production Planning Managers
Lead Installers

Machine Operators

Power Equipment Operators
Setting out Engineers
Fitters/Welders

Skill Builders

Purchasing and Production
Managers

Value Stream Managers

Sales and Related Occupations

Financial Specialists

Sales Representatives,
Wholesale and
Manufacturing

General Accountants
Corporate Accountants
Financial Analysts

Staff Accountants

Cost Accountants
Mortgage Loan Officers
Internal Auditors

Credit Analysts

Loss Control Consultants
Underwriting Associates
Financial Advisors
Reconciliation Analysts

Account Managers

Account Executives

Key Account Managers

Business Development
Representatives

Strategic Account Managers
Client Onboarding Managers
Consumer Lending Sales Specialist
Media Account Executives

Control Account Managers
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Appendix C: Supply Gap Assessment for Associate Degrees

The table below outlines a full list of all the HDHW jobs that require an associate degree for entry into the role. These roles have been mapped
to CIP codes at the postsecondary level. To understand the future gap, the assumptions as listed above have been applied to demonstrate
the potential future gap across this degree type in relation to the projected occupational demand that requires this level of postsecondary

education and training.

DESCRIPTION

Paralegals and Legal
Assistants

Veterinary
Technologists and
Technicians

Industrial Engineering
Technologists and
Technicians

Respiratory Therapists

Radiologic
Technologists and
Technicians

Diagnostic Medical
Sonographers
Physical Therapist
Assistants

Cardiovascular
Technologists and
Technicians

Magnetic Resonance
Imaging Technologists

Occupational Therapy
Assistants

SOC TO CIP CODE FOR ASSOCIATE DEGREES AND THE PROJECT SUPPLY GAP

CIP DESCRIPTION

Legal Professions and
Studies

Agricultural/Animal/

Plant/Veterinary Science

and Related Fields
Engineering/
Engineering-related
Technologies/
Technicians

Health Professions and
Related Programs

Health Professions and
Related Programs

Health Professions and
Related Programs
Health Professions and
Related Programs

Health Professions and
Related Programs

Health Professions and
Related Programs

Health Professions and
Related Programs

2021-22
AVAIL.
GRADS

22

10

26

54

70

20

85

20

13

GAP,

22

-51

-26

-26

21

27

33

GAP,

‘23

-59

-38

-35

12

21

GAP | cap 24

WORST

24

BEST

-59

34

-33

15

21

-67

46

42

GAP

'25

BEST

-58

-33

-32

10

16

23

GAP '25
WORST

-48

-31

12

19

24

GAP '26
WORST

-53

[APETS p.41]

GAP

'27

BEST

-56

29

-26

14

20

27

GAP '27
WORST

-85

-62

-53
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Appendix D: Supply Gap Assessment for Bachelor's Degrees

The table below outlines a full list of all the HDHW jobs that require a bachelor’s degree for entry into the role. These roles have been mapped
to CIP codes at the postsecondary level. To understand the future gap, the assumptions as listed above have been applied to demonstrate
the potential future gap across this degree type in relation to the projected occupational demand that requires this level of postsecondary

education and training.

DESCRIPTION

SOC TO CIP CODE FOR BACHELOR'S DEGREES AND THE PROJECT SUPPLY GAP

CIP DESCRIPTION

2021-22
AVAIL.
GRADS

GAP 24
WORST

GAP '25
WORST

GAP 26
WORST

[APETS p.45]

GAP 27
WORST

Registered Nurses

Accountants and
Auditors

Market Research
Analysts and Marketing
Specialists

Human Resources
Specialists

Industrial Engineers

Elementary School
Teachers, Except
Special Education

Software Developers

Medical and Health
Services Managers

Secondary School
Teachers, Except
Special and Career/
Technical Education

Financial Managers

Business Operations
Specialists, All Other

Health Professions and
Related Programs

Business, Management,
Marketing, and Related
Support Services

Business, Management,
Marketing, and Related
Support Services

Business, Management,
Marketing, and Related
Support Services

Engineering
Education

Computer and
Information Sciences
and Support Services

Health Professions and
Related Programs

Education

Business, Management,
Marketing, and Related
Support Services

Business, Management,
Marketing, and Related
Support Services

202

55

37

45

113

103

30

37

67

20

19

-451

-234

-156

-189

110

-207

-89

-82

-135

-85

-679

-274

-207

-234

-176

-233

-135

=125

-158

116

116

-643

-268

-196

-224

-160

-230

-133

121

154

114

-109

-871

-308

-247

-269

-226

-256

-179

164

177

145

146

-612

-261

-193

-217

-153

-226

127

116

-150

10

-106

-1032

-335

-284

-297

-269

-275

-217

-198

-192

-170

-173

-592

-257

-186

-215

-143

-223

-123

4

-148

-108

-98

-1173

-358

314

-323

-302

-291

-251

-230

-205

-193

-192

-541

-240

-178

-198

-124

-220

15

-108

145

101

-93

<1263

-364

-336

-332

-316

-304

=277

-256

-215

-209

-206
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DESCRIPTION

CIP DESCRIPTION

2021-22
AVAIL.
GRADS

GAP 24
WORST

GAP 25
WORST

GAP 26
WORST

GAP 27
WORST

Construction Managers

Management Analysts

Industrial Production
Managers

Project Management
Specialists

Clergy

Middle School Teachers,
Except Special and
Career/Technical
Education

Substance Abuse,
Behavioral Disorder,
and Mental Health
Counselors

Sales Managers

Personal Financial
Advisors

Training and
Development
Specialists

Clinical Laboratory
Technologists and
Technicians

Logisticians

Computer Systems
Analysts

Business, Management,
Marketing, and Related
Support Services

Business, Management,
Marketing, and Related
Support Services

Business, Management,
Marketing, and Related
Support Services

Business, Management,
Marketing, and Related
Support Services

Theology and Religious
Vocations

Education

Health Professions and
Related Programs

Business, Management,
Marketing, and Related
Support Services

Business, Management,
Marketing, and Related
Support Services

Business, Management,
Marketing, and Related
Support Services

Health Professions and
Related Programs

Business, Management,
Marketing, and Related
Support Services

Computer and
Information Sciences
and Support Services

19

28

20

18

48

33

18

12

15

20

18

-83

17

-86

-129

-97

=51

-63

-43

-32

-53

15

-137

116

-104

-136

110

-91

-88

-69

-63

-55

-68

-109

-132

-109

-97

-136

-108

-90

-88

-65

-60

-47

-64

141

-152

-139

-124

143

121

-106

-102

-83

-92

-80

-106

-129

-104

-95

-136

-106

-88

-84

-65

-56

-46

-63

164

-164

-157

142

-150

-130

119

112

-97

-103

-93

-84

-89

107

-129

-100

-96

=85

-105

-84

-84

-61

=55

-48

-60

-182

176

171

16

-156

-138

-128

-122

-107

-1

-105

-100

-96

-99

-125

-88

-83

=85

-103

-82

-60

-65

-50

A

-59

-198

-184

-173

-167

-162

144

-135

-126

116

113

112

-109

-102
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DESCRIPTION

CIP DESCRIPTION

2021-22
AVAIL.
GRADS

GAP 24
WORST

GAP 25
WORST

GAP 26
WORST

GAP 27
WORST

Mechanical Engineers

Directors, Religious
Activities and
Education

Loan Officers

Computer and
Information Systems
Managers

Sales Representatives,
Wholesale and
Manufacturing,
Technical and Scientific
Products

Cost Estimators

Administrative Services
Managers

Tutors

Marketing Managers

Labor Relations
Specialists

Securities,
Commodities, and
Financial Services Sales
Agents

Child, Family, and
School Social Workers

Public Relations
Specialists

Financial and
Investment Analysts

Engineering

Theology and Religious
Vocations

Business, Management,
Marketing, and Related
Support Services

Computer and
Information Sciences
and Support Services

Business, Management,
Marketing, and Related
Support Services

Business, Management,
Marketing, and Related
Support Services

Business, Management,
Marketing, and Related
Support Services

Education

Business, Management,
Marketing, and Related
Support Services

Business, Management,
Marketing, and Related
Support Services

Business, Management,
Marketing, and Related
Support Services

Public Administration
and Social Service
Professions

Communication,
Journalism, and Related
Programs

Business, Management,
Marketing, and Related
Support Services

40

14

14

15

14

13

21

10

10

62

35

-57

-4

-64

=57

-55

42

-36

-40

-44

-38

-25

-28

-60 -55
-91 -92
-69 -67
=59 =53
-73 -70
-68 -64
-64 -62
-49 -48
-49 -43
-48 -46
-51 -50
-45 -45
-33 -34
-38 -35

-55

-56

-54

-57

-52

42

-45

-65

=52

-63

-59

-48

-43

-46

-49

-43

-31

34

-87

-82

-85

-81

-61

-63

-60

-62

=57

-48

-51

-63

-50

-67

-61

-59

-48

-40

-45

-48

-43

-30

-32

-93

-91

-88

-85

-67

-67

-65

-66

-62

-53

-55

-42

-91

-61

46

-64

=57

-57

45

-39

-bh4

-47

-4

-31

-30

-102

-100

-97

-96

-88

-85

-81

-69

-69

-65

-59

-57
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DESCRIPTION

CIP DESCRIPTION

2021-22
AVAIL.
GRADS

GAP 24
WORST

GAP 25
WORST

GAP 26
WORST

GAP 27
WORST

Compliance Officers

Architectural and
Engineering Managers

Human Resources
Managers

Computer Occupations,
All Other

Fundraisers

Civil Engineers

Data Scientists
Occupational Health
and Safety Specialists

Interpreters and
Translators

Meeting, Convention,
and Event Planners

Teachers and
Instructors, All Other

Writers and Authors

Social and Community
Service Managers

Operations Research
Analysts

Software Quality
Assurance Analysts and
Testers

Business, Management,
Marketing, and Related
Support Services

Engineering

Business, Management,
Marketing, and Related
Support Services

Computer and
Information Sciences
and Support Services

Business, Management,
Marketing, and Related
Support Services

Engineering
Engineering

Health Professions and
Related Programs

Foreign Languages,
Literatures, and
Linguistics

Business, Management,
Marketing, and Related
Support Services

Education

Communication,
Journalism, and Related
Programs

Public Administration
and Social Service
Professions

Business, Management,
Marketing, and Related
Support Services

Computer and
Information Sciences
and Support Services

17
10

13

23

-28

-22

-33

-43

-35

-35

-28

-37

-20

-36

34

-37

-30

-35

211

-46

-44

-44

-36

-39

-33
-25

-25

-26

24

-37

-30

-33

-50

-49

49

-43

-4t

-40
32

-37

-32

-30

29

-29

-38

-29

-32

-27

-36

-20

-55

=53

-53

-48

-47

45
-39

-43

-40

-38

-39

=35

-35

-34

-33

34

-26

-29

=255

-35

-56

54

-54

-51

-49

-47
A

-44

-43

-42

-4

-40

-38

-37

-36
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DESCRIPTION

CIP DESCRIPTION

2021-22
AVAIL.
GRADS

GAP '24
WORST

GAP '25
WORST

GAP "26
WORST

GAP '27
WORST

Web Developers

Web and Digital
Interface Designers

Facilities Managers

Engineers, All Other

Purchasing Managers

Information Security
Analysts

Compensation,
Benefits, and Job
Analysis Specialists

Special Education
Teachers, Kindergarten
and Elementary School

Dietitians and
Nutritionists

Fine Artists, Including
Painters, Sculptors, and
llustrators

Chemists

Community and Social
Service Specialists, All
Other

Art Directors

Graphic Designers

Computer and
Information Sciences
and Support Services

Computer and
Information Sciences
and Support Services

Business, Management,
Marketing, and Related
Support Services

Engineering

Business, Management,
Marketing, and Related
Support Services

Computer and
Information Sciences
and Support Services

Business, Management,
Marketing, and Related
Support Services

Education

Health Professions and
Related Programs

Visual and Performing
Arts

Physical Sciences

Public Administration
and Social Service
Professions

Visual and Performing
Arts

Visual and Performing
Arts

14

24

10

12

23

-22

-21

-21

25

-21

-27

-23

-31

-31

-29

-30

-25

-23

-34

-33

-32

=312

-31

-30

-26

=25

-22
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Appendix E: IPEDS Financial Aid Definitions

FEDERAL GRANTS

FEDERAL STUDENT LOANS

INSTITUTIONAL GRANTS

PELL GRANTS

STATE/LOCAL GRANTS

STUDENT LOANS

SFA2122. AVERAGE AMOUNT
OF FEDERAL, STATE, LOCAL
OR INSTITUTIONAL GRANT AID
AWARDED

SFA2122.AVERAGE NET PRICE-
STUDENTS AWARDED GRANT
OR SCHOLARSHIP AID, 2021-22

[APETS p.50, p.54]

Grants provided by federal agencies such as the U.S. Department of Education, including Title IV federal
student aid grants such as Pell grants, Federal Supplemental Educational Opportunity Grants (FSEOGs) and
Teacher Education Assistance for College and Higher Education (TEACH) Grants. Also include need-based and
merit-based educational assistance funds and training vouchers provided from (a) other federal agencies and/
or (b) federally-sponsored educational benefits programs.

Money borrowed from the federal government that must be repaid for which the student is the designated
borrower. This type of aid includes all Title IV federal student programs such as Subsidized Direct Loans,

and Unsubsidized Direct Loans. It also includes Health Professions Student Loans, Loans for Disadvantaged
Students, Nursing Student Loans, and Primary Care Loans. Do not include PLUS loans and other federal loans
not made directly to the student.

Grants, scholarships and fellowships granted and funded by the institution and/or individual departments
within the institution (and are limited to students attending your institution). Also include scholarships targeted
to certain individuals (e.g., based on state of residence or major) for which the institution designates the
recipient; athletic scholarships; and the like. This is not intended to include Federal Work Study.

Provides grant assistance to eligible undergraduate postsecondary students with demonstrated financial need
to help meet education expenses.

Grants that were provided by your state such as Leveraging Educational Assistance Partnerships (LEAP)
(formerly SSIGs), the Special Leveraging Educational Assistance Program (SLEAP), the Grants for Access and
Persistence (GAP) Program, and Robert C. Byrd Honors Scholarships. Also include merit scholarships that were
provided by your state and tuition and fee waivers for which your institution was reimbursed by a state agency.
Local grants include any local government grants, scholarships or gift-aid awarded directly to the student.

Any monies that must be repaid to the lending institution for which the student is the designated borrower.
Includes all Title IV subsidized and unsubsidized loans and all institutionally and privately sponsored loans. Does
not include Parent PLUS and other loans made directly to parents.

Any grant aid includes Federal, State and local government grants and institutional grants.

Average net price is generated by subtracting the average amount of federal, state or local government, or
institutional grant and scholarship aid from the total cost of attendance. Total cost of attendance is the sum
of published tuition and required fees (lower of in-district or in-state), books and supplies and the weighted
average room and board and other expenses.
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1C2022_AY.PUBLISHED IN-STATE
TUITION AND FEES, 2021-22

1C2022_AY.ON CAMPUS, ROOM

AND BOARD, OTHER EXPENSES

1C2022_AY.BOOKS AND
SUPPLIES

DRVIC2021.TOTAL PRICE FOR
IN-STATE STUDENTS LIVING ON
CAMPUS 2021-22

IN-STATE TUITION - The tuition charged by institutions to those students who meet the state's or institution’s
residency requirements.

TUITION AND REQUIRED FEES - Tuition is the amount of money charged to students for instructional services.
Tuition may be charged per term, per course, or per credit.

Required fees are fixed sum charged to students for items not covered by tuition and required of such a large
proportion of all students that the student who does NOT pay the charge is an exception.

ROOM CHARGES - The charges for an academic year for rooming accommodations for a typical student
sharing a room with one other student.

BOARD CHARGES - The charge for an academic year for meals, for a specified number of meals per week.

OTHER EXPENSES - The amount of money (estimated by the financial aid office) needed by a student to cover
expenses such as laundry, transportation, entertainment, and furnishings. (For the purpose of this survey room
and board and tuition and fees are not included.)

BOOKS AND SUPPLIES - The average cost of books and supplies for a typical student for an entire academic
year (or program). Do not include unusual costs for special groups of students (e.g., engineering or art majors),
unless they constitute the majority of students at your institution

Cost of attendance for full-time, first-time degree/certificate seeking in-state undergraduate students living
on campus for academic year 2021-22. It includes in-state tuition and fees, books and supplies, on campus room
and board, and other on campus expenses.
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Appendix F: Federal Aid Initiatives

Federal Pell Grant: Provides grants to low-income undergraduates
who have not yet earned a first bachelor's degree with the
greatest demonstrated financial need. The 2022-23 maximum
award was $6,895 and the minimum award amount for a full-
time student was $692. For 2023-24, the maximum award is
$7,395 and the minimum award amount for a full-time student

is $750. Approximately 6.2 million recipients in 2021-22. Average
award was $4,160. Just over 77% of recipients had family incomes
of less than $40,000. The total federal volume for Pell Grants was
$25.8 billion.

Federal Supplemental Educational Opportunity Grant (FSEOG):
Provides grants to low-income undergraduates with the greatest
demonstrated financial need. Maximum award is $4,000;
minimum award is $100. Priority must be given to students who
receive Federal Pell Grants, and FSEOG must be offered first

to students who have the lowest expected family contributions.
At least 25% of FSEOG dollars must come from institutional
resources. Approximately 1.9 million recipients in 2020-21. Average
award was $775. Just over 66% of dependent recipients came
from families with an income of less than $30,000. The total
federal volume was $1.5 billion.

Federal Work-Study (FWS): Provides part-time jobs to financially
needy undergraduate and graduate/professional students. Jobs
must, to the extent possible, be related to students' academic

or career goals. Institutions must generally contribute at least
25% of wages paid. Approximately 372,000 recipients in 2020-
21. The average award was $1,892. Of dependent undergraduate
recipients, 38% had family incomes below $42,000. The total
federal volume was $703.3 million.

Federal Direct Subsidized Loan: Provides low-interest loans to
financially needy undergraduate students. Interest on the loans
is paid by the government while borrowers are in school, in the

[APETS p.55]

grace period, and during deferment. Borrowing is subject to
annual and aggregate loan limits. Borrowers begin repaying

loans six months after ceasing at least half-time enrollment

in postsecondary education, unless the borrower qualifies for
deferment. Cancellation of loans is available for employment in
certain designated fields, under certain conditions. Approximately
4.1 million borrowers in 2021-22. Average loan of $3,738. The total
loan volume was $15.6 billion.

Federal Direct Unsubsidized Loan: Provides low-interest loans to
undergraduate and graduate/professional students. Loans are
provided regardless of a borrower's income or financial need, as
long as total aid does not exceed cost of attendance. Recipients
are charged interest on the loans at all times. Borrowing is
subject to annual and aggregate loan limits; limits are higher for
independent students. Unless borrowers qualify for deferment,
loan repayment begins six months after they cease at least half-
time enrollment in postsecondary education. Cancellation of loans
is available for borrowers employed in designated fields, under
certain conditions. Approximately 5.7 million borrowers in 2021-22.
Average loan of $4,035 for undergraduate students and $18,571
for graduate students. The total loan volume was $43.5 billion.

Federal Direct PLUS Loan: Provides loans to (1) the parents of
dependent undergraduates, as defined by the Higher Education
Act, and (2) graduate and professional students. Borrowers may
obtain loans up to the full amount of the cost of education, minus
any aid students receive from other sources. Loans are provided
regardless of income, but borrowers must pass a credit check

or obtain an endorser. Approximately 590,046 parent borrowers
in 2021-22. Average loan of $17,661. In the same award year, an
estimated 444,619 graduate/professional students borrowed an
average of $27,266 in Grad PLUS loans. PLUS borrowers (parents
and graduate/ professional students) received $22.5 billion.

Source: National Student Aid Profile: Overview of 2023 Federal Programs
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Appendix G: State Aid Initiatives (APETS p57

Source: https://www.in.gov/che/state-financial-aid/state-financial-aid-by-program

Adult Student Grant: Designed for returning adult students pursuing an associate degree, bachelor’'s degree, or certificate, the Adult
Student Grant offers a renewable $2,000 grant. Qualification criteria include financial independence determined by the FAFSA, a
demonstration of financial need, and enrollment in at least six credit hours.

Earline S. Rogers Student Teaching Scholarship for Minorities: Geared towards minority students, specifically Black and Hispanic
individuals, engaging in student teaching or a school administration internship as part of their degree requirements, this scholarship
requires recipients to commit in writing to applying for teaching positions in Indiana and, upon employment, teaching in the state for a
minimum of three years.

Fast Track: The Fast Track program allows qualified 21st Century Scholars and Frank O'Bannon Grant recipients to leverage additional
state financial aid in their current award year, in exchange for deducting additional eligibility units. This program becomes effective in a
term where the student has utilized T00% of their Frank O'Bannon Grant or 21st Century Scholarship, earned a minimum of 30 credits
within the award year, and maintains remaining eligibility.

Frank O'Bannon Grant: Indiana's primary need-based financial aid initiative, the Frank O'Bannon Grant, comprising the Higher
Education Award and the Freedom of Choice Award, is crafted to facilitate access for Hoosier students to eligible public, private, and
proprietary colleges and universities. Eligibility is determined through a student's FAFSA, and the grant can be applied towards tuition
and regularly assessed fees.

Mitch Daniels Early Graduation Scholarship: A one-time, $4,000 scholarship, the Mitch Daniels Early Graduation Scholarship
acknowledges students who graduate at least one year early from publicly supported Indiana high schools. To claim this scholarship,
students must enroll at an eligible Indiana institution no later than the fall semester in the academic year immediately following their
high school graduation.

Next Generation Hoosier Educators Scholarship: Offering high-achieving high school and college students interested in an education
career a renewable scholarship of up to $10,000 per year for four academic years, this scholarship requires recipients to agree to teach
for five years at an eligible Indiana school or repay the corresponding, prorated amount of the scholarship.

Student Teaching Scholarship for High-Need Fields: Aimed at students planning to teach in high-need fields like middle or high school-
level math, science, or special education, this scholarship provides a stipend during the term of student teaching as part of their degree
requirements. Recipients commit in writing to seek teaching positions in Indiana and, if hired, teach in the state for at least three years.


Source:%20https://www.in.gov/che/state-financial-aid/state-financial-aid-by-program/
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Transition to Teaching Scholarship: Geared towards students aspiring to a career in education, this scholarship provides a one-time,
non-renewable award of up to $10,000. In exchange, recipients commit to teaching for five years at an eligible Indiana school or
repaying the corresponding, prorated amount of the scholarship.

William A. Crawford Minority Teacher Scholarship: Targeted at minority students, specifically Black and Hispanic individuals, pursuing or
currently engaged in a course of study enabling them to teach in an accredited school in Indiang, this scholarship requires recipients to
commit in writing to applying for teaching positions in Indiana and, if hired, teaching in the state for at least three years.

Workforce Ready Grant: A part of Indiana’s Next Level Jobs initiative, the Workforce Ready Grant covers tuition and regularly assessed
fees for qualifying high-value certificates in fields such as Advanced Manufacturing, Building & Construction, Health Sciences,
Information Technology & Business Technology, and Transportation & Logistics at vy Tech Community College or Vincennes University.
The grant is available for two years and covers up to the required number of credits for the qualifying program.
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Appendix H: Military Education Benefits

Tuition Assistance - Tuition Assistance is a military benefit that
pays the cost of tuition and some fees. Virtually all military service
members are eligible. However, criteria for eligibility is determined
by each branch. Tuition Assistance covers up to 100% tuition and
fees not to exceed:

e $250 per semester credit hour
e $166 per quarter credit hour

e $4,500 max per fiscal year

Post-9/11 GI Bill - The Post-9/11 Gl Bill provides up to 36 months
(4 regular school years) of education benefits to eligible service
members and veterans for:

e College

e Business, technical or vocational courses

e Correspondence courses

e Apprenticeship/job training

e Flight training

e Licensing and testing programs

e Service members (active duty, Guard and reserve) and
veterans who have served at least 90 days on active
duty since Sept. 10, 2001

e Survivors of military members who died on active
duty after Sept. 10, 2001, may be eligible for the Fry
Scholarship program, which pays the same as the
Post-9/11 Gl Bill.

Paid tuition and fees, housing stipend and book stipend. Benefits
are tiered based on number of days on active duty. Some
limitations apply to those currently on active duty. Benefits can be
transferred to spouse or family member.

[APETS p.71]

Montgomery Gl Bill - MGIB provides up to 36 months (4 regular
school years) of education benefits to eligible veterans for:

e College

e Business, technical or vocational courses
e Correspondence courses

e Apprenticeship/job training

e Flight training

Active-duty members who have served at least two years on
active duty. Veterans: There are four categories of veteran
eligibility depending on when you joined the military and how long
you served on active duty. Up to $2,358 per month for full-time
institutional education.

Loan Repayment - Your service may partially or fully repay college
loans. Generally for enlisted members only. Several factors
determine your eligibility, including your branch, your MOS, and
terms of your contract. Your loans must be in good standing, i.e.
not in default.

Tuition Assistance 'Top-Up’' Program - An additional benefit
intended to supplement tuition assistance from the military with
Gl Bill benefits. To be eligible for the Top-Up benefit, the person
must be approved for federal Tuition Assistance by a military
department and be eligible for Gl Bill benefits. Tuition Assistance
will pay up to $250 for a course, and the Top-Up program will pay
the remainder of the cost.
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Survivors' and Dependents' Educational Assistance Program
(DEA) - Education and training opportunities for eligible
dependents of certain veterans. May be used for degree and
certificate programs, apprenticeships and on-the-job training.
You must be the child or spouse of a service member who died, is
missing, or was permanently disabled while on duty or as a result
of a service-related condition. Up to $1,488 per month for full-
time institutional education.

Work-Study Program - If you're a full-time or 3/4-time student in
a college degree program, or a vocational or professional program,
you can "earn while you learn” with a VA work-study allowance.
The VA work-study allowance is available to persons training
under one of the VA benefit programs:

e GIBill
e Veteran Readiness and Employment
e DEA

e Dependents may also be eligible

You'll earn an hourly wage equal to the federal minimum wage or
your state minimum wage, whichever is greater.

Tutorial Assistance Program - Tutorial assistance for subjects

you are having difficulty with. If you are receiving VA benefits at a
half-time or more rate, you are eligible. VA may provide you with a
tutor or with information for finding one.

Source: https://www.military.com/education/money-for-school/education-benefits-in-the-military.htm/
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Appendix I: Summary of Relevant
Indiana Higher Education Legislation (APETS 95

The following legislation passed by the State of Indiana is reshaping the way high school education, particularly CTE, aligns with the dynamic
needs of the job market and the career aspirations of students. At the heart of this transformation is a series of legislative measures,
including House Enrolled Acts 1549, 1094, 1002, Senate Enrolled Act 196, and House Bill 1635, each playing a pivotal role in redefining and
enhancing the CTE ecosystem. Below is a summary of each of these key pieces of CTE legislation.

Locally Created Pathways refer to competencies and/or assessments determined at the local level, extending beyond the existing
postsecondary readiness competencies. Locally Created Pathways serve as indicators that a student possesses the essential knowledge
and skills required for success beyond high school.

House Enrolled Act 1549 (2020) is instrumental in strengthening the connection between employers and educational institutions.

By directing the Commission for Higher Education, the Department of Education, and the Governor's Workforce Cabinet to provide
guidance and resources on postsecondary enrollment opportunities with work-based learning experiences, this bill helps CTE centers
align their programs with the needs of employers. This initiative empowers CTE centers to offer more robust work-based learning
opportunities, ensuring that students are well-prepared for future careers.

Senate Enrolled Act 196 (2020) further supports CTE centers by streamlining the process for students to obtain credit for non-school
educational experiences. This simplification encourages students to engage in additional learning experiences outside traditional
classrooms, including those offered by CTE centers. It recognizes the value of experiential learning and allows students to receive
academic credit for their participation in CTE programs, fostering a more dynamic and comprehensive education.

House Enrolled Act 1094 (2022) demonstrates the state's commitment to ensuring the safety and protection of high school

students involved in work-based learning courses. The legislation mandates that employers purchase adequate liability and worker's
compensation insurance coverage, and that the employer is responsible for covering any associated costs. By providing a clear
framework for employer liability and insurance coverage, this bill alleviates concerns and challenges related to the hiring of youth under
the age of 18. Currently, there is no option for state-sponsored insurance coverage. CTE centers benefit from this legislation as it
encourages more employers to participate in work-based learning opportunities, thereby expanding the range of options available to
students.
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House Enrolled Act 1002 (2023) offers significant benefits to CTE programs, expanding work-based learning opportunities and college
and career awareness for high school and postsecondary students. A main component of House Enrolled Act 1002 (HEA 1002) is the
Indiana Career Scholarship Account (CSA) program which provides financial support for students enrolled in eligible postsecondary
education, training, and certifications, reducing barriers for students. These eligible courses or education experience include
apprenticeships, applied learning experience, work-based learning, and credentials attainment. The CSA funds can be used by students
to cover expenses related to career coaching, postsecondary education and training, transportation, equipment, as well as certification
and credentialing examinations. This innovative approach to CTE funding provides $5,000 annually to eligible 10th, 11th, and 12th grade
students at an Indiana public or private school.

To start, students with a CSA will meet with an intermediary—an organization facilitating connections between individuals and
companies seeking new talent. This intermediary plays a crucial role by guiding students in developing a personalized plan aligned
with their chosen career path. The intermediary could be an employer offering a joint CTE program, a facilitator for modern youth
apprenticeships, or a college awarding the Indiana College Core (ICC).

The intermediary serves as the bridge connecting students to essential support services, commmunicating with both students and

their schools. In this collaborative effort, the sending school takes responsibility for providing the CTE curriculum, while the employer
contributes through on-the-job training and skill evaluation. This integrated approach ensures a cohesive and comprehensive experience
for students.

Students currently enrolled in a CTE program are ineligible for CSAs. However, they can still participate in local CTE centers, ensuring
they maintain access to valuable hands-on learning experiences. Although CTE centers at public schools can serve as scholarship
account providers, they do not receive CTE grants for students with scholarship accounts.

House Bill 1635 (2023) addresses the use of the Armed Services Vocational Aptitude Battery exam (ASVAB) as a graduation
qualification and requires that any student using a score on the ASVAB to graduate to also submit a form affirming their intent to enlist
in the military. Additionally, the Indiana State Board of Education is mandated to review and update guidance on using the ASVAB for
graduation, and schools are not permitted to require students to use any qualification, including the military exam, to graduate. These
provisions seek to ensure that the use of the ASVAB as a graduation pathway aligns with students' career goals and provides a diverse
range of options for college and career readiness.
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